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RATIONALE 

 
Our primary task is to work collaboratively to uphold the integrity of the ACT Senior Secondary Certificate for all ACT 
students. Working in unison, we can continue to strengthen the integrity of the ACT Senior Secondary Certificate by 
ensuring: 

 curriculum is delivered as accredited 
 comparability of unit and assessment grades within and across schools 
 assessment aligns with Board endorsed Achievement Standards. 

Quality assessment tasks and annotated student work samples make thinking and judgements explicit and visible for 
teachers.  Quality assessment tasks and annotated student work samples provide a basis for teachers to develop a 
shared understanding of quality assessment and Achievement Standards in practice.  Annotated student work 
samples ensure consistency in the allocation of grades across the system. 
 
Quality assessment tasks and annotated student work samples support teachers to experience greater clarity about 
key aspects that will be taught.  Providing opportunities for the collaborative development of shared understandings 
of Achievement Standards, through the use of annotations and dialogue will create consistency in judgements within 
standards-referenced assessment systems. Achievement Standards without exemplification can be open to different 
interpretations among teachers, parents, and the wider community. 
 
Provision of quality assessment tasks is intended to support teachers by providing examples for reference.  They are 
not intended to provide rigid guidelines to restrict the nature and variety of assessment tasks being developed in 
schools. 
 
It is envisaged that the development of quality assessment tasks and annotated student work samples is expanded to 
encompass most learning areas. 
 



5 
 
Australian Curriculum P-10 has exemplars online illustrating the levels of student work that is expected along with 
annotations showing why it is at the level.  BSSS quality assessment tasks and annotated student work samples 
compliment Australian Curriculum P-10 exemplars, in turn, creating a complete continuum of learning expectations in 
English, science and mathematics from P-12.   
 

SIGNIFICANCE 

 
The benefits of provision of quality assessment tasks and annotated student work samples for students, teachers, 
principals, and the ACT senior secondary system are: 
System 
 supporting system-wide planning 
 developing a consistent and shared language around assessment across the jurisdiction 
 working collaboratively in course teams ensuring assessment strategy is aligned across the course and helping 

everyone with professional development, enhancing the integrity of the ACT Senior Secondary Certificate. 

Students 
 student work samples provide clarity of grade expectations and provide examples of higher order thinking skills 
 students gain confidence in their own skills and in their relationships with their teachers when the assessments 

they must complete are aligned to the work they've done in class. 

Teachers 
 building capacity to enhance or change assessment tasks and the program of learning 
 ensuring alignment between curriculum, pedagogy, and reporting 
 maximising collaboration and sharing of knowledge to support the learning and development of all students. 

Principals 
 supporting school planning 
 providing shared understanding between students and teaching staff as to what is required in assessment and 

reporting 
 developing greater consistency of language around assessment and Programs of Learning across the school 
 promoting diverse pedagogical approaches 
 developing more robust assessment strategies for future assessments 
 providing an opportunity for professional growth and sharing amongst peers. 

USING THE PHYSICS ANNOTATIONS  

This document is design for practical application in schools and at system moderation. There are many approaches to 
assessment that meet requirements outlined in the BSSS Quality Assessment Guidelines. Quality assessment tasks 
within this document may inspire you, however, they are not intended to be interpreted as the only BSSS endorsed 
approach.  

Expectations about the quality of knowledge and skills that students should have attained are represented by 
Achievement Standards. Achievement Standards without exemplification can be open to different interpretations. 
Student work samples within this document make the standard visible. Student work samples graded A and C are 
Board endorsed. This means that they are the official standard used to inform judgements on grading student work at 
a school and system level.  
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All tasks and assessment rubrics delivered in schools must be tailored to allow students to meet the expectations and 
cognitive demands of the course. This means developing assessment that enables students within your context and 
cohort to meet the Standard as articulated in the Achievement Standards in the given course.  

When developing a suite of assessment tasks for a unit consider the following: 
 curriculum coverage 
 diversity of task types 
 opportunities for students to demonstrate all knowledge, understanding and skills outlined in the 

Achievement Standards 
 coverage of general capabilities and cross curriculum priorities 

This document can be used to guide:  

TEACHERS 

 Task development, particularly the creation of tasks that enable higher-order thinking and that elicit a spread 
of achievement from students  

 Design of marking rubrics and criteria  
 Benchmarking to the standard of how assessors determine grades, and the types of thinking associated with 

particular grades  
 Discussion with students/classes about what different quality responses look like  

HEAD TEACHERS  

 Quality assurance of the assessment tasks and processes within your own faculty  
 Calibration of internal moderation processes  
 Support of new educators and preservice teachers  
 Examples of feedback to educators about quality of work and thinking  
 Examples of feedback to students  

PRINCIPALS  

 Professional conversations in your school about equity, quality assurance, and the quality assessment 
guidelines  

 Professional conversations about what it means to meet the Achievement Standards  
 Conversations with students and parents about what it means to meet the Achievement Standards  
 Supporting staff to undertake quality assurance and assessment processes  

THE ACT SENIOR SECONDARY SYSTEM  

 Moderation discussion about quality assurance and the Achievement Standards  
 Discussion about the meeting of students’ learning entitlement  
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Physics Practical Task Annotated Exemplar 

  

This assessment presents a task 
undertaken over a number of 
weeks. As a Scientific Investigation, 
the task sheets are involved and 
supportive of student work.  

