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The ACT Senior Secondary System
The ACT senior secondary system recognises a range of university, vocational or life skills pathways.

The system is based on the premise that teachers are experts in their area: they know their students
and community and are thus best placed to develop curriculum and assess students according to
their needs and interests. Students have ownership of their learning and are respected as young
adults who have a voice.

A defining feature of the system is school-based curriculum and continuous assessment. School-
based curriculum provides flexibility for teachers to address students’ needs and interests. College
teachers have an opportunity to develop courses for implementation across ACT schools. Based on
the courses that have been accredited by the BSSS, college teachers are responsible for developing
programs of learning. A program of learning is developed by individual colleges to implement the
courses and units they are delivering.

Teachers must deliver all content descriptions; however, they do have flexibility to emphasise some
content descriptions over others. It is at the discretion of the teacher to select the texts or materials
to demonstrate the content descriptions. Teachers can choose to deliver course units in any order
and teach additional (not listed) content provided it meets the specific unit goals.

School-based continuous assessment means that students are continually assessed throughout years
11 and 12, with both years contributing equally to senior secondary certification. Teachers and
students are positioned to have ownership of senior secondary assessment. The system allows
teachers to learn from each other and to refine their judgement and develop expertise.

Senior secondary teachers have the flexibility to assess students in a variety of ways. For example:
multimedia presentation, inquiry-based project, test, essay, performance and/or practical
demonstration may all have their place. College teachers are responsible for developing assessment
instruments with task specific rubrics and providing feedback to students.

The integrity of the ACT Senior Secondary Certificate is upheld by a robust, collaborative and

rigorous structured consensus-based peer reviewed moderation process. System moderation
involves all year 11 and 12 teachers from public, non-government and international colleges

delivering the ACT Senior Secondary Certificate.

Only students who desire a pathway to university are required to sit a general aptitude test, referred
to as the ACT Scaling Test (AST), which moderates student scores across courses and colleges.
Students are required to use critical and creative thinking skills across a range of disciplines to solve
problems. They are also required to interpret a stimulus and write an extended response.

Senior secondary curriculum makes provision for student-centred teaching approaches, integrated
and project-based learning inquiry, formative assessment and teacher autonomy. ACT Senior
Secondary Curriculum makes provision for diverse learners and students with mild to moderate
intellectual disabilities, so that all students can achieve an ACT Senior Secondary Certificate.

The ACT Board of Senior Secondary Studies (BSSS) leads senior secondary education. It is responsible
for quality assurance in senior secondary curriculum, assessment and certification. The Board
consists of nominees from colleges, professional bodies, universities, industry, parent/carer
organisations and unions. The Office of the Board of Senior Secondary Studies (OBSSS) consists of
professional and administrative staff who support the Board in achieving its objectives and
functions.
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ACT Senior Secondary Certificate
Courses of study for the ACT Senior Secondary Certificate:

e provide a variety of pathways, to meet different learning needs and encourage students to
complete their secondary education

e enable students to develop the essential capabilities for twenty-first century learners
e empower students as active participants in their own learning

e engage students in contemporary issues relevant to their lives

e foster students’ intellectual, social and ethical development

e nurture students’ wellbeing, and physical and spiritual development

enable effective and respectful participation in a diverse society.
Each course of study:

e comprises an integrated and interconnected set of knowledge, skills, behaviours and
dispositions that students develop and use in their learning across the curriculum

e is based on a model of learning that integrates intended student outcomes, pedagogy and
assessment

e outlines teaching strategies which are grounded in learning principles and encompass quality
teaching

e promotes intellectual quality, establish a rich learning environment and generate relevant
connections between learning and life experiences

e provides formal assessment and certification of students’ achievements.
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Underpinning beliefs
e All students are able to learn.
e Learning is a partnership between students and teachers.

e Teachers are responsible for advancing student learning.

Intended
Qutcomes

Student

Learning

Assessment Pedagogy

Learning Principles

1. Learning builds on existing knowledge, understandings and skills.
(Prior knowledge)

2. When learning is organised around major concepts, principles and significant real world
issues, within and across disciplines, it helps students make connections and build
knowledge structures.

(Deep knowledge and connectedness)

3. Learning is facilitated when students actively monitor their own learning and consciously
develop ways of organising and applying knowledge within and across contexts.

(Metacognition)

4. Learners’ sense of self and motivation to learn affects learning.
(Self-concept)

5. Learning needs to take place in a context of high expectations.
(High expectations)

6. Learners learn in different ways and at different rates.
(Individual differences)

7. Different cultural environments, including the use of language, shape learners’
understandings and the way they learn.

(Socio-cultural effects)
8. Learning is a social and collaborative function as well as an individual one.
(Collaborative learning)

9. Learning is strengthened when learning outcomes and criteria for judging learning are
made explicit and when students receive frequent feedback on their progress.

(Explicit expectations and feedback)
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General Capabilities

All courses of study for the ACT Senior Secondary Certificate should enable students to develop
essential capabilities for twenty-first century learners. These ‘capabilities’ comprise an integrated
and interconnected set of knowledge, skills, behaviours and dispositions that students develop and
use in their learning across the curriculum.

The capabilities include:
e literacy
® numeracy
e information and communication technology (ICT)
e critical and creative thinking
e personal and social
e ethical understanding
e intercultural understanding

Courses of study for the ACT Senior Secondary Certificate should be both relevant to the lives of
students and incorporate the contemporary issues they face. Hence, courses address the following
three priorities. These priorities are:

e Aboriginal and Torres Strait Islander histories and cultures
e Asia and Australia’s engagement with Asia
e Sustainability

Elaboration of these General Capabilities and priorities is available on the ACARA website at
www.australiancurriculum.edu.au.

Literacy

Learning languages develops overall literacy. It is in this sense ‘value added’, strengthening literacy-
related capabilities that are transferable across languages, both the language being learnt and all
other languages that are part of the learner’s repertoire. Languages learning also strengthen
literacy-related capabilities across domains of use, such as the academic domain and the domains of
home language use, and across learning areas.

Literacy development involves conscious attention and focused learning. It involves skills and
knowledge that need guidance, time and support to develop. These skills include the:

e ability to decode and encode from sound to written systems
o the learning of grammatical, orthographic, and textual conventions
e development of semantic, pragmatic, interpretative, critical and reflective literacy skills

Literacy development for second language learners is cognitively demanding. It involves these same
elements but often without the powerful support of a surrounding oral culture and context. The
strangeness of the additional language requires scaffolding. In the language classroom, analysis is
prioritised alongside experience. Explicit, explanatory, and exploratory talk around language and
literacy is a core element. Learners are supported to develop their own meta—awareness, to be able
to think and talk about how the language works and about how they learn to use it. Similarly, for
first language learners, literacy development that extends to additional domains and contexts of use
requires comparative analysis that extends literacy development in their first language and English.


http://www.australiancurriculum.edu.au/
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Numeracy

Learning languages affords opportunities for learners to use the target language to develop skills in
numeracy, to understand, analyse, categorise, critically respond to and use mathematics in different
contexts. This includes processes such as using and understanding patterns, order, and relationships
to reinforce concepts such as number, time or space in their own and in others’ cultural and
linguistic systems.

Information and Communication Technology (ICT)

Learning languages is enhanced through the use of multimodal resources, digital environments and
technologies in the target language. Accessing live target language environments and texts via digital
media contributes to the development of information technology capabilities as well as linguistic
and cultural knowledge. Accessing different real-time contexts extends the boundaries of the
classroom.

Critical and Creative Thinking

In learning a language, students interact with people and ideas from diverse backgrounds and
perspectives, which enhance critical thinking, reflection and encourage creative, divergent and
imaginative thinking. By learning to notice, connect, compare, and analyse aspects of the target
language, students develop critical, analytic and problem-solving skills.

Personal and Social

Interacting effectively in an additional language and with people of diverse language backgrounds
involves negotiating and interpreting meaning in a range of social and cultural situations. This
involves understanding and empathising; important elements of social and intercultural
competence. Being open minded and recognising that people view and experience the world in
different ways and learning to interact in a collaborative and respectful manner are key elements of
personal and social competence.

Ethical Understanding

When learning another language, students are taught explicitly to acknowledge and value difference
in their interactions with others and to develop respect for diverse ways of perceiving and acting in
the world. Opportunities are provided to monitor and to adjust their own ethical points of view. In
learning Aboriginal and Torres Strait Islander languages, students should consider appropriate
ethical behaviour in terms of engaging with the owners and custodians of the languages. Similar
consideration is required when interpreting and translating, or when collecting and analysing
primary research data.

Intercultural Understanding

The development of intercultural understanding is a central aim of learning languages, as it is
integral to global citizenship and lifelong learning. Students bring various preconceptions,
assumptions, and orientations shaped by their existing language(s) culture(s) to their learning that
can be challenged by the new language experience. Learning to move between the existing and new
languages and cultures is integral to language learning and is the key to the development of
students’ intercultural capability. By learning a new language or learning to use an existing language
in new domains and contexts, students are able to notice, compare, and reflect on things previously
taken for granted; to explore their own linguistic, social and cultural practices as well as those
associated with the target language. They begin to see the complexity, variability, and sometimes
the contradictions involved in using language. Learning a new language does not require forsaking
the first language. It is an enriching and cumulative process, which broadens the learner’s
communicative repertoire, providing additional resources for interpreting and making meaning.
Learners come to realise that interactions between different people via different languages also
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involves interactions between the different kinds of knowledge, understanding, and values that are
articulated through language(s) and culture(s). They realise that successful intercultural
communication is not only determined by what they do or say but also by what members of the
other language and culture understand from what they say or do.

Cross-Curriculum Priorities

Aboriginal and Torres Strait Islander Histories and Cultures

The Aboriginal and Torres Strait Islander histories and cultures priority provides the opportunity for
all young Australians to gain a deeper understanding and appreciation of Aboriginal and Torres Strait
Islander histories and cultures, deep knowledge traditions and holistic world views. This knowledge
and understanding will enrich all learners’ ability to participate positively in the ongoing
development of Australia through a deepening knowledge and connection with the world’s oldest
continuous living cultures.

Asia and Australia’s Engagement with Asia

The Asia and Australia’s engagement with Asia priority provides the opportunity for students to
celebrate the social, cultural, political and economic links that connect Australia with Asia.

This priority will ensure that students learn about and recognise the diversity within and between
the countries of the Asia region. They will develop knowledge and understanding of Asian societies,
cultures, beliefs and environments, and the connections between the peoples of Asia, Australia, and
the rest of the world. Asia literacy provides students with the skills to communicate and engage with
the peoples of Asia so they can effectively live, work and learn in the region.

Sustainability

The Sustainability priority provides the opportunity for students to develop an appreciation of the
necessity of acting for a more sustainable future and so address the ongoing capacity of Earth to
maintain all life and meet the needs of the present without compromising the needs of future
generations.

This priority will allow all young Australians to develop the knowledge, skills, values and world views
necessary for them to act in ways that contribute to more sustainable patterns of living. It will
enable individuals and communities to reflect on ways of interpreting and engaging with the world.
The Sustainability priority is futures-oriented, focusing on protecting environments and creating a
more ecologically and socially just world through informed action. Actions that support more
sustainable patterns of living require consideration of environmental, social, cultural and economic
systems and their interdependence.

The Sustainability priority is futures-oriented and calls on students to act sustainably as individuals
and to participate in collective endeavours that are shared across local, regional and global
communities. It emphasises the interdependence of environmental, social, cultural and economic
systems.
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Beginning Modern Languages
A/T/M

Rationale

Learning additional languages widens horizons, broadens cognitive and cultural experience, and
develops communicative and intercultural capabilities. It also opens up new perspectives for
learners, not only in relation to other cultures and languages, but also in terms of their own
language and cultural practices.

Learning languages strengthens intellectual and analytical capability and enhances creative and
critical thinking. Students develop an understanding of the nature of language (including linguistic
and stylistic features), of culture, and of the process of communication. They develop understanding
of how values and culture shape a learner’s world view.

Learning languages extends the learner’s understanding of themselves, their heritage, values,
culture, and identity. Students develop intracultural and intercultural capability; they develop
understanding of, and respect for, diversity and difference, and openness to different perspectives
and experiences.

Learning languages contributes to strengthening the community’s social, economic, and
international development capabilities.

Students learn to reorganise their thinking to accommodate the structure of another language. They
develop cognitive flexibility and problem-solving ability, which can be applied when problems and
solutions are not evident, as well as when critical thinking and creative approaches are required.

Goals
This course should enable students to:

e enhance their capacity to communicate and interact effectively within and across languages
and cultures and show control over linguistic elements with an awareness of audience and
purpose

e acquire language learning processes and strategies

e understand the interrelationship of language and culture, and the importance of intracultural
and intercultural capabilities

e acquire skills to be a global citizen

e understand the diversity and variability of language use — how language changes with the
context of situation and culture (participants and their relationship, circumstances of
communication)

Unit Titles
e The Individual
e Society and Community
e The Changing World
e Diverse Perspectives

e Independent Study
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Organisation of Content
The Individual

In this unit students learn about how relationships and personal experiences shape identity.
Students explore ways of belonging and reflect upon their own expression of identity through the
target language.

Society and Community

In this unit students learn how different language communities are organized. They learn through
the target language how to engage in diverse cultural practices and consider these in relation to
their own. Students explore how to participate in society and the community

The Changing World

In this unit students learn how values and culture/s shape an understanding of, and interaction with
issues that impact our world. Students explore, through the target language, challenges and
opportunities to share responsibilities.

Diverse Perspectives

Students learn how culture and language are expressed and appreciated in diverse mediums to
communicate, sustain and challenge thinking, behaviour and systems. Students examine and
demonstrate an awareness of perspectives. They explore, through the target language, a diversity of
cultural expressions such as the arts and sciences.

Independent Study

An Independent Study unit has an important place in senior secondary courses. It is a valuable
pedagogical approach that empowers students to make decisions about their own learning. An
Independent Study unit can be proposed by an individual student for their own independent study
and negotiated with their teacher. The program of learning for an Independent Study unit must
meet the unit goals and content descriptions as they appear in the course.

Independent Study units are only available to individual students in Year 12. A student can only
study a maximum of one Independent Study unit in each course. Students must have studied at least
three standard 1.0 units from this course. An Independent Study unit requires the principal’s written
approval. Principal approval can also be sought by a student in Year 12 to enrol concurrently in an
Independent Study unit and their third .0 unit in this course of study.
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Assessment

The identification of criteria within the achievement standards and assessment task types and
weightings provides a common and agreed basis for the collection of evidence of student
achievement.

Assessment Criteria (the dimensions of quality that teachers look for in evaluating student work)
provide a common and agreed basis for judgement of performance against unit and course goals,
within and across colleges. Over a course, teachers must use all these criteria to assess students’
performance but are not required to use all criteria on each task. Assessment criteria are to be used
holistically on a given task and in determining the unit grade.

Assessment Tasks elicit responses that demonstrate the degree to which students have achieved the
goals of a unit based on the assessment criteria. The Common Curriculum Elements (CCE) is a guide
to developing assessment tasks that promote a range of thinking skills (see Appendix C). It is highly
desirable that assessment tasks engage students in demonstrating higher order thinking.

Rubrics are constructed for individual tasks, informing the assessment criteria relevant for a
particular task and can be used to assess a continuum that indicates levels of student performance
against each criterion.
Assessment Criteria
Students will be assessed on the degree to which they demonstrate:

e communicating

e understanding.
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Assessment Task Types

Inquiry based tasks 40% In class tasks 60%

Preparation may be collaborative or individual, | Individual spontaneous production of language
and production may be interactive; the in response to an unseen stimulus/questions.

assessment is based on individual production

Examples: Examples:
® Blog/Vlog e Oral interview
e Debate e Sustained writing
e Interview e Responding to multimodal texts using
e Report different outputs, including a changed
e Seminar context/audience/purpose (e.g. analytical,

different outputs, including a changed
context/audience/purpose (e.g. analytical,
creative, persuasive)

News website creative, persuasive)

Responding to multimodal texts using

Multimodal text with intercultural questions

Tutorial Listening, speaking, reading and writing should

be assessed in an in class environment at least
once in an academic year.

Additional Assessment Information

For a standard unit (1.0), students must complete a minimum of three assessment tasks and a
maximum of five.

For a half standard unit (0.5), students must complete a minimum of two and a maximum of
three assessment tasks.

Each standard (1.0) or half standard (0.5) unit must include an inquiry based task and an in-
class task.

Any single assessment task will fall under only one category and in the next unit must fall in
the alternate category.

Each task must enable students to demonstrate higher order thinking and include open ended
questions.

The complexity of the target language in the stimulus material and the response required
should reflect the level of the course. Responses may be in the target language or in English.

It is recommended that students produce a variety of text types over a course of study

The use of a dictionary is at the discretion of the school. The conditions of an assessment task
to be specified for moderation purposes.

10
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Achievement Standards

Years 11 and 12 achievement standards are written for A/T courses. A single achievement standard
is written for M courses.

A Year 12 student in any unit is assessed using the Year 12 achievement standards. A Year 11 student
in any unit is assessed using the Year 11 achievement standards. Year 12 achievement standards
reflect higher expectations of student achievement compared to the Year 11 achievement
standards. Years 11 and 12 achievement standards are differentiated by cognitive demand, the
number of dimensions and the depth of inquiry.

An achievement standard cannot be used as a rubric for an individual assessment task. Assessment
is the responsibility of the college. Student tasks may be assessed using rubrics or marking schemes
devised by the college. A teacher may use the achievement standards to inform development of
rubrics. The verbs used in achievement standards may be reflected in the rubric. In the context of
combined Years 11 and 12 classes, it is best practice to have a distinct rubric for Years 11 and 12.
These rubrics should be available for students prior to completion of an assessment task so that
success criteria are clear.

11
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Achievement Standards for Languages Beginning A Courses — Year 11

A student who achieves an A

grade typically

A student who achieves a B

grade typically

A student who achieves a C
grade typically

A student who achieves a D

grade typically

A student who achieves an E

grade typically

explains language and
culture in familiar

e describes language and

culture in familiar

e identifies language and

culture in familiar

identifies some language
and culture in familiar

identifies minimal
features of language and

uses accurate and diverse
language and a variety of
vocabulary and grammar
both orally and in writing

uses a range of vocabulary
and grammar with
accuracy both orally and
in writing

e uses familiar grammar

and vocabulary with some
accuracy both orally and
in writing

uses some grammar and
vocabulary both orally
and in writing

o0 contexts contexts contexts contexts culture in familiar
% contexts
§ explains some describes o identifies identifies some identifies little or no
£ interconnections and interconnections and interconnections with interconnections between interconnections between
2 reflect on own values, reflect on own values, some reflection on own own beliefs and practices own beliefs and practices
> beliefs and practices, and beliefs and practices values, beliefs and represented or expressed represented or expressed
ideas represented or represented or expressed practices represented or in texts with little or no in texts
expressed in texts in texts expressed in texts reflection
produces texts displaying produces texts displaying e produces texts displaying produces texts displaying produces texts displaying
breadth in the treatment some breadth in the knowledge of the topic some knowledge of the minimal knowledge of the
of familiar topics treatment of familiar topic topic
topics
%D applies conventions of applies conventions of e applies some conventions applies few conventions applies limited or no
S rehearsed texts to rehearsed texts to of rehearsed texts to of rehearsed texts to conventions of texts
S represent ideas represent experiences represent experiences represent experiences
g appropriate to audience appropriate to audience appropriate to audience appropriate to audience
S and purpose or purpose or purpose or purpose

displays limited or no
grammar and vocabulary
both orally and in writing

12
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Achievement Standards for Languages Beginning T Course — Year 11

A student who achieves an A

grade typically

A student who achieves a B
grade typically

A student who achieves a C
grade typically

A student who achieves a D
grade typically

A student who achieves an E
grade typically

e analyses language and

culture in a variety of
familiar contexts

analyses language and
culture in most familiar
contexts

e describes language and
culture in most familiar
contexts

e identifies language and
culture in some familiar
contexts

e identifies minimal
language and culture in
rehearsed contexts

displays accurate and
diverse language use,
clarity of expression and a
variety of vocabulary and
grammar both orally and in
writing

displays accurate and
diverse language use and a
variety of vocabulary and
grammar both orally and in
writing

e uses familiar vocabulary
and grammar with some
accuracy both orally and
in writing

e displays some vocabulary
of the language both
orally and in writing

o0 explains interconnections explains some e describes o identifies some o identifies few

:CE, and reflect on own values, interconnections and interconnections and interconnections with interconnections with

§ beliefs, practices, and reflect on own values, reflect on own values, some reflection on own little or no reflection on

g ideas represented or beliefs, practices, and beliefs, practices, and beliefs, practices, and own beliefs, practices,

e expressed in texts ideas represented or ideas represented or ideas represented or and ideas represented or

> expressed in texts expressed in texts expressed in texts expressed in texts
analyses perspectives explains perspectives e explains some o identifies perspectives o identifies aspects of the
represented in texts represented in texts perspectives represented represented in texts perspectives represented

in texts in texts

produces texts displaying produces texts displaying e produces texts displaying e produces texts displaying e produces texts displaying
breadth and some depth in breadth in the treatment some breath in the some knowledge of the little or no understanding
the treatment of the topic of the topic and constructs treatment of the topic topic of the topic
and constructs logical and well-structured responses and constructs
structured responses conclusions

o0 applies appropriate applies conventions of e applies some conventions | e applies few conventions e applies limited or no

= conventions of texts and texts to represent ideas of texts to represent of texts to represent conventions of texts

.g takes some risks to and experiences experiences appropriate experiences appropriate

3 represent ideas and appropriate to audience to audience and/or to audience or purpose

g experiences appropriate to and purpose purpose

S audience and purpose

e displays limited or no
vocabulary of the
language both orally and
in writing

13
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Achievement Standards for Languages Beginning A Course — Year 12

A student who achieves an A

grade typically

A student who achieves a B
grade typically

A student who achieves a C
grade typically

A student who achieves a D

grade typically

A student who achieves an E

grade typically

analyses language and
culture in familiar

e explains language and

culture in familiar

e describes language and

culture in familiar

identifies language and
culture in familiar

identifies minimal
features of language and

language and a wide
range of vocabulary and
grammar both orally and
in writing

language and a range of
vocabulary and grammar
both orally and in writing

vocabulary with some
accuracy both orally and
in writing

vocabulary both orally
and in writing

60 contexts contexts contexts contexts culture in familiar
£ contexts
=
I explains some e describes e identifies identifies some identifies little or no
= interconnections and interconnections and interconnections and interconnections between interconnections between
2 reflect on own values, reflect on own values, reflect on own values, own beliefs and practices own beliefs and practices
> beliefs and practices, and beliefs and practices beliefs and practices represented or expressed represented or expressed
ideas represented or represented or expressed represented or expressed in texts with little or no in texts
expressed in texts in texts in texts reflection
produces texts displaying e produces texts displaying e produces texts displaying produces texts displaying produces texts displaying
breadth in the treatment some breadth in the knowledge of the topic some knowledge of the minimal knowledge of the
of familiar topics treatment of familiar topic topic
topics
- p
-§, applies conventions of e applies conventions of e applies some conventions applies few conventions applies limited or no
[0} . .
kS texts to represent ideas texts to represent of texts to represent of texts to represent conventions of texts
S appropriate to audience experiences appropriate experiences appropriate experiences appropriate
E and purpose to audience or purpose to audience or purpose to audience or purpose
o . . . .
o uses accurate and diverse e uses accurate and diverse e uses grammar and uses some grammar and displays limited or no

grammar and vocabulary
both orally and in writing

14
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Achievement Standards for Languages Beginning T Course — Year 12

A student who achieves an A
grade typically

A student who achieves a B
grade typically

A student who achieves a C
grade typically

A student who achieves a D
grade typically

A student who achieves an E
grade typically

e evaluates language and
culture in familiar and

e analyses language and
culture in familiar and

e describes language and
culture in familiar

¢ identifies language and
culture in familiar

e identifies some features
of language and culture

and purpose

e displays accurate and
diverse language use,
clarity of expression and a
variety of vocabulary and
grammar both orally and in
writing

e displays accurate and
diverse language use and a
variety of vocabulary and
grammar both orally and in
writing

o uses familiar vocabulary
and grammar with some
accuracy both orally and
in writing

e displays some vocabulary
of the language both
orally and in writing

unfamiliar contexts unfamiliar contexts contexts contexts in familiar contexts
" e analyses interconnections e explains interconnections e explains some e identifies o identifies some
;CE, and reflect on own values, and reflect on own values, interconnections and interconnections interconnections
s beliefs, practices, and ideas beliefs, practices, and ideas reflect on own values, between own beliefs, between own beliefs,
1 represented or expressed in represented or expressed in beliefs, practices, and practices, and ideas practices, and ideas
é texts texts ideas represented or represented or represented or
) expressed in texts expressed in texts with expressed in texts
little to no reflection
e evaluates concepts and e analyses perspectives e explains perspectives ¢ identifies perspectives o identifies aspects of the
perspectives represented in represented in texts represented in texts represented in texts perspectives represented
texts in texts
e produces insightful texts e produces texts displaying e produces texts displaying | e produces texts displaying | e produces texts displaying
displaying depth and breadth in the treatment of some breath in the some knowledge of the little or no
breadth in the treatment of the topic and constructs treatment of the topic topic understanding of the
the topic and constructs well-structured responses and constructs topic
logical and structured conclusions
responses
?_:" e applies appropriate e applies conventions of texts | e applies some e applies few conventions e applies very few
‘§ conventions of texts and and takes some risks to conventions of texts to of texts to represent conventions of texts
s:':, takes risks to represent represent ideas and represent experiences experiences appropriate
€ ideas and experiences experiences appropriate to appropriate to audience to audience or purpose
§ appropriate to audience audience and purpose and/or purpose

e displays limited
vocabulary of the
language both orally and
in writing

15
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A student who achieves an A

grade typically

A student who achieves a B

grade typically

A student who achieves a C
grade typically

A student who achieves a D
grade typically

A student who achieves an E

grade typically

explains language in
familiar contexts with

describes language in
familiar contexts with

o identifies language in

familiar contexts with

o identifies some language

in familiar contexts with

identifies minimal
features of language in

and vocabulary and
grammar both orally
and/or in writing with
independence

and grammar both orally
and/or in writing with
some assistance

and vocabulary with some
accuracy both orally
and/or in writing with
assistance

vocabulary orally and/or
in writing with continuous
guidance

0o

=§ independence some assistance assistance continuous guidance familiar contexts with

S direct instruction

)

£ explains culture in familiar describes culture in e identifies culture in ¢ identifies some culture in identifies minimal

g contexts with familiar contexts with familiar contexts with familiar contexts with features of culture in

> independence some assistance assistance continuous guidance familiar contexts with

direct instruction

produces texts in the produces texts in the e produces texts displaying e produces texts displaying produces texts displaying
treatment of familiar treatment of familiar knowledge of the topic some knowledge of the minimal knowledge of the
topics with independence topics with some with assistance topic with continuous topic with direct

a0 assistance guidance instruction

(=

b= applies conventions of applies conventions of e applies some conventions e applies few conventions applies limited or no

= rehearsed texts with rehearsed texts with of rehearsed texts with of rehearsed texts with conventions of texts with

g independence some assistance assistance continuous guidance direct instruction

§ uses accurate language uses a range of vocabulary | e uses familiar grammar e uses some grammar and displays limited or no

o

grammar and vocabulary
both orally and/or in
writing with direct
instruction
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The Individual

The Individual a
The Individual b

Unit Description

Value: 1.0

Value 0.5
Value 0.5

Students learn about how relationships and personal experiences shape identity. Students explore
ways of belonging and reflect upon their own expression of identity through the target language.

Specific Unit Goals

This unit should enable students to:

A Course

T Course

M Course

e acquire language learning
processes and strategies in
relation to identity

e engage with the target
language and culture to
explore identity

e understand the diversity,
variability and fluidity of
language use

e evaluate and apply
language learning
processes and strategies in
relation to identity

e engage with the target
language and culture to
express identity

e understand the diversity,
variability and fluidity of
language to express
identity and belonging

e apply language learning
processes and strategies in
relation to identity

e engage with the target
language and culture

Content Descriptions

All knowledge, understanding and skills below must be delivered:

A Course

T Course

M Course

Engaging with texts

e analyse a variety of
increasingly complex texts
that explore expressions of
identity and ways of
belonging such as personal
relationships, experiences
and wellbeing

e create a variety texts for
different purposes,
including conveying ideas
and expressing emotions
about the
individual/identity

e critically analyse a variety

of increasingly complex
texts that explore
expressions of identity and
ways of belonging such as
personal relationships,
experiences and wellbeing

e create a variety of

increasingly sustained texts
for different purposes,
including conveying ideas
and expressing emotions
about the
individual/identity

e explore texts to develop
ideas on identity and ways
of belonging
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A Course

T Course

M Course

Contexts of language and cultu

re

e examine how intercultural

understanding enhances
the ability to communicate,
interact, and negotiate
within and across
languages and cultures,
and to understand oneself
and others, such as the
expression of identity

understand the nature of
intercultural
communication such as
register and body language

understand that customs
and traditions, including
language, may vary within
a culture, as well as
between cultures, and
across time

reflect and monitor own
language learning and
intercultural experiences

e evaluate how intercultural

understanding enhances
the ability to communicate,
interact, and negotiate
within and across
languages and cultures,
and to understand oneself
and others, such as the
expression of identity

understand the nature of
intercultural
communication such as
register and body language

evaluate how customs and
traditions, including
language, may vary within
a culture, between
cultures, and across time

analyse, reflect on and
monitor own language
learning and intercultural
experiences

e understand how

intercultural
understandings enhances
the ability to communicate

identify aspects of
intercultural
communication such as
register and body language

examine the concept of
custom and tradition

self-reflect on language
learning

Values, beliefs and perspective

S

e explore individual values,

beliefs and perspectives in
the expression of identity
such as role and
relationships

understand how society
and community are
established and
maintained through
cultural, intercultural and
intracultural perspectives

examine own values,
beliefs, ideas and practices
in relation to those
represented in texts

analyse individual values,
beliefs and perspectives in
the expression of identity
such as role and
relationships

understand how identity
and belonging are
constructed through
cultural, intercultural and
intracultural knowledge
perspectives

critically analyse own
values, beliefs, ideas and
practices in relation to
those represented in texts

discuss values, beliefs and
perspectives as expression
of identity

18




ACT BSSS Beginning Modern Languages Course A/T/M

A Course

T Course

M Course

Features of language use

e communicate ideas, and

opinions related to the
individual’s experience

such as personal interests

and relationships

e collaborate to share ideas

and understand
perspectives

e respond appropriately to

audience, purpose and
context in spoken and

written interactions with
consideration of gender,

age or dialect

® use processes and
strategies to make
meaning when viewing,
listening and reading

e apply specific grammatical
features and functions (see
appendix) with a focus on

communication, and
increasing accuracy,
complexity and fluency

communicate ideas,
concepts and opinions
related to the individual’s
experience such as
personal interests and
relationships

collaborate to share ideas
and understand
perspectives

respond appropriately to
audience, purpose and
context in spoken and
written interactions with
consideration of gender,
age or dialect

evaluate and use processes
and strategies to make
meaning when viewing,
listening and reading

apply specific grammatical
features and functions (see
appendix) with a focus on
communication, and
increasing accuracy,
complexity and fluency

e communicate ideas related

to personal interests

collaborate to share ideas
and understand
perspectives

use processes and
strategies to make
meaning when viewing,
listening and reading

apply specific grammatical
features and functions (see
appendix)

Reflection

e self-reflect on learning
processes recognising
cognitive, cultural,
personal and linguistic
elements of language
acquisition

self-reflect on learning
processes recognising
cognitive, cultural,
personal and linguistic
elements of language
acquisition

self-reflect on learning
processes

A guide to reading and implementing content descriptions

Content descriptions specify the knowledge, understanding and skills that students are expected to
learn and that teachers are expected to teach. Teachers are required to develop a program of
learning that allows students to demonstrate all the content descriptions. The lens which the
teacher uses to demonstrate the content descriptions may be either guided through provision of
electives within each unit or determined by the teacher when developing their program of learning.