 

With thanks to Kaylyn Hennig for 
the cover artwork.  

ASSESSMENT ONE 



8 
 

Physics Practical Task Annotated Exemplar 

ASSESSMENT ONE TASK SHEET: PRACTICAL TASK AND REFLECTION  

Course: Physics T 

Unit: Revolutions in Modern Physics  

Year Group: 12 

Assessment 
Conditions: 

 

- Practical Group Task and Individual Written Reflection 
- Group and Individual task 
- 30% 

- Experiment conducted in class and a take home reflection task.  

Prior learning: 

 

The class has been studying the quantum mechanics component of the Physics course and developing 
science inquiry skills over the course of very unit.   

TASK SUMMARY: 

Task Requirements/Conditions Relevant:  
Two experiments to be completed during class time. Manipulation of equipment to be completed in small groups. 
All writing to be completed individually.  
 
Task Description:  
This task consists of two practical tasks and a critical reflection:   
Two experiments will be completed in class. Before the practical lesson you will be given a simple method that you 
will need to improve. Each experiment will be completed in class time using the improved method. A critical 
reflection analysing the practical results will be submitted to school academic integrity software platform on the 
due date.  
 
You may work in small groups to manipulate equipment and to collect data. All analysis must be individual work.   
  
  
Task Submission Requirements:  

 Practical reflection must be completed and submitted to the school software platform by the due 
date. 
 Declaration of Original Work is acknowledged when students assign their name or student number 
to a submitted task.  

  
Outcomes Assessed:  
2: Contexts  
3A: Inquiry Skills - Investigative skills  
3B: Inquiry Skills - Communication skills  
 
 Work strategies 
 
LATE PENALTIES: 
The penalty for late submission is 5% of possible marks per calendar day late, including weekends and public 
holidays, until a notional zero is reached. If an item is more than 7 days late, it receives the notional zero. 
Submission on weekends or public holidays is not acceptable. Calculation of a notional zero is based on items 
submitted on time or with an approved extension. Please refer to the ACT BSSS Policy and Procedures Manual for 
further details, available at http://www.bsss.act.edu.au/ 
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PLAGIARISM: 
Plagiarism is the copying, paraphrasing or summarising of work, in any form, without acknowledgement of sources, 
and presenting this as your own work. Any work that is found to be plagiarised will incur a penalty.  
All written work must be submitted through “[plagiarism checker name redacted]”.  
Using the Harvard referencing system is required of all students, and will assist in meeting obligations for academic 
honesty. Refer to guides on “Bibliographies” for additional information.  
Refer to the ACT BSSS Policy and Procedures Manual for further details, available at http://www.bsss.act.edu.au/ 

Photoelectric Effect Practicals 
 

The following pages contain the simple methods needed to investigate the aims given about the 
photoelectric effect. 

 

Before you conduct the experiment, you need to read the methods, complete a risk assessment, and write 
down improvements to the method given that will increase the reliability of the results obtained. 

 

After you complete the practicals, you will need to use a spreadsheet to create appropriate tables and 
graphs to represent the results clearly, and complete a critical reflection. 

 

You will need to submit your spreadsheets and the critical reflection to the class webpage. The critical 
reflection will be submitted through plagiarism software. 

Experiment 1 
Aim:  

1. To determine the effect of light frequency on the photoelectron energy produced by the 
photoelectric effect. 

2. To determine the threshold frequency and work function of a Cesium metal cathode. 

Apparatus:  

Photoelectric effect kit, containing lamp and colour filters. 

Method: 
1. Record the wavelength of each colour filter in the table, and determine the frequency of each 

filter. 
2. Attach the lamp to the photoelectric effect kit, and place the first filter in the available slot. 
3. Switch on the lamp. 12V must be used. 

 
You are now required to determine the stopping voltage for each filter. (The voltage at which the 
photoelectrons emitted at the Caesium cathode only just fail to reach the anode. This voltage is a 
measure of the kinetic energy of the photoelectrons.) 