A program of learning is what a college provides to implement the course for a subject. It is at the
discretion of the teacher to emphasis some content descriptions over others. The teacher may teach
additional (not listed) content provided it meets the specific unit goals. This will be informed by the

student needs and interests.

Assessment

Refer to pages 9-11.
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Society and Community

Society and Community a
Society and Community b

Unit Description

Value: 1.0

Value 0.5
Value 0.5

Students learn how different language communities are organized. They learn through the target
language how to engage in diverse cultural practices and consider these in relation to their own.

Students explore how to participate in society and the community.

Specific Unit Goals

This unit should enable students to:

A Course

T Course

M Course

e understand the dynamic
interrelationship of
language and culture, and
the importance of
intercultural capabilities

e acquire language learning
processes and strategies

e evaluate the dynamic
interrelationship of
language and culture, and
the importance of
intercultural capabilities

e acquire language learning
processes and strategies
which enable students to
communicate
understandings about
communities

e recognise the
interrelationship of
language and culture, and
the importance of
intercultural capabilities

e acquire language learning
processes and strategies

Content Descriptions

All knowledge, understanding and skills below must be delivered:

A Course

T Course

M Course

Engaging with texts

e analyse a variety of
increasingly complex texts
that explore how roles and
responsibilities are shaped
and defined by the
expectations and values of
the society such as
education, occupation and
tradition

e create a variety texts for
different purposes, that
convey ideas, beliefs
and/or values

e critically analyse a variety
of increasingly complex
texts that explore how
roles and responsibilities
are shaped and defined by
the expectations and
values of the society such
as education, occupation
and tradition

e create a variety of
increasingly sustained texts
for different purposes, that
convey ideas, beliefs
and/or values

e explore a variety of texts

® create texts
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A Course T Course M Course

Contexts of language and culture

e examine how intercultural e evaluate how intercultural e describe how intercultural

understanding enhances
the ability to communicate,
interact and negotiate
within and across
languages in society and
community, to understand
oneself and others

understand the nature of
intercultural
communication such as
register and body language

understand that customs
and traditions, including
language may vary within a
culture, as well as between
cultures, and across time

reflect on and monitor own
language learning and
intercultural experiences

understanding enhances
the ability to communicate,
interact and negotiate
within and across
languages in society and
community, to understand
oneself and others

understand the nature of
intercultural
communication such as
register and body language

evaluate how customs and
traditions, including
language, may vary within
a culture, as well as
between cultures, and
across time

analyse, reflect on and
monitor own language
learning and intercultural
experiences

understanding enhances
the ability to communicate

identify aspects of
intercultural
communication such as
register and body language

self-reflect on own
language learning

Values, beliefs and perspective

S

e explore ideas and opinions

of self and others, as
members of society, such
as rights, responsibilities
and duties

understand how society
and community are
established and
maintained through
cultural, intercultural and
intracultural perspectives

examine own values,
beliefs, ideas and practices
in relation to those
represented in texts

analyse individual values,
beliefs and perspectives in
the expression of identity
such as role and
relationships

understand how identity
and belonging are
constructed through
cultural, intercultural and
intracultural knowledge
perspectives

critically analyse own
values, beliefs, ideas and
practices in relation to
those represented in texts

discuss ideas and opinions
of self and others

e explore values, beliefs,

ideas and practices
represented in texts
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A Course

T Course

M Course

Features of language use

communicate ideas,
concepts and opinions
related to social
organisation and
engagement such as their
own values, beliefs,
practices and ideas

collaborate to share ideas
and understand
perspectives

respond appropriately to
audience, purpose and
context in spoken and
written interactions with
consideration of gender,
age or dialect

use processes and
strategies to make
meaning when viewing,
listening and reading

apply specific grammatical
features and functions (see
appendix) with a focus on
communication, and
increasing accuracy,
complexity and fluency

e communicate ideas,

concepts and opinions
related to the individual’s
experience such as
personal interests and
relationships

collaborate to share ideas
and understand
perspectives

respond appropriately to
audience, purpose and
context in spoken and
written interactions with
consideration of gender,
age or dialect

evaluate and use processes
and strategies to make
meaning when viewing,
listening and reading

apply specific grammatical
features and functions (see
appendix) with a focus on
communication, and
increasing accuracy,
complexity and fluency

e communicate ideas,

concepts and opinions such
as their own values,
beliefs, practices and ideas

collaborate to share ideas
and understand
perspectives

respond to audience

apply specific grammatical
features and functions (see
appendix)

Reflection

self-reflect on learning
processes recognising
cognitive, cultural,
personal and linguistic
elements of language
acquisition

self-reflect on learning
processes recognising
cognitive, cultural,
personal and linguistic
elements of language
acquisition

self-reflect on learning
processes

A guide to reading and implementing content descriptions

Content descriptions specify the knowledge, understanding and skills that students are expected to
learn and that teachers are expected to teach. Teachers are required to develop a program of
learning that allows students to demonstrate all the content descriptions. The lens which the
teacher uses to demonstrate the content descriptions may be either guided through provision of
electives within each unit or determined by the teacher when developing their program of learning.

A program of learning is what a college provides to implement the course for a subject. It is at the
discretion of the teacher to emphasis some content descriptions over others. The teacher may teach
additional (not listed) content provided it meets the specific unit goals. This will be informed by the
student needs and interests.

Assessment

Refer to pages 9-11.
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The Changing World

The Changing World a
The Changing World b

Unit Description

Value: 1.0

Value 0.5
Value 0.5

Students learn how values and culture/s shape an understanding of, and interaction with issues that
impact our world. Students explore, through the target language, challenges and opportunities to

share responsibilities.

Specific Unit Goals

This unit should enable students to:

A Course

T Course

M Course

e acquire skills to be a global
citizen

e understand and apply the
diversity, variability and
fluidity of language use for
communication

e acquire understandings
and skills to be a global
citizen

e understand and apply the
diversity, variability and
fluidity of language use for
communication

e describe what it means to
be a global citizen

Content Descriptions

All knowledge, understanding and skills below must be delivered:

A Course

T Course

M Course

Engaging with texts

e analyse a variety of
increasingly complex texts
that explore change and
the issues that impact our
world, such as social,
historical, political,
environmental,
technological and
economic challenges and
opportunities

e create a variety of texts for
different purposes to
explore trends and issues
that impact on our
personal, societal and
global world

e critically analyse a variety
of increasingly complex
texts that explore change
and the issues that impact
our world, such as social,
historical, political,
environmental,
technological and
economic challenges and
opportunities

e create a variety of
increasingly sustained texts
for different purposes to
explore trends and issues
that impact on our
personal, societal and
global world

e explore texts, discussing
challenges and
opportunities for changing
our world

e create simple texts
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A Course

T Course

M Course

Contexts of language and culture

e examine how intercultural
understanding enhances
the ability to communicate,
interact and negotiate
within and across
languages and cultures,
and to understand oneself
and others

e understand the nature of
intercultural
communication such as
register and body language

e understand that customs
and traditions, including
language, may vary within
a culture, as well as
between cultures, and
across time

e reflect on and monitor own
language learning and
intercultural experiences

evaluate how intercultural
understanding enhances
the ability to communicate,
interact and negotiate
within and across
languages and cultures,
and to understand oneself
and others

understand the nature of
intercultural
communication such as
register and body language

evaluate how customs and
traditions, including
language, may vary within
a culture, as well as
between cultures, and
across time

analyse, reflect on and
monitor own language
learning and intercultural
experiences

e demonstrate knowledge of
intercultural
understandings

o self-reflect on language
learning

Values, beliefs and perspective

S

e explore changing values,
beliefs and perspectives in
the search for a sustainable
future such as
demographic,
intergenerational,
traditional/modern
contexts

e understand how the
changing world is
perceived and
communicated through
cultural, intercultural and
intracultural perspectives

e examine own values,
beliefs, ideas and practices
in relation to those
represented in texts

analyse changing values,
beliefs and perspectives
with empathy in the search
for a sustainable future
such as demographic,
intergenerational,
traditional/modern
contexts

understand how the
changing world is
perceived and
communicated through
cultural, intercultural and
intracultural perspectives

critically analyse own
values, beliefs, ideas and
practices in relation to
those represented in texts
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A Course

T Course

M Course

Features of language use

e communicate ideas,
concepts and opinions
related to the changing
world such as challenges
and opportunities to share
responsibilities

e collaborate to share ideas
and understand
perspectives

e respond appropriately to
audience, purpose and
context in spoken and
written interactions with
consideration of gender,
age or dialect

® use processes and
strategies to make
meaning when viewing,
listening and reading

e apply specific grammatical
features and functions (see
appendix) with a focus on
communication, and
increasing accuracy,
complexity and fluency

communicate ideas,
concepts and opinions
related to the changing
world such as challenges
and opportunities to share
responsibilities

collaborate to share ideas
and understand
perspectives

respond appropriately to
audience, purpose and
context in spoken and
written interactions with
consideration of gender,
age or dialect

evaluate and use processes
and strategies to make
meaning when viewing,
listening and reading

apply specific grammatical
features and functions (see
appendix) with a focus on
communication, and
increasing accuracy,
complexity and fluency

e communicate simple ideas

e collaborate to share ideas
and understand
perspectives

e apply identified
grammatical features and
functions (see appendix)

Reflection

e self-reflect on learning
processes recognising
cognitive, cultural,
personal and linguistic
elements of language
acquisition

self-reflect on learning
processes recognising
cognitive, cultural,
personal and linguistic
elements of language
acquisition

e self-reflect on learning
processes

A guide to reading and implementing content descriptions

Content descriptions specify the knowledge, understanding and skills that students are expected to
learn and that teachers are expected to teach. Teachers are required to develop a program of
learning that allows students to demonstrate all the content descriptions. The lens which the
teacher uses to demonstrate the content descriptions may be either guided through provision of
electives within each unit or determined by the teacher when developing their program of learning.

A program of learning is what a college provides to implement the course for a subject. It is at the
discretion of the teacher to emphasis some content descriptions over others. The teacher may teach
additional (not listed) content provided it meets the specific unit goals. This will be informed by the

student needs and interests.

Assessment

Refer to pages 9-11.
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Diverse Perspectives Value: 1.0
Diverse Perspectives a Value 0.5
Diverse Perspectives b Value 0.5

Unit Description

Students learn how culture and language are expressed and appreciated in diverse mediums to
communicate, sustain and challenge thinking, behaviour and systems. Students examine and
demonstrate an awareness of perspectives. They explore, through the target language, a diversity of
cultural expressions such as the arts and sciences.

Specific Unit Goals

This unit should enable students to:

A Course T Course M Course
e understand how culture e understand how culture e understand how culture
and language are and language are and language are
expressed and appreciated expressed and appreciated expressed and appreciated
in diverse mediums to in diverse mediums to in diverse mediums
communicate, sustain and communicate, sustain and
challenge thinking challenge thinking,
behaviour and systems
e understand the diversity, e understand the diversity,
variability and fluidity of variability and fluidity of
language use language use

Content Descriptions

All knowledge, understanding and skills below must be delivered:

A Course T Course M Course

Engaging with texts

e analyse a variety of e critically analyse a variety e explore and respond to a
increasingly complex texts of increasingly complex variety of literary, visual,
that explore diverse texts that explore diverse performing arts and
perspectives that sustain perspectives that sustain sciences
and/or challenge thinking, and/or challenge thinking,
behaviour and systems, behaviour and systems,
such as literary, visual, such as literary, visual,
performing arts and performing arts and
sciences sciences

e create a variety of texts for e create a variety of

different purposes to increasingly sustained texts
demonstrate an awareness for different purposes to
of differing perspectives demonstrate an awareness

of differing perspectives
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A Course T Course M Course

Contexts of language and culture

e examine how expressive e evaluate how expressive e describe how expressive
and imaginative texts and imaginative texts and imaginative texts
create aesthetic, humorous create aesthetic, humorous create aesthetic, humorous
or emotional effects in or emotional effects in or emotional effects in
ways that reflect cultural ways that reflect cultural ways that reflect cultural
influence influence influence

e understand the nature of e understand the nature of
intercultural intercultural
communication such as communication such as
register and body language register and body language

e understand that customs e evaluate how customs and e understand various cultural
and traditions, including traditions, including perspectives
language, may vary within language, may vary within
a culture, as well as a culture, as well as
between cultures, and between cultures, and
across time across time

e reflect on and monitor e analyse, reflect on and o self-reflect on language
language learning and monitor own language learning
intercultural experiences in learning and intercultural
self and others experiences

Values, beliefs and perspectives

e explore how values, beliefs e analyse how values, beliefs

and perspectives are and perspectives are
expressed through the arts, expressed through the arts,
in a variety of mediums in a variety of mediums
and diverse contexts, and diverse contexts,
through language and through language and
images images
e understand how diverse e understand how diverse
points of view are perspectives are
constructed and constructed and
interpreted through interpreted through
cultural, intercultural and cultural, intercultural and
intracultural perspectives intracultural perspectives
e examine own values, e critically analyse own e identify own values,
beliefs, ideas and practices values, beliefs, ideas and beliefs, ideas and practices
in relation to those practices in relation to in relation to those
represented in texts those represented in texts represented in texts
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A Course T Course M Course
Features of language use
e communicate ideas, e communicate ideas, e communicate ideas

concepts and opinions
related to diverse
perspectives such as
political or social
behaviours and systems

collaborate to share ideas
and understand
perspectives

respond appropriately to
audience, purpose and
context in spoken and
written interactions with
consideration of gender,
age or dialect

use processes and
strategies to make
meaning when viewing,
listening and reading

apply specific grammatical
features and functions (see
appendix) with a focus on
communication, and
increasing accuracy,
complexity and fluency

concepts and opinions
related to diverse
perspectives such as
political or social
behaviours and systems

collaborate to share ideas
and understand
perspectives

respond appropriately to
audience, purpose and
context in spoken and
written interactions with
consideration of gender,
age or dialect

evaluate and use processes
and strategies to make
meaning when viewing,
listening and reading

apply specific grammatical
features and functions (see
appendix) with a focus on
communication, and
increasing accuracy,
complexity and fluency

e collaborate to share ideas

and understand
perspectives

apply specific grammatical
features and functions (see
appendix)

Reflection

e self-reflect on learning

processes recognising
cognitive, cultural,
personal and linguistic
elements of language
acquisition

self-reflect on learning
processes recognising
cognitive, cultural,
personal and linguistic
elements of language
acquisition

self-reflect on learning
processes

A guide to reading and implementing content descriptions

Content descriptions specify the knowledge, understanding and skills that students are expected to
learn and that teachers are expected to teach. Teachers are required to develop a program of
learning that allows students to demonstrate all the content descriptions. The lens which the
teacher uses to demonstrate the content descriptions may be either guided through provision of
electives within each unit or determined by the teacher when developing their program of learning.

A program of learning is what a college provides to implement the course for a subject. It is at the
discretion of the teacher to emphasis some content descriptions over others. The teacher may teach
additional (not listed) content provided it meets the specific unit goals. This will be informed by the
student needs and interests.

Assessment

Refer to pages 9-11.
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Independent Study

Independent Study a
Independent Study b

Prerequisites

Value: 1.0

Value 0.5
Value 0.5

Independent Study units are only available to individual students in Year 12. A student can only
study a maximum of one Independent Study unit in each course. Students must have studied at least
three standard 1.0 units from this course. An Independent Study unit requires the principal’s written
approval. Principal approval can also be sought by a student in Year 12 to enrol concurrently in an

Independent Study unit and their third 1.0 unit in this course of study.

Unit Description

An Independent Study unit has an important place in senior secondary courses. It is a valuable
pedagogical approach that empowers students to make decisions about their own learning. An
Independent Study unit can be proposed by an individual student for their own independent study
and negotiated with their teacher. The program of learning for an Independent Study unit must
meet the unit goals and content descriptions as they appear in the course.

Duplication of Content

Students must not duplicate topics, case studies or issues studied in this course.

Specific Unit Goals

This unit should enable students to:

A Course

T Course

M Course

e acquire language learning
processes and strategies

e enhance capacity to
communicate and interact
effectively within and
across languages and
cultures, and over time

e acquire and demonstrate
language learning
processes and strategies

e enhance capacity to
communicate and interact
effectively within and
across languages and
cultures, and over time

e acquire language learning
processes and strategies

e develop intercultural
understandings

Content Descriptions

All knowledge, understanding and skills below must be delivered:

A Course

T Course

M Course

Engaging with texts

e analyse a variety of
increasingly complex texts
for different purposes

e create a variety of texts for
different purposes

e critically analyse a variety
of increasingly complex
texts for different purposes

e create a variety of
increasingly sustained texts
for different purposes
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A Course

T Course

M Course

Contexts of language and culture

e examine language and
culture are inextricably
linked

e understand the nature of
intercultural
communication such as
register and body language

e understand that customs
and traditions, including
language, may vary within
a culture, as well as
between cultures, and
across time

e reflect on and monitor own
language learning and
intercultural experiences

evaluate how language and
culture are inextricably
linked

understand the nature of
intercultural
communication such as
register and body language

evaluate how customs and
traditions, including
language, may vary within
a culture, as well as
between cultures, and
across time

analyse, reflect on and
monitor own language
learning and intercultural
experiences

o self-reflect on language
learning

Values, beliefs and perspective

S

e explore how meaning is
constructed through
cultural, intercultural and
intracultural knowledge

e understand how society
and community are
established and
maintained through
cultural, intercultural and
intracultural perspectives

e examine own values,
beliefs, ideas and practices
in relation to those
represented in texts

analyse how meaning is
constructed through
cultural, intercultural and
intracultural knowledge

understand the significance
of cultural, intercultural
and intracultural
perspectives

critically analyse own
values, beliefs, ideas and
practices in relation to
those represented in texts

e compare own values,
beliefs, ideas and practices
in relation to those
represented in texts

Features of language use

e communicate ideas,
concepts and opinions

e collaborate to share ideas
and understand
perspectives

communicate ideas,
concepts and opinions

collaborate to share ideas
and understand
perspectives

e communicate ideas

e collaborate to share ideas
and understand
perspectives
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A Course

T Course

M Course

e respond appropriately to
audience, purpose and
context in spoken and
written interactions with
consideration of gender,
age or dialect

® use processes and
strategies to make
meaning when viewing,
listening and reading

e apply specific grammatical
features and functions (see
appendix) with a focus on
communication, and
increasing accuracy,
complexity and fluency

e respond appropriately to
audience, purpose and
context in spoken and
written interactions with
consideration of gender,
age or dialect

e evaluate and use processes
and strategies to make
meaning when viewing,
listening and reading

e apply specific grammatical
features and functions (see
appendix) with a focus on
communication, and
increasing accuracy,
complexity and fluency

e apply specific grammatical
features and functions (see
appendix)

Reflection

e self-reflect on learning
processes recognising
cognitive, cultural,
personal and linguistic
elements of language
acquisition

e self-reflect on learning
processes recognising
cognitive, cultural,
personal and linguistic
elements of language
acquisition

e self-reflect on learning
processes

A guide to reading and implementing content descriptions

Content descriptions specify the knowledge, understanding and skills that students are expected to
learn and that teachers are expected to teach. Teachers are required to develop a program of
learning that allows students to demonstrate all the content descriptions. The lens which the
teacher uses to demonstrate the content descriptions may be either guided through provision of
electives within each unit or determined by the teacher when developing their program of learning.

A program of learning is what a college provides to implement the course for a subject. It is at the
discretion of the teacher to emphasis some content descriptions over others. The teacher may teach
additional (not listed) content provided it meets the specific unit goals. This will be informed by the

student needs and interests.

Assessment

Refer to pages 9-11.
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Appendix A — Implementation Guidelines

Available course patterns

A standard 1.0 value unit is delivered over at least 55 hours. To be awarded a course, students must
complete at least the minimum units over the whole minor, major, major/minor or double major
course.

Course Number of standard units to meet course requirements
Minor Minimum of 2 units
Major Minimum of 3.5 units

Units in this course can be delivered in any order.
Prerequisites for the course or units within the course

Students must have studied at least three standard 1.0 units from this course in order to access the
Independent Study unit. An Independent Study unit requires the principal’s written approval.
Principal approval can also be sought by a student in Year 12 to enrol concurrently in an
Independent Study unit and their third 1.0 unit in this course of study.

Arrangements for students continuing study in this course

Students who studied the previous course may undertake any units in this course provided there is
no duplication of content.

Duplication of Content Rules

Students cannot be given credit towards the requirements for a Senior Secondary Certificate for a
unit that significantly duplicates content in a unit studied in another course. The responsibility for
preventing undesirable overlap of content studied by a student rests with the principal and the
teacher delivering the course. Students will only be given credit for covering the content once.

Guidelines for Delivery
Program of Learning

A program of learning is what a school provides to implement the course for a subject. This meets

the requirements for context, scope and sequence set out in the Board endorsed course. Students
follow programs of learning in a college as part of their senior secondary studies. The detail, design
and layout of a program of learning are a college decision.

The program of learning must be documented to show the planned learning activities and
experiences that meet the needs of particular groups of students, taking into account their interests,
prior knowledge, abilities and backgrounds. The program of learning is a record of the learning
experiences that enable students to achieve the knowledge, understanding and skills of the content
descriptions. There is no requirement to submit a program of learning to the OBSSS for approval.
The Principal will need to sign off at the end of Year 12 that courses have been delivered as
accredited.

Content Descriptions

Are all content descriptions of equal importance? No. It depends on the focus of study. Teachers can
customise their program of learning to meet their own students’ needs, adding additional content
descriptions if desired or emphasising some over others. A teacher must balance student needs with
their responsibility to teach all content descriptions. It is mandatory that teachers address all
content descriptions and that students engage with all content descriptions.
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Half standard 0.5 units

Half standard units appear on the course adoption form but are not explicitly documented in
courses. It is at the discretion of the college principal to split a standard 1.0 unit into two half
standard 0.5 units. Colleges are required to adopt the half standard 0.5 units. However, colleges are
not required to submit explicit documentation outlining their half standard 0.5 units to the BSSS.
Colleges must assess students using the half standard 0.5 assessment task weightings outlined in the
framework. It is the responsibility of the college principal to ensure that all content is delivered in
units approved by the Board.

System Moderation

System moderation begins in schools whereby teachers cooperate to develop assessment, and grade
and score student assessment according to the relevant curriculum.

Moderation Day is an essential component of the ACT senior secondary system which empowers
school autonomy in curriculum and assessment. Moderation Day is a collaborative and professional
event whereby schools undertake system quality assurance activities on behalf of their current and
future students. Moderation Day fosters and enriches the development of quality assessment and
validates student achievement. Continued best practice in teaching and learning is ensured through
the formation of valid, constructive, and detailed feedback.

System Moderation:

° provides comparability of school-based assessment

° forms the basis for valid and reliable assessment in senior secondary schools

° involves the ACT Board of Senior Secondary Studies (BSSS) and schools in cooperation and
partnership

° maintains the integrity of the ACT Senior Secondary Certificate.

The Moderation Model

Moderation within the ACT senior secondary system encompasses structured, consensus-based peer
review of Unit Grades and quality of assessment for all BSSS courses twice per year. In addition to
System Moderation, there is statistical moderation of course scores.

Moderation by Structured, Consensus-based Peer Moderation

Consensus-based peer moderation involves the review of student assessment against system wide
criteria and standards and the validation of Unit Grades. This is done by matching student
performance with the Framework Achievement Standards. In addition, feedback will be provided on
the quality of the task.

Preparation for Structured, Consensus-based Peer Review

Schools retain originals or copies of student assessment evidence completed in the delivery of the
unit and all unit documentation. Student assessment evidence must be sufficient to allow reviewing
teachers to make an accurate judgment of grade standard. Schools will use ACS to present this
information for System Moderation. Criteria for each Moderation Day will be communicated to
schools in the proceeding calendar year.
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Feedback from System Moderation

Feedback is provided to schools to affirm good practice and inform continuous improvement. This
feedback is based on the BSSS Quality Assessment Guidelines and relevant course documents. It is
expected that schools engage with feedback and address any longitudinal trends as outlined in the
BSSS Policy and Procedures Manual.
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Appendix B — Course Developers

Course Developers

Name

College

Janelle Horsington

Canberra Girls Grammar School

Heike Craig

Daramalan College

Sabina Imamovic

Gungahlin College

Jee Youn Lee

Lake Tuggeranong College

Shao-Hua Que

Melba Copland Secondary School

Sophie Burton

Narrabundah College

Miyuki Shino

Narrabundah College

Lisa Bourne

St Clare’s College

Language Specific Information

Name

College

Xue Mei Liu

Brindabella Christian College

Mustapha Omari

Campbell High School

Janelle Horsington

Canberra Girls Grammar School

Heike Craig

Daramalan College

Uma Ramiah

Dickson College

Surabhi Das

Gungahlin College

Sabina Imamovic

Gungahlin College

Jee Youn Lee

Lake Tuggeranong College

Jing Yin

Lake Tuggeranong College

Gaelle Tregoning

Marist College

Shao-Hua Que

Melba Copland Secondary School

Celia Bazalar

Narrabundah College

Sophie Burton

Narrabundah College

Grace Chen

Narrabundah College

Assunta Corrado-Nitz

Narrabundah College

Hee-Kyoung Lee

Narrabundah College

Miyuki Shino

Narrabundah College

Lisa Bourne

St Clare’s College

Tina Rodriguez

St Francis Xavier College
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Appendix C — Common Curriculum Elements

Common curriculum elements assist in the development of high-quality assessment tasks by
encouraging breadth and depth and discrimination in levels of achievement.

Organisers Elements Examples
create, compose apply ideas and procedures in unfamiliar situations, content and processes
and apply in non-routine settings
compose oral, written and multimodal texts, music, visual images, responses to
complex topics, new outcomes
represent images, symbols or signs
create creative thinking to identify areas for change, growth and innovation,
recognise opportunities, experiment to achieve innovative solutions,
construct objects, imagine alternatives
manipulate images, text, data, points of view
analyse, justify arguments, points of view, phenomena, choices
synthesise and hypothesise statement/theory that can be tested by data
evaluate extrapolate trends, cause/effect, impact of a decision
predict data, trends, inferences
evaluate text, images, points of view, solutions, phenomenon, graphics
test validity of assumptions, ideas, procedures, strategies
argue trends, cause/effect, strengths and weaknesses
reflect on strengths and weaknesses
synthesise data and knowledge, points of view from several sources
analyse text, images, graphs, data, points of view
examine data, visual images, arguments, points of view
investigate issues, problems
organise, sequence text, data, relationships, arguments, patterns
sequence and visualise trends, futures, patterns, cause and effect
explain compare/contrast data, visual images, arguments, points of view
discuss issues, data, relationships, choices/options
interpret symbols, text, images, graphs
explain explicit/implicit assumptions, bias, themes/arguments, cause/effect,
strengths/weaknesses
translate data, visual images, arguments, points of view
assess probabilities, choices/options
select main points, words, ideas in text
identify, reproduce information, data, words, images, graphics
summarise and respond data, visual images, arguments, points of view
plan relate events, processes, situations
demonstrate probabilities, choices/options
describe data, visual images, arguments, points of view
plan strategies, ideas in text, arguments
classify information, data, words, images
identify spatial relationships, patterns, interrelationships
summarise main points, words, ideas in text, review, draft and edit
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Appendix D — Glossary of Verbs

Verbs Definition

Analyse Consider in detail for the purpose of finding meaning or relationships, and identifying patterns,
similarities and differences

Apply Use, utilise or employ in a particular situation

Argue Give reasons for or against something

Assess Make a Judgement about the value of

Classify Arrange into named categories in order to sort, group or identify

Compare Estimate, measure or note how things are similar or dissimilar

Compose The activity that occurs when students produce written, spoken, or visual texts

Contrast Compare in such a way as to emphasise differences

Create Bring into existence, to originate

Critically analyse

Analysis that engages with criticism and existing debate on the issue

Demonstrate Give a practical exhibition an explanation

Describe Give an account of characteristics or features

Discuss Talk or write about a topic, taking into account different issues or ideas

Evaluate Examine and judge the merit or significance of something

Examine Determine the nature or condition of

Explain Provide additional information that demonstrates understanding of reasoning and /or

application

Extrapolate

Infer from what is known

Hypothesise

Put forward a supposition or conjecture to account for certain facts and used as a basis for
further investigation by which it may be proved or disproved

Identify Recognise and name

Interpret Draw meaning from

Investigate Planning, inquiry into and drawing conclusions about

Justify Show how argument or conclusion is right or reasonable

Manipulate Adapt or change

Plan Strategize, develop a series of steps, processes

Predict Suggest what might happen in the future or as a consequence of something

Reflect The thought process by which students develop an understanding and appreciation of their own
learning. This process draws on both cognitive and affective experience

Relate Tell or report about happenings, events or circumstances

Represent Use words, images, symbols or signs to convey meaning

Reproduce Copy or make close imitation

Respond React to a person or text

Select Choose in preference to another or others

Sequence Arrange in order

Summarise Give a brief statement of the main points

Synthesise Combine elements (information/ideas/components) into a coherent whole

Test Examine qualities or abilities

Translate Express in another language or form, or in simpler terms

Visualise The ability to decode, interpret, create, question, challenge and evaluate texts that

communicate with visual images as well as, or rather than, words
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Appendix E — Glossary for ACT Senior Secondary Curriculum

Courses will detail what teachers are expected to teach and students are expected to learn for year
11 and 12. They will describe the knowledge, understanding and skills that students will be expected
to develop for each learning area across the years of schooling.

Learning areas are broad areas of the curriculum, including English, mathematics, science, the arts,
languages, health and physical education.

A subject is a discrete area of study that is part of a learning area. There may be one or more
subjects in a single learning area.