 
4. Set the meter reading to TUBE CURRENT (0-20𝜇𝐴). 
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Physics Practical Task Annotated Exemplar 

5. Increase the backing voltage so that the current registered decreases. 
6. When the current reduces below 0.1 𝜇𝐴, switch the meter reading to the more sensitive 0 -200 nA 

range. 
7. Continue to increase the backing voltage until the point where the current reach 0.0 nA. 
8. Switch the meter reading to BACKING VOLTS, and measure the backing voltage applied at 0.0 nA. 
9. Repeat steps 4-8 using the other colour filters. 
10. Record your data in a table. 
11. For each filter, determine the energy of the photoelectrons, in units of electron Volts. 

 

Results 

Record all results for this experiment in an appropriate table in a spreadsheet. 

The table below gives a scaffold for the number of columns needed to collect and analyse the results for 
the given method. 

    

    

    

    

    

    

Graph 

Construct a graph in your spreadsheet showing the photoelectron energy as a function of frequency of 
incident light. 

Improvements 

Use this space to outline (using dot points), changes to the method you will make to improve the reliability 
of the results gained. These need to be signed off by your teacher before beginning the experiment. You 
need to follow your improved method when collecting the results. 

Experiment 2 
Aim:  

To determine the effect of  the quantity of incident radiant energy on the current produced by the 
photoelectric effect. 

Apparatus:  

Photoelectric effect kit, containing lamp, colour filters, and different sized apertures. 

Method: 
1. Record the diameter of each of the 4 apertures (in units of mm). 
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Physics Practical Task Annotated Exemplar 

2. Calculate the area of each aperture (in units of mm2). 
3. Set up the photoelectric effect kit with the 428 nm filter and the smallest aperture, and the backing 

voltage set to zero. 
4. Measure the current registered (in units of microamps). 
5. Repeat steps 3-4 for the remaining apertures. 
6. Record your data in a table. 

Finally, as a separate measurement: 
7. While the smallest aperture and 428 nm filter is inserted, determine the backing voltage as in 

experiment 1. Record the backing voltage and energy of the photoelectrons separately from your 
table. 

Results 

Record all results for this experiment in an appropriate table in your spreadsheet. 

The table below gives a scaffold for the number of columns needed to collect and analyse the results for 
the method given. 

 

   

   

   

   

   

 

Graph 

Construct a graph in your spreadsheet showing the current registered as a function of aperture area. 

Improvements 

Use this space to outline (using dot points), changes to the method you will make to improve the reliability 
of the results gained. These need to be signed off by your teacher before beginning the experiment. You 
need to follow your improved method when collecting the results. 

Risk Assessment 

A hand-written copy of your risk assessment must be checked and signed off by your teacher before you 
begin the experiments 
 

Risks in this experiment Likelihood of risk Level of risk Control measure to manage 
risk 

Consider what each risk is, 
and why it is a risk. 

Consider with 
reasoning the 

likelihood of the risk. 

Consider with reasoning 
the level of the risk. Should be appropriate to the 

level of risk. 
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Results and Critical Reflection  
All questions must be answered on a digital document and submitted via turnitin. Additionally, your 
spreadsheet used to create tables and graphs is to be submitted to Canvas. 

1. Present your experimental results and uncertainty values in appropriately formatted and titled 
tables. This will involve copying the tables from your spreadsheet and ensuring that all required 
formatting and features are present. 

2. Present appropriate titled graphs of your experimental results that will help answer the aims of the 
experiments. These will also be copied from your spreadsheet. 
 

a. First, you must include the graphs specified on the instruction sheet. 
b. Then, present other graphs you have chosen to plot to answer the aims of the experiment 

in more depth. Include titles, and a caption explaining why you have chosen to present this 
graph. 

3. Calculate any values needed from the graphs to answer the aims given. 
4. Analyse the reliability and validity of the results collected. 
5. Outline the improvements you made to the given method. 
6. Evaluate how effectively your improvements to the method increased the validity and reliability of 

the experimental results. 
7. Critically analyse the size of the uncertainty in your direct measurements. 
8. Use your graphs to analyse the experimental error in your results for at least two of the aims given 

for the experiment. 

Hint: you need to give the size and direction of the experimental error, decide if the experimental error fits 
within the error bounds of the experiment, and give physics based reasons why your measured value may 
be above or below the expected value. 

9. Discuss two further improvements that could reduce the size of uncertainties or experimental 
error in this experiment. In your answer you may consider technology or measurement devices 
beyond what was available during the experiment. 

10. Evaluate the meaning of your experimental results to provide at least three concluding statements. 
Each statement must do both of the following: 

a. Address one of the given aims of the experiment, i.e. outlining what this experiment has 
shown about the photoelectric effect.  

b. Include a sentence identifying how the results of experiment can be applied to solar power. 
 



13 
 

Physics Practical Task Annotated Exemplar 

These concluding facts will be the information from the experiments that you will need to 
use in your writing task. Be specific and concise with the facts that the experiment shows. 