Frameworks are system documents for Years 11 and 12 which provide the basis for the development
and accreditation of any course within a designated learning area. In addition, frameworks provide a
common basis for assessment, moderation and reporting of student outcomes in courses based on
the framework.

The course sets out the requirements for the implementation of a subject. Key elements of a course
include the rationale, goals, content descriptions, assessment, and achievement standards as
designated by the framework.

BSSS courses will be organised into units. A unit is a distinct focus of study within a course. A
standard 1.0 unit is delivered for a minimum of 55 hours generally over one semester.

Core units are foundational units that provide students with the breadth of the subject.

Additional units are avenues of learning that cannot be provided for within the four core 1.0
standard units by an adjustment to the program of learning.

An independent study unit is a pedagogical approach that empowers students to make decisions
about their own learning. Independent study units can be proposed by a student and negotiated with
their teacher, but must meet the specific unit goals and content descriptions as they appear in the
course.

An elective is a lens for demonstrating the content descriptions within a standard 1.0 or half
standard 0.5 unit.

Alens is a particular focus or viewpoint within a broader study.

Content descriptions refer to the subject-based knowledge, understanding and skills to be taught
and learned.

A program of learning is what a college develops to implement the course for a subject and to
ensure that the content descriptions are taught and learned.

Achievement standards provide an indication of typical performance at five different levels
(corresponding to grades A to E) following completion of study of senior secondary course content
for units in a subject.

ACT senior secondary system curriculum comprises all BSSS approved courses of study.
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Appendix F — Language Specific Information

This appendix contains specific language features relevant to the language courses available for
study, such as structures and grammatical content appropriate for students at this level. The
appendix is a suggested guide only and is not limited to features of language that could be covered
in the delivery of course content descriptions. The language features are not unit specific and are a
guide to planning.

Prior to these features are some cues to essential understandings within each language.

The collection of conceptual understandings in the form of questions are provided to guide inquiry
based teaching and learning in senior language classes. There is a need to capture the essence of the
language/culture through the questions that ‘carry’ the teaching and learning; the grammar is the
enabler, not the goal. Deep understanding and appreciation of, and a growing capability to
meaningfully engage with, culture and language is the goal.

These understandings are phrased as inquiry questions to engage the teacher and learners on a
journey towards understanding and participation. Predominantly, conceptual questions are the ‘how
and why questions’ that enable us to understand the integral values and behaviours that drive the
language/culture.

These statements contain understandings that equate to: if you don’t learn about and learn to
interact with an understanding of this concept, then you haven't really ‘learnt’ that
language/culture. This is not a prescriptive list, but a starting point for inquiry. The questions can
examine untranslatables, they can be questions of nature and impact, questions that give birth to
comparative understanding, rather than lower order thinking, such as the one dimensional ‘when,
where, who questions.” ‘What questions’ can examine much deeper relational understandings, such
as a cause and effect, for example, rather than objects or simple ideas.
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Beginning Arabic

Essential Understandings

1.
2.
3.

How and why do dialects and spoken educated Arabic differ?
How does the Arabic language shape and reflect the way Arabs think and view the world?

How, when and where is Modern Standard Arabic (MSA)* used in the Arab world and Arabic
speaking communities overseas?

How do the Standard Arabic and Arabic dialects contribute to the understanding of regional
history, culture and religion?

In what ways does Arabic language and body language differentiate between formal and
informal relationships?

How is the gender of nouns and verbs applied in the Arabic language?

How do verb tenses influence how Arabic-speakers express themselves and understand the
world?

How can the Arabic language contribute to promoting a fair and just society, valuing
diversity?

What are some of the tensions that exist between tradition and modernity in the Arab world
and Arab-speaking communities overseas?

10. How have Arabic language and culture influenced other countries?

* Note: Modern Standard Arabic (MSA) is sometimes called Standard or Formal Arabic.

Beginning Arabic Grammar

Functions & Topics Structures Examples
Arabic Letters and Sounds e Alif, Baa, Taa, Thaa, Jeem ... Too ol
One-way connecting letters e Letters that can be 23) ¢ y3b ¢ oy
connected from the right
side only.
® 9 33
Nouns e Gender: Masculine & 8duall ¢ Jnall
feminine Q8 ¢ alall
e Definite and indefinite
Adjectives e Agreement and placement 483 Cay

Short Vowels

Diacritical marks

E) -
Qg

Long Vowels

Three letters: ¢ 9 |

Jue ¢ Jsb ¢« LI

Conjunctions

Connecting words and
sentences: 9 |

WAl ) L3l e 5 e
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Functions & Topics

Structures

Examples

Prepositions

Location and direction

dl<g

e Time
Pronouns o Demonstrative B eldcoda ¢ lda

e Possessive G
Verbs e Past tense 35

e Present tense 25K

¢ Imperative o5&t
Negation e Using Y o 398 (g0
Cardinal numbers e 1to10 10987654321
The question particles e Using the particle: J» ¢ 8yl e J»
Subject and Predicate e Nominal sentences Jgb J=))l
Ordinal numbers e The First, the Second, the QI e Jgdl

Third, the Fourth, the Fifth

Possessive (ldafa) structure e Possessive sentence cudl Ol
Telling Time e Formally and informally su>lgll deludl
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Beginning Chinese

Essential Understandings

1.

W O N v e wWwN

I
N Pk O

13.

How do tones influence meaning and phonetic expression in Chinese?

What is the significance of sides and radicals in Chinese characters?

Why is stroke order so important in writing Chinese characters?

How does the Chinese language reflect the country’s unique identity?

How are ideas and opinions given and justified in Chinese?

How have Chinese language and culture influenced other countries?

What are the implications of Chinese zodiac signs in understanding personality?
What are the different ways of expressing politeness in the Chinese culture?

How do Chinese-speaking people choose appropriate questioning, such as asking about age?

. What is the role of food in cultural festivals?
. How is etiquette expressed in Chinese, such as giving and accepting presents?

. In what ways have other languages and migration influenced Chinese language and Chinese-

speaking communities?

How are tones and intonation used in Chinese poetry?

Beginning Chinese Grammar

Functions Structures
Parts of Speech
Nouns
common e
proper
EiER =
Pronouns A AR/1EBAD),
[
persona b/ttt =)
demonstrative X3P
X)L/iX 5, BB) L/BREE
Interrogative HE 24,6
mBJL?
JLED, BA, 4R
Numerals E2—_=ZWANE /., Lt B F.OA HA B
counting yal
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Functions Structures
Verbs EFES, W, F R XL, R KK
action
_ 3R, 518 A0 B
emotive
ab A \ >
aUX|I|ary Hbltlg:ﬂL)\:Mlz
direction L/ Tk/E/E
Adverbs gé'“'%"l "%‘"’%"I Z:'%"I J\E%"I EI ILJ\ZEEI EETHI%
frequency .
#, Z, Kl
sequence
linking ®, &
quantity #, R
degree R, =, B
negation N
& X, & (8)
progress
IEE, IE &
Adjectives KN, B0, K/
monosyllabic —w
=7
disyllabic
Z s £
monosyllabic (colours) B 4, B &R &
nouns as adjectives 8B, X
Prepositions M, =
distance
N T
position
N QA
direction X, 8
object focus )
comparative e
Conjunctions I, I8

linking (pro)nouns

A2 (question), 5 (statement)

alternative
phrases EA... ..BTA
Al2/{BEZ but, X ... ... X ... (linking two verbs or two
adjectives)
Particles Y (possessive)
structural By (attributive)
18 (complement)
it (adverbial)
s, 0, ie
modal -
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Functions

Structures

Sentences with verbal predicates

EBES

FEZhIZ, | want to learn Chinese.

“Shi” sentences “&” =]

WEFAIE9HSET, She is our Chinese teacher.

“You” sentences “B”F4)

BB NZ5E. He has a brother.

General questions with ma, ne.

FR“13" " B9—AREEA) &)

R PZFAENT? s she a high school student?

FRAZAKIR, {RIB? | eat rice, how about you?

Sentences with adjectival

predicates  FZFIAIBIES

FHAIEBRESE, We are all happy.

Sentences with nominal predicates

ZiEBES

1B%+1%. Michaelis 17 years old.

Negative sentences with bu

A A EES

FAEEBES T, |am not going to watch the movie.

Imperative sentences to express a

request or an order E AN

A SHITER

15! Please come in!

BIFEIXHME! Don’t smoke here.

Exclamatory sentences &¢I A)

Adverbs of degree as adverbials

EEEIRIEIKE

ANIFT! Sogood!

1B /K /AEE very, %53l especially, in particular,
H really

FH(1FEFESE . Students work hard.

Common measure words ﬁﬁﬁ%ﬁ

Nominal measure words: number + measure word + item

PAS

I (one of persons or one unit of items), ¥ (a kind of),

R, 4%, 3L (referring to one kind of animal), 3K (one
item with a surface), & (a machine or an equipment),
17 /88 (a twig, a branch of ), {4 (a piece of garment),
18 (one painting), & (BRES one pair of glasses),

X3/ (one pair of), 3k (one block of),

Fr (half of a kilo), ¥iI/ §R (one tiny item), 3& (referring to

an item with a handle or support), EE (a building of)
K, BB (distance)

Fr.aFr (weight)
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Functions

Structures

H(7T).FE (), 5 (currency)
Rz, o (time)

Locations as adverbials B RE

fEat,in,on  FAIEEERI T{E., We workin

Canberra.

Usage of “de” “BY“ =HIFEL

(1) The possessive de, RAFT/EX
FAY "By

(2) “de” used as a classifier FIXZE
BIRY“RY”

(3) SRPFITEENFRY “BY” Used to

emphasise an action that happened
in the past

XEFAIAITE. These are our computers.

FHZEHRY.

| want to eat the sweet one.

BAT2ALKHIHAY, Itis by plane that we have flown
here.

FnaE
(1) Simple directional words &8
Fia

(2) Compound directional words

=Y 2 YRAIVAL]

Directional words

(3) Postpositional phrases 7511720

_ on, above, over; T under, below; Z£ left, £ right,
A middle, 3= beside, B inside,

Sp outside, Zk east, B south, P west, db north
R4t northeast, ZREg southeast, P§ Fg southwest,
a4t northwest

LME / Ei8 ontop, KA / ZRIZ (in/to) east, BUME / Bl
B in front, [ / [543 at the back

T, =% and Hif§ mean “approximately, about,

around” and can be used to express approximation about
age, height, length, weight, money and periods of time,
etc.

T KA about 5 metres, HETIBIfG around Chinese New
Year

B Fm, =M /18 on the desk, inside the

classroom

Bi front, J§ back,

Existential sentences ZIlE £

zai, B you, 2 shi

FBEETAINE. /EHXIEaE k. /b
BRI ET =R R B

The cinema is opposite the super market.

Expressing distance FEERIFRIX

RIS K 3A1EIR /5T, Civic of Canberra is close

to/ far away from the airport.
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Functions

Structures

Verbs used to express a brief action
RIXGEI RN EREMAE, by
duplication of verbs ZHAES

X4 <AR, Let me try this garment on.

BESERIT, Give a hand, please.

Adverb of scope SBEIRHEIEIRIE

FAIEBERAFNE A, We are both Australian.

{RZEHPI, Bt h3Z, You learn Chinese, | am
learning Chinese too.

Directional prepositions ZS[B]5 1\
TTIRIE

Z from ... to ...

M from, 1E /[a] towards, M ... ..
4t MBBJ LESE.

Expressing an action in progress

FRIASHFIEFHLT, using zheng or

zai or zhengzai (zhe)

The Partical “zhe” BHa“&E"BIFE%

fB1E / 1£ / IEEEERRNEE, (IB) . Heis playing

computer games.

SFH(IIEFEIEETR. The students are singing.

The particle “le” Bia“ T “BIFRi&

As an aspect particle, it occurs after
a verb to indicate a completion of
an action or the emergence of a
new situation (used with other
words).

BB THAE., He has read two books.
fBE T, He has fallen sleep.
BT T . It's going to rain.

Negative sentences with mei (you),
mei (you) used before averb to

indicate that an action has not
happened.

A "g (B) " (&€, "Xk (A) " BEands

RENMELRE K.
FXiZ (B) BIXTHEEST. | have not seen this movie
yet.

The particle “guo” indicating action

that happed in the past. Bfjid “13”
NAE FrREEIHEME

{RIETFA IF4RM5? Have you been to our school?

1REIEBEINXEEBEARI? Have you watched this TV
series?

Expressing similarity and

dissimilarity ZSRIFIARAIZRIA

FAIFHAD / IR A9 —HF. My mobile phone is

the same as hers.

Comparative sentences et
Ra)
Negative bi structures “Lt“ ZEHY

BEd

SRR REERBINZKIS. Canberra’s winter is
colder than Sydney’s winter.

ARSEINGE R BIXSEIFE (adjective), That necklace is not
as pretty as this one.
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Functions

Structures

Al s

The adverb “zui”

B8RS EEK(adjective)iJtKT. Shanghai is the
biggest city in China.

Sentences with multi-verbal

HKEREI EZF. | walk to school every day.

compounds iE&G)
Alternative questions and response | Q: {{JBELFHLEFE FE? Do you want to go to Xi’an
prig el =] K]S or Shanghai?

Al: EKFG&, Xian.
A2: FEZEE EiBERAILA, Either Xi’an or Shanghai.

Pivotal sentences (a verb indicates

a request or a command) FEG]

BRNMBIRE 2. Please introduce yourself.

Affirmative-negative questions 1E

[eEERE

{REIRAZ=IRFEZFE? Do you like Chinese food? EXX.
Yes, | like it.

%H

Questions with zenme

BARRERE

XMRFEAIEE? How do | read this Chinese word?

Question tags used in requests
using “zenmeyang”, “haoma”,
“xingma” and “keyima”

FIIEARE? 7, B2 7 45182
FILNG?  SREREREREA)

{’J\ %%D?‘ZDEEPL&, B

having lunch today?

ZFE? What about you and |

Modal verbs BERENIE]

BE{=ZENS? Can | park here?
{FIIERTLAZE Y . You can leave now.
{RARIIZIR

1RZl, You should not be late in class.

Complements of time By

BB

{FRRICRBASE T / ZA T ? How long have you

been in Beijing?

FFILTmFEK T . | have been in Beijing for two days
now.

A B TR NETRYERA, We watched TV for two

hours.

Complements of action

HNEIMNE

HEIGIRTIR, I've been to Beijing three times.
XAPEHEITHIE.

I’ve read this book twice.
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Functions

Structures

Compound sentences with
conjunctions expressing the order
of actions in a sentence

EREINEER, TrkERF

BAB{EBITEEFE K. | will write my homework

first, then play computer games.

EE /WRTM, KIIFMAEEZRT. Ifitisraining,

then we are not going to Sydney.

AMBZSE, MEXRFIAIE, She notonly
studies Chinese but also studies French.

BMEERR T, ERMEESINTHER.
Although he is sick today he is still playing in the match.

Complements of result Z5524ME

{EMlfH5E (verb) T . The homework has been

completed.

FIIBL KEUEESHI T, We have already flown back to

Canberra.

Complements of possibility

T BERVERINE

KEARTTXAZIE, | cannot finish so much
homework.

HH2LBFEBEAM, | cannot see anything.

Complements of degree

EENE

SRR, hiELEEMRR,. He runs fast.

The “ba” sentences

Ba is used as a proposition followed
by an object and a verb to
emphasise how a person or a thing
is “being acted on”.

4B )

FIBLABIRE T, | cut my hair short.

Reference:

Wu Jianli (James WU) and BAI Lu, Chinese Grammar Step by Step, CENGAGE Learning, Melbourne

2011.
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Beginning French

Essential Understandings

1. How does the French language reflect a country’s unique character (terroir, regional
language, teen slang and expressions)?

2. How do French-speaking teenagers manipulate the French language as a method of self-
expression?

3. Why is it so important to distinguish between registers when addressing a French-speaking
person?

4. In what way does the French language and body language differentiate formal and informal
relationships?

How does grammatical gender influence the French worldview?
How has migration shaped the French language?
How is French used and applied in the global context?

How have French language and culture influenced other countries?

O ® N o u

What is the purpose of idioms and how are they are used in appropriate contexts?
10. How does French culture influence the formation and use of idioms?

11. How do French- speaking people choose the appropriate type of question?

12. How does French culture and history create a national and personal identity?

13. What do clichés reveal about the world’s view of French society, its history, etiquette and
traditions?

14. How are liberte, egalite and fraternite evident in French social and political structures?

Beginning French Grammar

Learners will be required to use, actively and accurately, grammar and structures drawn from the
following list. The mention of an item in this list implies knowledge of both its forms and its functions
at an appropriate level of accuracy and complexity. The examples in italics in parentheses are
indicative; that is, they serve to illustrate the part of speech or structure that the candidate must
know and hence do not represent an exhaustive specification of the required grammatical
knowledge.

Functions Structures

Adjectives e regular and common irregular forms

adjectives agreement and placement
e interrogative adjectives (quel, quelle, quels, quelles)

e possessive adjectives (mon, ma, mes, son, notre, nos...)

Adverbs e adverb placement, formation
e irregular forms

e negation (ne... pas, ne... que, ne... jamais, ne... rien, ne...
plus, ne... personne, ne... aucun)
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Functions

Structures

Articles

in a negative construction

after expressions of quantity
omission of the article

definite and indefinite

stressed pronouns (moi, toi, lui, elle)

partitive article (du, de la, del’, des and de)

Conjunctions

coordinating conjunctions (car, donc, ensuite, puis...)
conjunctions of conclusion (parce que, car, comme)

phrases followed by the indicative

Interrogative

3 question forms & sentence structure

Nouns e gender

e agreement

e definite and indefinite articles

e possessive and demonstrative adjectives
Numerals e cardinals (un, deux, trois...)

ordinals (premier, premiére, vingtieme...)
date

time

Prepositions

location and direction

time

Pronouns

subject pronouns (including on)
direct and indirect object pronouns (le, la, les, lui, leur)

relative (qui, que), demonstrative (ce, cet, cette, ces),
interrogative pronouns

use of indirect pronouns, y and en

position and order of pronouns in a sentence

Verbs

regular & irregular including modals, impersonal, reflexive
verbs (present, imperfect, perfect, future, near future,
conditional tenses)

imperative mood
present and past participles
use of depuis with present tense

use of venir de with present tense (equivalent to present
perfect)

verbs followed by a, de

clauses with si + present/future
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Other language features

The following are examples only. The language features covered should be relevant to the context in
which they are used and may change over time. Check for current usage.

e Idiomatic expressions: Etre rouge comme une tomate; J'ai une faim de loup; J’ai un chat dans
la gorge. Il tombe des cordes.

e Pausefillers: euh..., bon..., alors...

e Slang/Verlan: le mec, la nana, le beur, la meuf
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Beginning German

Essential Understandings

1.

v ok wN

L o N e

11.
12.

How does German language shape the way German-speakers think and view the world?
How does German language reflect formal and informal relationships?

Why is gender important in the German language?

What is the nature of verbs in social interactions?

How does verb choice impact on the way German-speakers interpret the world through time
and mood?

How is the case system used to organise sentence structure?
How do German-speakers ask and respond to questions?
How are ideas and opinions given and justified in German?

How do regional and national varieties enrich the German language?

. How do other languages influence the German language?

How have German language and culture influenced other countries?

How does German culture and history create a national and personal identity?

Beginning German Grammar

Functions Structures

Nouns e Gender (use of definite and indefinite articles)

e Formation of plurals

e Cases (Nominative, Accusative and Dative)
e Cognates

e Regional and national varieties

e Compound nouns

e (Capitalisation of nouns

Adjectives e Adjective endings

e Comparative and superlative

Adverbs e Common adverbs of time, manner and place

Conjunctions e Co-ordinating (e.g aber, und, oder)

e Subordinating conjunctions (e.g. weil, dass, als, wenn)

Prepositions e Prepositions with Accusatives

e Prepositions with Dative

e Two-way prepositions

Pronouns e Personal e.g. ich, mich, mir etc.

e Possessive e.g. mein, dein etc.
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Sentence construction

Main clauses
Subordinate clauses
Questions

o Open questions e.g. wer, wie was, wo
o Close questions e.g. Hast du..?

Time, manner, place

Functions

Structures

Verbs

Regular and irregular verbs

Tenses (Present, future, perfect and imperfect of haben and
sein)

Imperatives

Modal and auxiliary verbs

Separable verbs

Subjunctive — wiirde + infinitive
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Beginning Hindi

Essential Understandings
1. How do phonetics contribute to making meaning in Hindi?
How does the gender of Hindi nouns and adjectives influence daily communication?

How do verbs reflect Hindi-speakers’ worldview?

2

3

4. How do regional varieties enrich the Hindi Language?

5. How do Hindi dialects contribute to understanding Indian history, culture and traditions?
6. How do other languages influence the Hindi language?

7

In what ways do Hindi language and body language differentiate formal and informal
relationships?

%

How has migration produced ‘Hinglish’ from Hindi?
9. How has technology impacted on the use of Hindi Language?
10. How do Indian customs and traditions differentiate personal identity?

11. How does Hindi language contribute to strengthening social relationships within and beyond
the Hindi-speaking community?

12. How have Hindi language and culture influenced other countries?

13. How has Bollywood changed world perceptions of India?

Beginning Hindi Grammar

Functions Structures Examples
Vowels e Short and Long e 33 %’ 33
Full F
e Full Forms ¢ 3T 'é
e Abbreviated Forms (HTAT) Diacritic
Mark
e Consonants with HTAT o« & FT F AT ?Hj?%ﬁﬁ
&
C
Consonants e Unaspirated e H IT T
e Aspirated T H T
Numeral e Cardinal o U, Gl diel
e Ordinal
' o Ugell qaT
e Multiple N
e Fraction * ’
e Collective o T leT Eiiillé
o CIAT Al
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Functions Structures Examples
Noun e Gender (Masculine and Feminine) e OISHT (Masculine) oISehT (Feminine)
e Singular
e Plural o TSET
o orsfhar
Pronoun Singul -
. |Ingu|ar o H dH, Ig, 98
P
* e o A, T ST, 3179, 31T <N, &,
e Personal

e Possessive

e Demonstrative

o Reflexive

e Relative

e Interrogative

e Indefinite

e Oblique with different

e Postpositions

g oot 3,9
RACTAUAC
379T, 39e1T
S, ar

HleT, FAT
P, T

A, 73

Postposition

e Possessive postposition
e Preposition/postposition

e Compound postposition

T
TSI, SSITT, AR
FIRNH

Negation

e Double negatives

e, A, o, FE oEr A7 @ S
T FAT- HT FAT o, M3 -
e

Conjunction | e Copulative disjunctive e 3R U
Adverb e Formation o efiy-efY
* Time o 31T, S, TR, FeT
e Place . .
e Manner o FeT IeT i
e Affirmation o 3dlelsh HeH
e Negation e BT, &, 3%
e Doubt . o__@.’ il u__@.
e Certainty
e Reason °? , T
o Ay
o 3a:, &, fohd fow
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o T, ATAT,IR

o 31y, 37

Adjective e Qualitative Adjective (Y]UTdIdch e Big (JST), Small (@ET), Tall (€dT),
fa=yor) Beautiful (ax)
e Quantative Adjective e Two Kilos (33[ ﬁo_(*ﬁ), Two Metres
(@RETUETa faRvo) (@ HIR)
e Numerals Adjective (SHTdTIH
ﬁ":ﬁ'ﬁ]’UT) e Seeta has four sisters. (‘v’ﬂ?ﬂ
e Demonstrative Adjectives Wﬁﬁ%l)
(1T Rep fa=iyor ) | have two apples.
(R U ERF 5 )
° ﬁﬁW(my book)
IEZIEAAL (whose work)
Functions Structures Examples
Sentence e Statements o H ST §I qH 9&d gl
and phrase e Questions o ;
types °W§W%€fqﬁa"a?w
e Commands
_ AR 87
e Exclamations )
e Simple, compound and * W 33, 3T ofigyV, el Hqﬂé;
e Complex sentences TSI
e Compatible clauses o 3N, ATETS, I, &= Gl
o 3 =T Il ¥ gut € B
J7a e vl
Verb e Subjectival

construction

e Objectival

e Neutral construction

o TH ToT| HAT ol IH o
EGICREET

o IH o TR IQI|
o TH o U 2W@T|
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Beginning Indonesian

Essential Understandings

1. How does the language both shape and reflect the way Indonesian-speakers think and view
the world?

2. What influences the choice of formal, informal and colloquial forms of language, and how do
these reflect cultural values?

3. How is Indonesian society shaped by diversity?
4. What does it mean to be a citizen of Indonesia in different regions?

5. How does the use of colloquialisms and expressions shape the identity of Indonesian-
speakers?

6. How do other languages and dialects influence the Indonesian language?
7. How do malu and bangga impact on intercultural understanding?

8. How does the concept of Kekuatan Alami (subjugation to nature) manifest itself in
Indonesian society and language?

9. What is the role of ‘Bapakisme’ in Indonesian culture?

10. How have Indonesian language and culture influenced other countries?

Beginning Indonesian Grammar

Grammatical Items Sub-elements Example(s)
Verbs
base-word verbs mandi, bangun, tidur
ber- berjalan, bersekolah, berkacamata, bernama,

berumur, berwarna, bersepeda

me- merasa, membaca, menari, mengambil,
menyikat

me...kan, me...i melakukan, mendekati

ke ... an kehabisan, ketinggalan

active and passive forms | beli, membeli, dibeli

with markers and sudah, sedang, akan, harus, dapat, bisa,

modifiers boleh, suka, ingin, mau, baru, dulu, nanti,
tadi

with accompanying bertanya kepada

prepositions
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Grammatical Items Sub-elements Example(s)
Nouns
base-word nouns meja, celana
ke...an kemerdekaan, kesehatan
pe- pembeli, pemain
pe...an pendidikan
per...an pertandingan
-an makanan, minuman
plurals buku-buku, tiga pena, para guru, banyak
murid, beberapa orang, semua pemain,
buah-buahan, sayur-sayuran
Negation
with verbs tidak, belum, jangan, kurang
with nouns, pronouns bukan
with adjectives tidak kaya, kurang baik, belum siap, tidak
begitu sukar, tidak terlalu mahal
Pronouns
personal saya, aku, kami, kita
kamu, Anda, kalian, kamu sekalian, Anda
sekalian dia, ia, mereka
terms of address Bapak, Ibu, Adik, Kakak, Saudara, person’s
name
possessive -ku, -mu, -nya, ... saya
relative yang...., yang ...-nya
Quantifiers

cardinal numbers

ordinal numbers

collectives

satu, dua, tiga

pertama, kedua, kesepuluh

ketiga pemain, kami berenam, berpuluh-
puluh, ratusan
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with terms of
measurement

indefinite terms

fractions

classifiers

meter, liter, gram, rupiah, kilo

banyak, beberapa, sedikit, semua

sepertiga, setengah, tiga perempat

seorang, dua buah, sepuluh ekor, sehelai,
sepotong

Questions
guestion words apakah, apa, -kah, bagaimana, yang mana,
mana and its compounds, mengapa/ kenapa,
kapan, berapa, siapa
guestion tag Kan...?, ..., bukan/ ’kan?
Adjectives
base-word adjective senang, marah
me- with adjectival menarik
function
me...kan with adjectival menyenangkan
function
comparatives lebih + adjective...daripada
se + adjective...
superlatives paling / ter- + adjective
Adverbs

dengan + base

duplication of base

dengan baik

diam-diam, pagi-pagi

secepat-cepatnya, secepat mungkin

Prepositions

belakang, dalam, depan, luar,
dengan, tanpa, untuk, lewat,

di, ke, dari, antara, atas, bawah,
melalui, sampai, pada, kepada

muka, samping, sebelah, tengah, tentang,
menurut, oleh
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Conjunctions

atau, bahwa, dan, kalau, karena, kemudian,
ketika, lalu, sambil, sampai, sebelum,
sedangkan, sehingga, selama, sementara,
sesudah, supaya, agar, tanpa, tetapi, untuk,
akibatnya, walaupun/meskipun, baik...
maupun...

Exclamations

aduh, asyik, ayo, sialan, wah,

bukan main...nya, alangkah...nya

Equational
sentences

ini / itu

use of adalah and ialah

Ini pena saya.

Bahasa nasional ialah
Bahasa Indonesia.

Requests and
commands

silakan
boleh(kah)
minta

-lah

harap
coba
tolong
jangan

dilarang

Silakan duduk.

Bolehkah saya ke belakang, Bu?
Minta tambah nasinya, Pak.
Bawalah gelas ini.

Harap tunggu sebentar.

Coba baca halaman empat.
Tolong buka pintu.

Jangan makan di kelas.

Dilarang merokok.
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Beginning Italian

Essential Understandings
1. How does grammatical gender influence Italian-speakers’ vision of the world?

2. In what ways do Italian language and body language differentiate formal and informal
relationships?

3. How does verb form impact on the way Italian-speakers interpret the world through tenses
and mood?

4. How do regional varieties enrich the Italian language?

g

How do Italian dialects contribute to the understanding of regional history, culture and
traditions?

6. How do other languages influence the Italian language?

7. How do Italian culture and history create a personal and national identity?

8. How is social media changing the Italian language and the way young people communicate?
9. How have Italian language and culture influenced other countries?

10. How do Italian history and culture influence the formation and use of idioms?

Beginning Italian Grammar

Functions Structures

Nouns e Numero e genere dei sostantivi regolari

e Sostantivi irregolari piu comuni (per esempio: uomo—> uomini, parti
del corpo)

e |l plurale delle parole tronche e delle parole straniere.

Articles e Articolo determinativo maschile, femminile, singolare e plurale.
e Articolo indeterminativo maschile e femminile

e Partitivi

Adjectives e ['aggettivo maschile, femminile, singolare e plurale
e Aggettivi possessivi
e Aggettivi dimostrativi questo e quello

e Forme regolari del comparativo e superlativo

Adverbs e Uso degli avverbi (per es. poco, meno, appena, troppo, pil, molto)
e Avverbi di luogo (per es. vicino/sopra/sotto/sinistra/in alto/ in basso)

e Posizione degli avverbi all’interno della frase

Conjunctions e Congiunzioni piu’ comuni per9, infatti, dunque, percio’, cioe’,
comunque, ma ecc...

Prepositions e Preposizioni semplici ed articolate
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Functions Structures
Pronouns ® Pronomi personali soggetto
e Pronomi oggetto diretti e indiretti
e | pronomicie ne
e || pronome relativo che
e Siimpersonale
Sentence e Struttura della frase (soggetto, verbo, oggetto)

construction

e Lafrase interrogativa (Dove? Quando? Come? Quanto? Quale? Che
cosa? Chi?)

e La frase negativa

Verbs

e || presente indicativo dei verbi regolari

e |l presente indicativo dei verbi irregolari piu communi (per esempio
essere, avere, fare, andare, stare, venire, uscire e salire)

e Verbi modali

e Verbi riflessivi

e Terza persona della forma verbale di piacere
e Presente progressivo

e Participio passato regalore ed alcune forme irregolari di participio
passato (per es. aprire/aperto, bere/bevuto)

e Passato prossimo
e Futuro
e Imperfetto indicativo

e Imperativo informale positivo e negativo
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Beginning Japanese

Essential Understandings

1.