 

LINKS TO BSSS PHYSICS COURSE 

 

Unit: Revolutions in Modern Physics 

SCIENCE INQUIRY SKILLS 

 identify, research and construct questions for investigation; propose hypotheses; and predict possible 
outcomes  

 design investigations, including the procedure to be followed, the materials required, and the type and 
amount of primary and/or secondary data to be collected; conduct risk assessments; and consider research 
ethics  

 conduct investigations, including use of simulations and manipulation of spectral devices, safely, competently 
and methodically for the collection of valid and reliable data  

 represent data in meaningful and useful ways, including using appropriate si units, symbols and significant 
figures; organise and analyse data to identify trends, patterns and relationships; identify sources of 
uncertainty and techniques to minimise these uncertainties; utilise uncertainty and percentage uncertainty to 
determine the cumulative uncertainty resulting from calculations, and evaluate the impact of measurement 
uncertainty on experimental results; and select, synthesise and use evidence to make and justify conclusions  

 interpret a range of scientific and media texts, and evaluate processes, claims and conclusions by considering 
the quality of available evidence; and use reasoning to construct scientific arguments  

 select, construct and use appropriate representations, including text and graphic representations of empirical 
and theoretical relationships, simulations, simple reaction diagrams and atomic energy level diagrams, to 
communicate conceptual understanding, solve problems and make predictions  

 select, use and interpret appropriate mathematical representations, including linear and non-linear graphs 
and algebraic relationships representing physical systems, to solve problems and make predictions  

 communicate to specific audiences and for specific purposes using appropriate language, nomenclature, 
genres and modes, including scientific reports  

SCIENCE AS A HUMAN ENDEAVOUR  

 ICT and other technologies have dramatically increased the size, accuracy and geographic and temporal scope 
of datasets with which scientists work  

 models and theories are contested and refined or replaced when new evidence challenges them, or when a 
new model or theory has greater explanatory power  

 the acceptance of science understanding can be influenced by the social, economic and cultural context in 
which it is considered  

 people can use scientific knowledge to inform the monitoring, assessment and evaluation of risk  

 science can be limited in its ability to provide definitive answers to public debate; there may be insufficient 
reliable data available, or interpretation of the data may be open to question  
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 international collaboration is often required when investing in large-scale science projects or addressing 
issues for the Asia-Pacific region  

 scientific knowledge can be used to develop and evaluate projected economic, social and environmental 
impacts and to design action for sustainability  

SCIENCE UNDERSTANDING 

SPECIAL RELATIVITY 

 observations of objects travelling at very high speeds cannot be explained by Newtonian physics (for example, 
the dilated half-life of high-speed muons created in the upper atmosphere, and the momentum of high speed 
particles in particle accelerators)  

 Einstein’s special theory of relativity predicts significantly different results to those of Newtonian physics for 
velocities approaching the speed of light  

 the special theory of relativity is based on two postulates: that the speed of light in a vacuum is an absolute 
constant, and that all inertial reference frames are equivalent  

 motion can only be measured relative to an observer; length and time are relative quantities that depend on 
the observer’s frame of reference  

 relativistic momentum increases at high relative speed and prevents an object from reaching the speed of 
light  

 the concept of mass-energy equivalence emerged from the special theory of relativity and explains the source 
of the energy produced in nuclear reactions  

 

Key concepts: Photoelectric Effects 

 understand the consequences for space and time of the equivalence principle for inertial 
frames of reference 

 understand how the quantum theory of light and matter explains blackbody radiation, the 
photoelectric effect, and atomic emission and absorption spectra 

 understand how the Standard Model explains the nature of and interaction between the 
fundamental particles that form the building blocks of matter 

 understand how models and theories have developed over time, and the ways in which 
physical science knowledge and associated technologies interact with social, economic, 
cultural and ethical considerations 

 use science inquiry skills to design, conduct, analyse and evaluate investigations into frames 
of reference, diffraction, black body and atomic emission spectra, the photoelectric effect, 
and photonic devices, and to communicate methods and findings 

 use algebraic and graphical models to solve problems and make predictions related to the 
theory and applications of special relativity, quantum theory and the Standard Model 

 evaluate the experimental evidence that supports the theory of relativity, wave-particle 
duality, the Bohr model of the atom, the Standard Model, and the Big Bang theory 

 communicate physics understanding using qualitative and quantitative representations in 
appropriate modes and genres. 
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Key ideas: Experimental methods 

Photoelectric effect 
 
To determine the effect of light frequency on the photoelectron energy produced by the 
photoelectric effect. 

To determine the threshold frequency and work function of a Cesium metal cathode 

 

Cross-
curriculum 
priorities: 

 

Sustainability  

General 

Capabilities: 

  

Literacy 

Critical and Creative Thinking  

Numeracy  

Social and Personal Capability 
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Unit Title: Revolutions in Modern Physics   Unit Value: 1.0 Standard Units 

Due Date: 

Practicals:  

Practical Reflection:  

Research due and Writing Task:  

Task Weight: 30 % Task Type: Practical  Task 

 

Student Name / ID: ____________________________ Teacher: ________________________ Submission Date: _________________ Penalties: ________________________ 
 

Indicator  A B C D E Mark 

Outcome 2: Contexts 

Evaluation of 
Improvements  

Critically analyses the effectiveness of 
improvements in ensuring valid and reliable 
knowledge was gained from the experiment. 