2.

How is belonging and identity demonstrated and communicated culturally and linguistically?

What understandings are essential for effective interaction? (eg. Aizuchi, hierarchy,
familiarity)

How do concepts suchas 1 (#) H1 &3 - 4k (ZenbBH T - £ &) define

interactions?

Where is solidarity evidenced in Japanese society? (eg. natural disasters recovery operations,
collective ideology)

. In what ways do concepts such as FHE LB L (XY £ 35>%2 L) and reciprocity

manifest in daily life?

How does the Japanese concept of 33 %, T 72 L structure the social experience?

. What does successful participation in Japanese H %475 look like, and why is it valued? (eg.

B, EE)

. How are values expressed through fFREITTH  (eg. &0 . A #LH) (eg. reverenceto

nature, importance of relationships and milestones)?

How can tradition be both the cause and the solution to modern issues in Japan and
overseas?

10. How are tensions between tradition and modernity evidenced and resolved?

11. How does the evolution of narrative mirror technological change?

12. How do performing, visual and literary expressions communicate and sustain language and

culture?

13. How are changing values impacting the way people identify with, and participate, in society?

14. How does an appreciation of Japanese aesthetics enable deeper connection to the Japanese

language and people? (eg. fELEL (LU E ) | HE (AL )

15. How do regions assert uniqueness? (eg. B+, HE. B, B

16.How have Japanese language and culture influenced other countries?
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Beginning Japanese Grammar

Functions

Structures

All structures are to be learnt in polite/plain, and negative/positive and
present/past/present continuous forms.

Understanding and
communicating in
script

Hiragana and Katakana script
Kanji appropriate to context and Beginning level

Greeting and leave
taking

IFCOHELT, E9TLALL, THDHIEFK, ZAICHIT,

etc.

Introducing self and
others

interrogatives ({i], 7241, £Z, FD X O (EFHX»o
TT) . W, o EHLT, Eh, ki (FA
7). Ebb (EFob)

L EEF~TT, ~L50VET

IHBHIEFE~TY, ZOANFI~TT

~MHEELE c ~ATT

~IfEATHET

~FTT

TADIZAT HEFE~TT

L@ iE~TT
ER~FEATY UhF, 1% i K%
TEAERIE~TT

~728 (I%) F&TT

~2 (1% FETEHY EHEA

~ANNEL TT

~RNETS

LZEiFE~T7

Expressing time and
number

Numbers 1 —100

Counters [A], A, P&, A&, # (I | &F

Days of the week

Dates in the month

Pointintime Ikf, ¥+, 7r, THA, ZTZ.

Length and duration of time < H VY, A

Frequency words (eg. Ff 2, <, EAHTA~FEHEA)
Chronological time words (eg. D 5, 4 H. BHH)

Expressing duration

~IND~FE T~ £
~H D), ~BEED) . ~» A D)~ )

Expressing distance

~INH~FET~H Y £

Expressing action in a
sentence using
particles

!X (topic/subject). 73 (object)

@ (possession), % (inclusion)

& (exhaustive list), <> (inexhaustive list)
7> (questioning)

Timeframe |Z
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Functions Structures
All structures are to be learnt in polite/plain, and negative/positive and
present/past/present continuous forms.
e Companion &
e Transport T
e Destination {Z * ~
e Llocation T
e Mode of transport T
e Object/activity %
e Receiver (T
e ZIX/TIX
Sequencing o ZLT, b, TH - L2L, TiEd, Tk,

Z DRI, FO%, TOL, b
o ~D% T, ~DHINZ,
e verb T

Describing activities

e Timeframe (T Activity 2 L £
e Timeframe (Z Event Z WO UVE T
e Timeframe |2 Event 3% VY F 9~

Describing people

e Person (L body part 7% adjective T
e Person ® body part I% adjective T3

Nominalising

o ~T LMFETY (preferences)
o ~7Z LH Y £ (experiences)
o ~Z LM TEFET (potential)

Modifying

e noun @ noun (eg. &72 10 D~X)
e ) adjective noun (eg. H7 >\ K LX)
e 72 adjective 72 noun (eg. LT 772 A)

Expressing abilities

o LRFTTH
e [FTYT
o LWVWTT
o IWTTY

Expressing superlative

e —3 adjective
o ~3—% adjective T

Listing o ~7CU~7-VLET
e " adjective ~< T
e 77 adjective/noun ~TC
Quantifying e 1O, FE, K EA, ETH, $Z2L (Bxrol)

Experimenting

o ~THET
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Functions

Structures

All structures are to be learnt in polite/plain, and negative/positive and
present/past/present continuous forms.

Expressing order of
events/actions

e ~TM b (after doing)
e ~HilZ (before)

e ~1% T (after)

e ~[HIZ (during)

Expressing
simultaneous actions

o ~I2M5

Expressing when

e Noun O (IZ). Verb/Adjective + K (IZ) (when)

Intensifying

e Sentence X
e Sentence 12

Giving and receiving

e AZBIZCELITET
e AT BIZ) CEINET
o AXBMH T CEHELHLWNET

Becoming/resulting in

o ~Z7RVFET

Expressing opinions

L N&,Ezgl/\i'a‘

Expressing purpose

e (verb)~7=®I(Z
e (noun)~D7=HIZ

Giving advice

o ~TmHMBNNTT
o ~RUVEFNRWNNTT

Requesting o ~TLZEW
o ~RRNTLZEWN
Prohibiting o ~TIIWTEHA

o ~TBHWITEHA
o ~TIX7EHTT
o ~1-L7EHTT

Demonstrating

o Zh. Th, Hh., Eh
o ZD, XD, HD, ED

Locating

e AIBDOCIZTHY £7
(eg. k. F. w, 4 A, £, #H, ¥, i, db)

Expressing desires

o verb 72\ (A) TT
e noun DIEFLWTT

Expressing
conditionals

o ~7"5
o« ~!
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Functions

Structures

All structures are to be learnt in polite/plain, and negative/positive and
present/past/present continuous forms.

Seeking permission
and expressing
obligation

~THWNWNTT /7 THNWNTT
~TIFFEHTT
~IRWEWTFERA/ RN E DT
~R L THRWIT FER A/ IR T

Expressing intentions o ~DO{ Y

« ~ET

o ~iF\<
Suggesting and o ~7EBHWVWNTT
explaining o« ~L1NTT
Deciding e verb ZEIZLET

e noun | ZLFET
Reporting o ~LFWVET
Predicting e ~TLXY

e ~MHLNEHA
Expressing opinions o ~CHEWET

Expressing purpose

verb ~72®IZ
noun ~MD7= T

Giving advice

~T= D3NN T (you had better...)
~72UVNE DI TT (you had better not...)

Requesting o ~TLZEW
o ~RNTLZEWN
Prohibiting o ~TIIWTEHA

~TEHWTERA
~TIREHTT
~TeBIEHTT

Demonstrating

I, Th, b, Eh
ZD, xD, HD, ED

Locating

AMIBoOCIZHY £
(eg: k. F. w1, 4 A, A&, B, WE, M, b

Expressing desires

verb 72\ (A) T
noun 2ME LWNTT

Expressing conditional

~7=5
~&
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Functions

Structures

All structures are to be learnt in polite/plain, and negative/positive and
present/past/present continuous forms.

Seeking permission
and expressing
obligation

~THWNNTT /7 THNWNTT
~TIFFEHTT
~IRWEWTFERA/ RN E DT
~R L THEIWIT FER A/ T T

Expressing intentions o ~DOHY

o ~JTW

o ~FuL ML
Suggesting and o ~7EBHWVWTT
explaining o ~LLVNTT
Deciding e verb ZliZLET

e nouniZLFT
Reporting o ~LtEWVNET
Predicting e ~TLXY

~nb LILEEA
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Beginning Korean

Essential Understandings

1. How do Korean language and culture shape the way Koreans think and view the world?

What is the nature and impact of the invention of Hangeul, Korean Script?

How is the connection between oral and written text represented in Korean language?

How are ideas and opinions communicated and justified by Korean-speakers?

2
3
4. How is the structure of subject-object-verb evidenced in Korean language?
5
6

In what way do the Korean language and nonverbal language differentiate formal and

informal relationships?

7. What is the nature of the honorific form in social interaction in Korean language?

8. How does the concept of formal and informal communication shape the social experience?

9. How has rapid economic change within Korea influenced Korean language?

10. In what ways have other languages enriched the Korean language?

11. How have Korean language and culture influenced other countries?

Beginning Korean Grammar

Grammatical Items

Formation or example(s)

In phrases or sentences

Text forms

Polite Informal Form (PIF)

-2

7l Hoe-?

Formal Form

e LB SLCH

= L7t U

Informal Casual Form
(Banmal)

Drop ‘K’ from PIF

7k, |0l / 7k Hof?

Particles and Suffixes

Topic particles N+ (V) =0|=
N+2 (C) g2

Subject particles N+7F (V) ojLtZt
N+0] (C) =3Z0|

Object particles N+ (V) L= E2IOE £0l8ll 2
N+ (C) L= 23S &0oie
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Locative particle

off

T OFZLOf

Grammatical Items

Formation or example(s)

In phrases or sentences

70

Particle indicating place ol A ELo: PNy PR IESe: L. K =]
Particle indicating time o QHEO
Particles indicating direction 2/02 SHZ Il
RELR/REZOR
Particle indicating instrument | = HAZ
bE]
Particles indicating start and B=R=0) 9N 1 A EE{ 2 A|I7HX|
end point
-0l A ~77 K] ZHH 2L A M Z 774X
Particle conveying ° LIE 7} Aol
inclusiveness
Delimiters at SHYETH S0 M2
only
Each, every ,all opCt ShopcH Al Q
Particle indicating purpose or VST+(2) 3 A2
goal
Hozy
Dative particles o /3t 2 M o7 /et
ZOLX|SHH| IHAHE
FAAHR
Of| A A/ eHE| A oA M/SHIM M 22
TANR
Possessive particles o I Kol ot=
«=gol|e| 7t
Linking particles (and/with) ot/

O L| 2t OfH K|, M- 51t
SHAY

- o
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(or)

Of
o

(oh

(Ol Lt

A Zol 2t0a
O HL|L} OFEHX],
U HOIL} o
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Grammatical Items

Formation or example(s)

In phrases or sentences

Adjectival suffix VST +L (V) X 8%HZE88l+L)

VST +2(C) E2 (F+2)

VST +E(C) MO A= (RHO AU+
Adverbial suffix VST  +/ HpBe A (HfEE+ 7))
Comparative suffix (than) HC} 22| "= LIECE 7|7 HR
Honorific suffix (2)A] =13ml

2 Stuo L MM
HE7HR 2 (M=Al+0])
QAR

L2
i-r

Numerals

Cardinal numbers

(Pure Korean)

SHLI(Eh, B(F), (M),
(), T, 014, 2

A, =24,
OlH, OtE, @2=(27),
ME, bot2,2, o=, €8,
= otz
Cardinal numbers = 2 0|, A AL 2, 2, & M3tz = 9021
(Sino Korean) o LAl HH O 3547(TL2 0| Y A ALAL

oo g

Ordinal numbers

A AT ), T
(S TH), Al (L)

KB AL 2[0f A
QEZOoZ JINQ

Nouns

Free nouns Al & 7 sl

-independent nouns o kel =

Special use of nouns = uj

-approximate time, when o] ARI& W7} 7 4 w o &
-counting numbers o -J -0 3k ¥

-afterwards, later on > WS WO T o

-before A 31 #7] ol
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Grammatical Items

Formation or example(s)

In phrases or sentences

Bound nouns

- depenent nouns

olft (G )

2

po
o
i

N
o
z
~oo o

o > fo fo 4

£ole 2.
/R 8
/0] &

Q 9,

oL
o
Olﬂm
o 3
20
)
g
5 =
ko

ko

Suffixes after nouns

A oo At oo

Z]

~

Pronouns

Personal pronouns

/A, $-2l/A 8, /A
EREE]

ol AFH/O1 R, A AR AR | olie 37 ofviAls
A
Demonstrative pronouns ol A, 1A, A A O] AL o 22
7], A7, A 7] o7& W7k 53t
o] 3L, A3 Fold g
o} I A o} o] X2 LA Folo 8
oFF A% glof &
Interrogative pronouns 7 FTA 82
o) o el 7}.2.2
oIn} Arto] &
Fol/9/ 8 9 Fola)a?
9l sfa?
K AA ) 22
ol of®l Abgro] 1A Wl 27
& = Alo)of 87
e spajo] B olo] a2
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Grammatical Items

Formation or example(s)

In phrases or sentences

Adverbs

Adverbs of time

oA, &=, W, &

o Al o &2

A= 7FoFAle] &

Adverbs of frequency

AALY/ g, AR, HE,

oAl

I8 = LRk AR
A st 2

Adverbs of degree

o}, B, U, R, 48]

the previous sentence or
clause

Adverbs indicating duration Aupr} (2.2)) dul; A8 82
Adverbs that connect nouns N+<} H7A) (V) W 2172} &
and noun phrases N+3} ) (C) ©. g Budy} &
Common adverbs B5 o], 5, wol U Sk =eebE wol
sola
Negative adverbs o} shale] oF 718
5 ghalef] X7t
Superlative form A A=y =AY ol Et}&
LAl Q.
Connectives
Indicating equal status gl o o] W& A Q.
celm ke
Providing an explanation for aeA

Indicating the opposite in
meaning or a contrast

“ejuy/ g A sy v
JERE

omE ES FIe
aZATUYE S5 S F
538

2l

Indicating reason

12l A

JEEISE
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Grammatical Items

Formation or example(s)

In phrases or sentences

Adverbs

Indicating cause Qs S o A Q.
gisld, 252 IR 7t
A 8

Prepositions

Simple prepositions A

kel /5 el /el /<ol / -2 H2 stal du
sl /A ol /91 ol / 2018
O}F/H ol /Akelel/
QB /1%
Classifiers
Using Sino-Korean numerals /e, o] Mol 44
217 21(17/03/2020)
sy, 19l s,
LR /mE /2] E CEA
o, Ed/E ez
£ (minute(s)) ol 4 &
Using Pure-Korean numerals 7N, vk, 4,18, 9, i
P (person(s), 25, AI/AZE | A ol

Serving for [number] people

o

-

A

Honorific Expressions

Honorific:

Polite request/ suggestion
/command

VST—(2)A| + 012, M &

ol o7} 7

H
o] 7] eko Al &

=

Lexical honorifics

A% A, T, AL

2”*1474] Al et

Humbleness

A, A3
]
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Beginning Spanish

Essential Understandings

1.
2.

10.
11.
12.
13.
14.
15.
16.
17.

How do gender and number influence the Spanish vision of the world?

In what ways do language and body language differentiate formal and informal
relationships?

How does the Spanish language shape the way Spanish speaking people think and view the
world?

How do different moods and tenses of verbs express needs and desires of Spanish-
speakers?

How do the different language variants uniquely identify Spanish- speaking countries?

How do the use of colloquialisms and expressions shape the identity of Spanish- speaking
communities?

How does Spanish language contribute to understandings of history and Spanish culture?
How do other indigenous languages and dialects influence Spanish language?

How is the Spanish language influenced by other regional variations?

How have Latin and Arabic languages influenced Spanish language?

How do Latin American Spanish speakers influence the Spanish- speaking world?