9-10 

Analyses the effectiveness of improvements in 
ensuring valid and reliable knowledge was 
gained from the experiment. 

7-8 

Explains how improvements increased validity 
and/or reliability of the experiment. 

5-6 

Describes how improvements 
increased validity and/or 
reliability of the experiment. 

3-4 

Identifies that improvements 
had an impact on validity or 
reliability. 

0-2 

/10 

Outcome 3A: Inquiry Skills - Investigative Skills 

Improvements 
to method and 
risk assessment 

 

Improvements given are specific, insightful, and 
allow collection of detailed, valid and reliable 
results. 

Evaluation of risks demonstrates detailed analysis of 
level, likelihood and control of relevant risks. 

9-10 

Improvements given are specific, relevant, and 
allow collection of valid and reliable results. 

Analysis of risks demonstrates specific 
consideration of level, likelihood and control of 
relevant risks. 

7-8 

Improvements given are specific and allow 
collection of valid and/or reliable results. 

Explanation of risks demonstrates 
consideration of level, likelihood and/or 
control of mostly relevant risks. 

5-6 

Improvements given allow 
collection of some valid or 
reliable results. 

Describes risks and identifies 
level, likelihood or control. 

3-4 

Improvements have limited 
connection to aim or validity of 
results. 

Identifies risks. 

0-2 

/10 

Practical 
Conclusions, 
Reliability, 
Validity, 
Uncertainty 
Analysis 

 

Conclusions use graphs to evaluate results and 
analyse the most relevant patterns and trends in the 
data. Makes insightful links between results and 
solar power. 

Critically analyses validity and reliability of results 
with detailed reference to research and 
experimental uncertainties. Uncertainty estimates 
are quantitative and correct, and effect on the 
results clearly evaluated. 

 

17-20 

Conclusions use graph to analyse results and 
explain the relevant patterns and trends in the 
data. Makes clear and relevant links between 
results and solar power. Analyses validity and 
reliability of results with reference to research 
and experimental uncertainties. Uncertainty 
estimates are quantitative and correct, and 
effect on the results analysed. 

14-16 

Conclusions use graph to explain accurate 
patterns and trends in the data. Makes 
relevant links between results and solar 
power. 

Describes validity and reliability of results with 
reference to research and/or experimental 
uncertainties. 

Uncertainty estimates are quantitative and 
mostly correct. 

10-13 

Conclusions identify some 
correct patterns in data or make 
relevant links to solar power. 

Identifies features related to 
validity or reliability of results. 
Uncertainty estimates are 
quantitative but incomplete. 

 

6-9 

Conclusions attempted with 
major errors. 

Validity, reliability of results, or 
uncertainties considered with 
major errors. 

 

 

 

0-5 

 

/20 

Outcome 3B: Inquiry Skills Communication 
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Practical 
Tables, Graphs, 
Calculations 

 

Tables, graphs, and calculations present all results 
and uncertainties in a clear and insightful manner 
with correct formatting. 

9-10 

Tables, graphs, and calculations present all 
required data and uncertainties using correct 
formatting. 

7-8 

Tables and graphs present required data using 
correct formatting. 

 

5-6 

Tables and graphs present data in 
way that can be understood, but 
has significant errors. 

3-4 

Tables or graphs or diagrams 
attempted but are unclear or 
inaccurate. 

 

0-2 

/10 

Communication  

Response written in clear and concise style, with 
correct terminology and logical sequencing that 
supports purpose of each question. 

9-10 

Response written in clear style, with correct 
terminology and some logical sequencing that 
largely supports purpose of question.  

7-8 

Response written in correct format with 
correct terminology without a consistent 
purpose.  

 

5-6 

Response is written in correct 
format with some terminology. 

 

3-4 

Response is written with major 
errors in terminology or no 
logical sequence. 

0-2 
/10 

     Grade and Mark Total: /60 

 

WRITTEN FEEDBACK: 
 

Strengths: What elements of the task were done well… Feed-forward: What elements of the task needed more work… 
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TASK ONE: ANALYSIS OF THE TASK USING THE BSSS QUALITY ASSESSMENT GUIDELINES  

 

1. COVERAGE OF BSSS ACCREDITED COURSES  

  
Outstanding Coverage of BSSS Accredited Course – Assessment tasks are strategically planned for alignment 
with Achievement Standards, unit goals and content descriptors. Assessments are not too big: assessing 
irrelevant content or criteria; nor too small: missing important content or criteria 

COMMENTS 

The task identifies elements of the achievement standards being assessed – Concepts Models and Applications 
([CMA2], [CMA3]), Contexts ([C1]) and Inquiry Skills ([IS1], [IS2], [IS3], [IS5]). This is a suitable coverage for a single 
practical task and engages with key concepts related to inquiry in science. 

 

2. RELIABILITY  

  Outstanding Reliability - Assessment tasks and marking are strategically designed to remove all sources of non-
relevant variation in measurements. 

COMMENTS  

Instructions and conditions are clear and unambiguous. The marking rubric provides clear distinctions between 
levels of achievement and uses achievement standard verbs to good effect. There is some ambiguity in the 
connection of the rubric to specific requirements of the task. These are effectively removed by the Marking Guide 
provided. There is some tension between the (achievement standard oriented) rubric and the highly practical and 
reliability enhancing marking guide for the task. 

 

Coverage of BSSS 
Accredited Courses Reliability 

Bias Awareness Levels of Thinking 

Student 
Engagement 

Academic 
Integrity 

O
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O
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H
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h 

H
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h 
H
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3. BIAS AWARENESS  

  
High Bias Awareness - The suite of assessment tasks is designed that promote the diverse needs of gender, 
socio-economic status, disabilities and/or cultures, and that do not marginalise or favour a student or group of 
students, or advantage or disadvantage certain background knowledge or ways of thinking. 

COMMENTS 

There are no identifiable sources of bias in the task. The task is accessible to students from a wide range of 
backgrounds and has no special requirements that would favour one group of students over another. The task is 
clearly focussed on the key ideas of the unit, in particular the inquiry skills from the achievement standards in the 
context of the content of this unit. 

4. LEVELS OF THINKING  

  

High Levels of Thinking – Clear assessment tasks are designed that allow students to engage at progressively 
higher cognitive demands. The suite of assessments demonstrates that there are expectations for all learners at 
all levels of learning and opportunities for extending all learners are planned for. Assessment tasks are flexible 
and varied, covering a range of assessment modes. 

COMMENTS 

Opportunities exist for students to demonstrate a range of thinking levels in the task. There is sufficient scaffolding 
to allow students at the D/E level to demonstrate what they are capable of, while presenting opportunities for A 
level students to extend themselves. Some elements of the rubric are more clearly connected to practical concerns 
in marking than to describing the levels of thinking required to achieve a particular outcome. 

5. STUDENT ENGAGEMENT  

  
High Student Engagement – Assessment tasks are thoughtfully planned to engage students. Assessment tasks 
are explicitly connected to contemporary issues or student lived experiences, interests, or prior knowledge. The 
suite of assessment tasks supports student ownership. 

COMMENTS 

Task and expectations are clear and unambiguous, not requiring any unexpected background knowledge or 
presenting any entry barriers to students. Task facilitates students thinking like an expert in some elements of the 
task, but does not provide a high degree of autonomy. There is an option for some limited autonomy in allowing 
the students to make improvements to their method. Connections are made to relevant applications of the 
scientific principals being investigated. 

6. ACADEMIC INTEGRITY 

  
High Academic Integrity - Academic integrity is discussed with students with expectations with respect to 
academic integrity and the consequences of cheating or plagiarising made clear. Assessment is designed to 
encourage original thinking from students and require individualised responses that will be different. 
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COMMENTS 

Academic integrity and plagiarism are mentioned on the task sheet and student reflections are required to submit 
their reflection through a plagiarism checker. BSSS policies on penalties are referred to and it can be assumed that 
academic integrity and plagiarism have been discussed with students prior to assessment. The in-class nature of the 
practical task allows the teacher to have oversight of the collection and first parts of the analysis of results. 
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ANNOTATED STUDENT WORK : A GRADE  

A Script 
1. Present your experimental results and uncertainty values in appropriately formatted 
and titled tables. 

Experiment 1 – The Effect of Light Frequency on Photoelectron Energy Produced by the 
Photoelectric Effect - Summary (Collated Averages) 

Wavelength 
(nm)  

Frequency 
(1014 Hz) 

Frequency 
Uncertainty 
(%) 

Stopping 
Voltage 
(V)  Current (nA)  

Kinetic 
Energy (eV) 

KE 
Uncertainty 
(%) 

432±10 6.94±0.16 2.3 1.07±0.05 0.00±0.01 1.07±0.05 4.7 

477±10 6.29±0.13 2.1 0.78±0.04 0.00±0.01 0.78±0.04 5.4 

501±10 5.99±0.12 2.0 0.74±0.04 0.00±0.01 0.74±0.04 5.5 

522±10 5.74±0.11 1.9 0.55±0.03 -0.01±0.01 0.55±0.03 5.5 

582±10 5.15±0.09 1.7 0.30±0.02 0.00±0.01 0.30±0.02 6.7 

 