How does English language influence Spanish language today through cognates?

How is Spanish language becoming increasingly globalised?

How is music embedded in Spanish culture?

How is the development of technology impacting Spanish language?

How does learning Spanish broaden social and intercultural knowledge of Spanish culture?

How have Spanish language and culture influenced other countries?

Beginning Spanish Grammar

Students should be aware of different levels of language, for example, formal and informal. This
includes the use of colloquialisms, where they are appropriate, and an awareness of
country/regional differences. It should be noted that, where regional variants are used, it is also
important to provide internationally recognised alternatives.
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Beginning Spanish Grammar

Grammar elements Structure Example(s)
Nouns e gender el nifio, la nifia, el amor
e number los nifios, las nifias, las clases

compound nouns

common borrowed words

el supermercado

el futbol, el lider

Articles e definite el, la, los, las
e indefinite un, una, unos, unas
e Contraction al, del
e used with generic nouns me gustan las manzanas
with names and titles el sefior Sudrez
with days of the week el sdbado, los domingos
e the form lo + adjectives to lo mejor de esta idea
express abstract ideas
e masculine article with el agua, el hada, un dguila
feminine noun
e omission of article soy estudiante
for example, with a
profession
Adjective e agreement
gender el perro pequefio
number los gorros verdes
e position la casa blanca, el ultimo ejercicio

demonstratives
possessives
interrogatives

apocopated (shortened)
adjectives used as nouns

comparative and superlatives

irregular comparatives

este, ese, aquel
mi, tu, su, nuestra, vuestros
écudntos...?équé...?

buen, algtn, cien, gran
la roja es mi favorita

mds alto, menos dificil, buenisimo
mi mejor amigo, el peor estudiante

Ella es la mayor/menor de sus
hermanos
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Grammar elements Structure Example(s)
Pronouns e subject yo, tu, él/ella, usted, nosotros,
vosotras, ellos, ustedes
o reflexive me, te, se, nos, os
e direct object me, te, lo(s), la(s), nos, os
e indirect object me, te, le, nos, os, les
® possessive mio, tuyo, suyo, nuestra
e demonstrative esto, eso, aquél
e relative que
e indefinite alguien, algo, varios
e emphatic A mi me gusta mucho
e with prepositions mi, ti, conmigo, contigo
e position
with imperatives déjalo, escuchame
with two verbs lo quiero comprar, quiero comprarlo
with progressive tense | Estoy haciendolo ahora
e double object yo te lo doy, ddmelos, se lo dije
Verbs e regular verbs cantar, beber, subir

e common stem-changing
verbs

e common irregular verbs
e auxiliaries

e use of ‘ser’ and ‘estar’

o reflexives

e infinitive

e indicative mood:
present
progressive present
imperfect
preterite
perfect
future

jugar, querer, pedir

ser, ir, tener, hacer
haber, estar

écomo estdn? icomo son?
era aburrido, estaba aburrido

llamarse, lavarse

me gusta bailar, hablar espafiol es
facil

canto, bebo, subo, quiero, son,
vamos

estoy cantando

cantaba, bebia, subia, eran, querias
canté, bebi, subi, fui, tuvimos

ha bebido, han sido

cantaré, beberé, subiré, serds,
haremos
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Grammar elements Structure Example(s)

e Ira+infinitive voy a comer

e conditional in common | me gustaria,é podrias...?
phrases

e imperative mood in jescucha! jvengan aqui!
common phrases

e subjunctive mood in jqué te vaya bien!
common phrases iqué tengas buen viaje! jvenga!
Adverbs e |ocation aqui, alli, cerca, lejos
e manner bien, mal, rapidamente
e time siempre, nunca, ahora, tarde,
temprano
e quantity mucho, muy, demasiado
e comparative mds, menos, tan...como
Prepositions e simple a, de, para, por, con, en
e compound al lado de, encima de, detrds de
e verbs followed by a jugar a, acabar de, ayudar a
preposition

e awith direct objects that | quiero ver a mi madre
refer to people

Interrogatives équién? équé? icudndo? ¢donde?
écomo? écudntos? écudl? ipor qué?

Conjunctions/connectives e Allcommonly used y/e, o/u, ni, sin embargo, o seaq,
pero, porque, por eso
e.g. madre e hija, plata u oro

Interjections/exclamations iholal, joigal, ifatal! jay!

Negation e common negatives no, nada, nadie, nunca, ni...ni,
ningun, tampoco

e double negation no hemos comido nada, no calla
nunca, no como ni pan ni tortillas,
no hablo con nadie
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Numerals

cardinal
ordinal
quantities

time

uno, dos
primer(o), sequndo
dos kilos, cien gramos, un litro

la una, las dos y media, las tres
menos cuarto, las quince y quince

In addition, students should recognize the following grammatical structures:

Function Structure Example(s)
Pronouns e double object yo te lo doy, ddmelos, se lo dije
Verbs e impersonal forms se habla espafiol
e indicative mood: estabamos comiendo, estuve
progressive past comiendo
pluperfect habia bebido, habian ido
conditional cantaria, beberia, subiria, seria,
tendrian
e imperative mood pongan la mesa, no te lo pierdas
e subjunctive mood: esperamos que haga buen tiempo,
present équieres que te ayude?
e past si fuera/fuese mds barato lo
compraria
Numerals e proportion medio, un tercio, tres cuartos, cien

por cien, veinte por ciento

Prefixes and suffixes

common formations

descansar, rebajas, sefiorita,
Carlitos, muchachdn
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Beginning Tamil

Essential Understandings

1.
2.

©® N o v s

10.

11.
12.
13.
14.
15.
16.
17.

Why is Tamil identified as one of the living and vibrant classical languages of the world?
How does language shape the way Tamil-speakers think and view the world?

How has Tamil language influenced various languages in India and overseas, and how it has
been impacted by other languages?

What is the significance of the Tamil alphabet in the language ?

What is the difference between colloquial speaking and writing in the Tamil language?
How are different nouns addressed in Tamil language?

What features make Tamil a diglossia language?

How does Tamil contribute to fields of literature, morality, medicine, mathematics,
astronomy, business, arts, music and engineering?

What impact did rapid economic growth in India, and the migration of Tamil people to
various parts of the world, have on the language?

How does learning Tamil broaden social and intercultural knowledge about Tamil culture
and its heritage?

How far has Tamil language spread from its place of origin?

What does it mean to identify as a Tamilian today?

How has Tamil adapted to the technological world?

What is the correlation between Tamil food and medicine?

Why is poetry significant in the Tamil language?

How has Tamil endured in all forms over the last five thousand years?

How have Tamil language and culture influenced other countries?

Beginning Tamil Grammar

GFwapemm Q)evaFH et 9jeIoLIL] T(HSFFEHTL (HF S GT
Function Grammatical Structure Examples
TP S S FF 6T S, @), 2, o, @ & B, J @h
Letters * B, &
2 UllF ST(LPS SIS S 6T 9, ), @) T 2, 26T, 6T, 6T, @, &, 6,
Vowels (12 letters) i
&DIev - Short Vowels (5 letters) < @) 2, 6T @
QBLg - Long Vowels (7 letters) 9, T, 26T, 6T, 89, 63, QPGT
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GFweIpem D
Function

@& ST YJIDLiLY
Grammatical Structure

TBSSIHHETL (5 F 6T
Examples

Qoul 6I(LpSSHISS 6T

Consonants (18 letters)

&, B, & @©h, L., 6%, %, b, L,

LDI u"l UI 61)' G)"I !PI QTI .ED, 2

auevaSlestid — Hard letters

b &F L, & U, D

GloeaSestLd —Soft or nasal letters

Bl, (@h,cv00, [, LD, GOT

@ml_uﬂ@nb — Medial letters

w, 7, ev, e, p, or

2 ufgQoul TS GIGSH 6T
Vowel-consonants (216
letters)

&, B, F, @B ..
ST, BT, FIT, GBI, ......

(pSOlwemal

QUIF TIPS
The Guttural (1 letter)

9 ATHR L

@lu@f) 6165 - Cardinal numbers

RRTDI, QIE(®), CLPGTDI, BTG S

Quantifiers
UflenFWS &DSEGLD 6TCHT - (LPSGVTOUS), @)TCOTL_TeUS,
Ordinal numbers LY G TR
2eTeaIS GPIEGL Clenpse - DG, Bmib, O L1, 1B L
Measurement terms
U IwamDUleTs OFTHSHET- v, Liev
Indefinite terms
sesllgd C\FTmsar - Mathematical Bori, (1psGsmentid, L L_b
terms LgLiLieray
6wt 61(LpS G5 %@ - Question GIGST? WITH? D QUGTT?
markers
CLUwWFFG\FTE ume0 - Gender and number
Nouns

o wiBevessr - High class or
Personal

wasaer, Csaud, pIsi

9, eTLITE - Masculine <2 @G
GlLiewsTLITE - Feminine 9JQUaT
LeviLImed — Plural B oS i et

ga[oaaﬁmm — Non-class or Impersonal,
neuter gender

®SWL_555 0F1amvCLG), Loa(®

RPIIDSTLITG - Singular

R senflaf), 931 Q)31

vevalletLimey- Plural

QU 6TeTLI , SLOLIDmT

QungiaunetL QLW FgFCFme -
Common noun

DSBS 6T, a6VElFd 6T

OLwg euensuiled @) B G mwimest -

Proper noun

erigFer, alFGLmlwm

sagesTLl O Liwg— Rational

BADSHTES), LD19 5 56wt 6uf)

@ B @D LW - Irrational

LOILD
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GFweIpem D @& ST YJIDLiLY TBSSIHHETL (5 F 6T
Function Grammatical Structure Examples
&L HLGLIwWFsHeT Saeten Lo — First Person [BITGET, [BITLD, [HIT/BI%GIT
Pronouns
(y_)maﬁmsv - Second person f, fﬂ flb)aseﬁ
LIL_J&en& - Demonstrative I GUGHT, GG, <45l
@assir, Qauai, @
2 QUG , 2 QUGT, 2 G
GoupmienLo — Possessive TGOS, 2 GBTGH)/GWL_LL,
S UTH@HEOL_IL
TGOV TWIMISFHD, 6TGDGH GV @) asfliw Fesflsair
a1 @S w — Determinative
CTR@WDD, UTWDLILLTS - | 47w, eTouGym
Indefinite
QuugenL/ GLwengs LIGRTL|FTIBS - Qualitative Bevev LaNBET, LIapss LiLpLh
SpRaTn G\FTed
Adjectives
alenet Faips, aflenests S fLiTeT - Lmg w @Guied
Verbal
afleverwent / aflenest S alenaTolwWFFBIFaT - Time @LiGumrpg, Crpm, FLSLISSH 6
S(1p ey G\ FTeD
Adverbs

@)L alleneOwdFmIFarT - Place

QEiG 2mG, el 5B ib

1D afenesr6) wsFmiEar - Manner

L& M5, HeUaTLons, GeusLomul

afenet QwFFLbd - Participial verb

L1 &1, SemiLiLls, OFuig

ol

Postposition

G, 2 arGar, GoGev

Sentences

PpOMIS CSTL §/ urdHFR wid

Quw g #miks - Nominal

26016) FGOQTLD LOGHLD

QS mfw Ciwi - Verbal

9pL_6D, LITL 6D, (LPWmF)

Fa W] - Statement

LDTGVGET LB QYLD [BGUGVGGET

< eenT, HL_L_anar - Command

phFFTmUD BLFHTCS.

et - Questions

2 618&S GlgMuom?

awLien L_FG\FT6d - Exclamation

@ B35 CHryILd 6TeleUaTR
2 W% @) hEH STny)!

sesild Clamp QL - Simple sentence

Crpmy evrp ClLIwiFgy).

&L HF QFmpCmmL_g- Compound
sentence

e CLUISSTe) CeuaTard 6ubs

wad aN(LpBSSI.
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GFwe(Ipem D @& ST YJIOLiL) TBSSIHHTL (HFHFaT
Function Grammatical Structure Examples
aflenaird GleFre QeuaiGaumy LoAmILITHS6T -
Verbs Inflectional categories

S&TeMLD — First Person

I BHCmer, &1 G e

pesresflemev - Second person

QUBH DML, FHDTUL]

LIL_j&en& - Third person

QB D TGBT, &M T6iT

Lmed — Gender and Number

o2 wiGeness - Rational

9,7 TeD — Masculine

LIITLY GSTITGST

O\L1esTLITe) — Feminine

LITLY GSTITGIT

LevgLImey — Plural

umg erriser, GUEE) D misser

SYoomlemenr - Irrational

RIIDSTLIMG - Singular

Ceaipgl, @igwg)

LevaiesrLimey- Plural

CFGETm 6T, GpLg GoT

aflewareuig ou 1L LIGaumLin( -
Aspect
Q@ewnL_wimrs - Continuous 1L B)% ) mewniq (55 % Gm i
QeweLpLy e CsRald@Ld SL_QeIamw 61 (L1953l
a9 GrL_aur.

alleneTallg aiLh — Perfect

SDEFL 16w, 61(LpeuTen G

&DEH D CF1ed — Reflexive

BTG 6Ta81% & @ (h LY DLDSSI%

Oz mewsTGL_6uT.

o mIBOFWIwLiLi 1L — Definitive

Breoer &L L muid e hGeuesr.

&revld - Tense

Iﬁ&bbasrr@va — present I_IL(]_J;@‘/_D/TG&I
@D BS HTGVLD — past LILg S TGHT
GTF IS MeVLD - future LILQ LILITG8T

aflewardQFTedeS)er LITml@, - Mood

TUmeVS &MIGEH D — Polite/

Impolite Imperative

LILg, LILgU|BISaT

WUTSB WS BT BLBS60, D IPSHTG, GBS T60
FMTLIB6O QI TFSLD -

Conditional

NBLLISS 2 emTis ISm., umps, aump Geumrions

aNwimiGsmarT - Optative

QerasBHD,

gml_uﬂsf)svng - Permissive

@LL_erLor? 6T(hSSHETLD

SHEHD, evL_CFISD -
Prohibitive

Lo s L) F5E Fnl 1G], GHLIGOLI
Guim_ GauesdrL_mib
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GFwe(Ipem D
Function

@& ST YJIOLiL)
Grammatical Structure

TBSSIHHTL (HFHFaT
Examples

DD 2 GRTTSHSHILD
aflenestEQ)FTed - Potential

wenip Quuiwerd, Aprs
LDTESTRIGSTTH M TS T (B LD

&GUTGH LD- (LD 681681 68 6V-
LIL_[&69& GTGMD
ep@il_migafled getrplen e
GOUIIGHD aflenersdCFmed -

Personal verbs

afBLoLHCoert, ELHFS

2O L[5S TG
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Appendix G — ACARA Language Glossary

A glossary of language terms is available at:

https://www.australiancurriculum.edu.au/f-10-curriculum/languages/glossary/
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Appendix H — Course Adoption

Conditions of Adoption

The course and units of this course are consistent with the philosophy and goals of the college and
the adopting college has the human and physical resources to implement the course.

Adoption Process

Course adoption must be initiated electronically by an email from the principal or their nominated
delegate to bssscertification@ed.act.edu.au. A nominated delegate must CC the principal.

The email will include the Conditions of Adoption statement above, and the table below adding the
College name, and circling the Classification/s required.

College:
Beginning Modern Languages
Course Title: Arabic O, Chinese O, French O, German O, Hindi O, Indonesian O
Italian OJ, Japanese O, Korean O, Spanish O, Tamil O (please select one)
Classification/s: A T M

Accredited From: | 2020

Framework: Languages 2018
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