Experiment 2 – The Effect of Light Intensity on Current Produced by the Photoelectric 
Effect – Summary (Collated Averages) 

Aperture Diameter (mm) Aperture Area (mm^2) 
Relative Uncertainty 
(%) Current (µA)  

7.0±0.5 38±5 13 0.05±0.01 

10.0±0.5 79±7 8.9 0.10±0.01 

14.0±0.5 154±11 7.1 0.20±0.01 

20.0±0.5 314±15 4.8 0.26±0.01 

 

Separate Measurement as a part of Experiment 2 – Photoelectron Energy Produced by the 
Photoelectric Effect with Aperture of Documented 7mm Diameter Using Frequency of Light 
of Documented 432 nm (Graph Broken Up) 

Aperture 
Diameter (mm)  

Aperture 
Area (mm^2) 

Aperture 
Uncertainty (%) 

Wavelength 
(nm)  

Frequency 
(1014 Hz) 

Frequency 
Uncertainty 
(%) 

7.0± 0.5 38± 5 13 432± 5 6.94±0.08 1.2 

Stopping Voltage (V) 
(±0.001) Current (nA)  Kinetic Energy (eV) KE Uncertainty (%) 

1.02±0.05 0.00±0.01 1.02±0.05 4.9 

 

 

[IS2], [IS5] The information 
has been displayed logically 
and with consistent units, 
decimal places and 
significant figures, showing 
correct scientific 
conventions. Uncertainties 
have been reported 
correctly and are 
reasonable, supported by 
analysis that follows.  
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2. Present appropriate titled graphs of your experimental results that will help answer 
the aims of the experiments.  

 

 

Experiment 1 

 

Experiment 2 
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[IS2], [IS5] The graphs concisely and 
effectively and accurately represent the 
data collected and uncertainties 
reported. 
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3. Calculate any values needed from the graphs to answer the aims given. 

Experiment 1 

Linest Uncertainty:    
Gradient:                                  4.284E-15  Y-Intercept:                            -1.89   

Gradient Uncertainty:           ±3.23E-16  Y-Intercept Uncertainty:      ±0.20  
    
Work Function (Φ) - Y-Intercept:   
                                        ∴ Φ = (1.89 ± 0.20) eV  
    
Threshold Frequency (f0) - X-Intercept:   
(0) = 4.284E-15x - 1.89         x = 1.89/3.610E-15  ∴ f0 = (4.42 ± 0.5) × 1014 Hz  

    
Planck’s Constant (h) - Gradient*Joules of 1eV:   
h = 4.284E-15 eV *1.602E-19 J/eV      ∴ h = (6.9 ± 0.5) × 10-34 Js  

 

 

 

 

 

4. Analyse the reliability and validity of the results collected. 

The uncertainty in measured values in the stopping voltages varied by 4.7 – 6.7% 
depending on the filter used and hence wavelength of the light. The reliability could have 
been improved by increasing the number of trials further. This would allow for an 
improved statistical description of uncertainty and would reduce the effect of 
random errors introduced by individual measurements. 

 

The relationship between kinetic energy and frequency 
is linear, with the line of best fit falling within the range 
of uncertainties. 

 

 

 

The accepted value of Planck’s constant is within the range given by the uncertainty in the 
gradient, indicating a valid measurement. The work function of Caesium is just outside the 
indicated range from this experiment, as is the accepted value of threshold frequency. This 
is indicative of a systematic error in the results which has impacted 
the validity. 

 

[CMA3], [IS2] The student has identified the 
relevant data and determined uncertainty 
correctly using an efficient method. Calculated 
values are communicated clearly and efficiently 
using appropriate conventions.  

[IS2] Directly links reliability to the 
precision of measurements made. 

[IS2] Demonstrates a clear 
understanding of the role of repetition 
in reducing uncertainty. 

[IS2] Student has correctly analysed the data and identified the 
pattern. Student has demonstrated understanding of the 
relationship between uncertainties and trends. 

[CMA3], [IS2] Clear analysis of the validity against one of the aims – student has 
compared the range of calculated values with the accepted value and reached a 
valid conclusion. 

[IS2] Correct analysis has identified that an anomaly 
exists. Demonstrated understanding of systematic 
errors. 
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For Experiment 2, the relative uncertainty in the measurements of aperture was fairly high 
– 13% for the smallest aperture. This uncertainty was primarily due to the limit of reading 
in the instruments used to measure the diameter of the aperture. Current measurements 
were similarly variable.  

 

The relationship between current and aperture (and hence fluence) was linear, 
though some degree of curvature in this relationship is evident. This is likely due to the 
light shade over the anode. 

  

[IS2] Clear identification of source of 
uncertainty. 

[IS2] Student has again identified a possible 
source of anomaly in the trend. 
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5. Outline the improvements you made to the given method. 

Experiment 1: 

Was changed to: 

- Repeat steps 4-8 at least 3 times (5 was achieved) 

- Use the same size aperture for the entirety of the experiment 

- After all wires are connected, zero the voltage on the photoelectric kit to display zero 
voltage/stopping voltage 

- Ensure light is directed to the centre of the filter slit 

- Attach lamp the same distance away from filter  

Experiment 2: 

Was changed to: 

- Repeat the experiment with the same aperture at least 5 times   

 

6. Evaluate how effectively your improvements to the method increased the validity and 
reliability of the experimental results. 

The addition of repeating the experiment helped the reliability 
immeasurably, as the very definition of reliability is showing how 
the results can be reproduced. Without repeating there would be 
no way to tell if the results are reliable. Repeating the results also 
minimises the impact of outliers, random uncertainty and errors, 
increasing validity.  

Measuring the diameter of the apertures in experiment 2 
however did not affect the validity at all because the 
documented value was accurate from the start to the precision 
that was available to be measured with the ruler. Even though 
this did not change the experimental results, it did allow for 
increased confidence in the validity of the experiment and 
provided an opportunity to estimate the uncertainty in the 
aperture size.  

The other suggestions for attaching the light at a specific distance 
and making sure the light was directed properly would have had 
a large positive impact on the validity if the apparatus didn’t 
force that to happen automatically. This was the same for 
zeroing.  

 

7. Critically analyse the size of the uncertainty in your direct measurements. 

In experiment 1, the precision of the multimeter used did not contribute significantly to 
the uncertainty in the measurements of the stopping voltage. There was a significant 

[IS1] Demonstrates an understanding of the 
role of repetition in decreasing uncertainty. 

Demonstrates an understanding of 
controlled variables. 

[IS2], [IS3] Accurate 
evaluation of the role of 
repetition in increasing 
reliability. 

[IS2], [IS3] Demonstrates an 
understanding of the need 
to isolate variables 

[IS2], [IS3] Response 
correctly evaluates the 
impact of changes on the 
reliability and validity of 
results. 

[CMA3], [IS2] Student has 
correctly compared an 
uncertainty source with 
observed variations and 
drawn accurate conclusions. 
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variation in readings, however. Possible sources of these differences include variations in 
the light source over time as well as the potential for light leakage in the apparatus. 

The uncertainty in the wavelengths passed by the filters seems likely to have been 
underestimated. The wavelength uncertainty here was estimated to be ±10 nm, but it was 
impossible to verify this. Therefore the true uncertainty could be bigger.  

The presence of a linear trend and an accurate (within the range given by uncertainties in 
the gradient) combined with the systematic error suggests the trend line should have an 
overall shift to higher frequencies. This is in agreement with the likely overestimation of 
the lowest wavelength/highest frequency that the filters passed through. 

The aperture diameter uncertainty of 0.5mm was big as an effect of its analogue 
technology. This resulted in flow on effects to the uncertainty of the aperture. The size of 
these errors was relatively large, with a maximum value of 13%, but had relatively little 
impact on the validity of the experiment, as the aim was only to identify a trend rather 
than specific values like in the first experiment. The uncertainty which had the most impact 
was the current in the second experiment. ±0.01 is a equivalent to 20% in the smallest 
measured current values. The effect of this can be seen on the graph, with the ends of the 
error bars touching the correct position of the data point to meet the curve, indicating that 
this experiment was subject to random uncertainty. Some degree of curvature in the trend 
is evident, with the shape of the light shade over the anode being the likely cause. 

  

[IS2] Student has analysed the 
experimental method and 
suggested possible sources of 
uncertainty. 

[IS2] Student is drawing on 
research to identify potential 
causes of systematic error in 
experimental results. 
Demonstrates critical analysis. 

[IS2] Evaluates the 
potential impact of the 
identified cause of 
systematic error 

[IS2] Correct analysis of the 
size of the uncertainties 
and their impacts. 
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8. Use your graphs to analyse the experimental error in your results for at least two of 
the aims given for the experiment. 

Experimental Error: 
   

 Work Function (Φ): (eV) Threshold Frequency (f0): (Hz) Plancks Constant (h): (Js) 

Real Answer 2.14 5.16E+14 6.6E-34 

Experimental Answer 1.89 4.42E+14 6.9E-34 

% Error 12 14 5 

E.A w/ Uncertanity in 
its Favour 2.09 4.92E+14 NA 

% E w/ Uncertainty in 
its Favour 2 5 0, within range 

 

As can be seen in the table, the experimental estimates of the work function and threshold 
frequency were low compared with accepted values, with the accepted value falling 
outside the estimated range. This means a systematic error or errors must be occurring for 
every result to receive an error same direction. The accepted value of Planck’s constant lies 
within the range found experimentally, with an error of 5%. This suggests that the 
systematic error had the impact of shifting the line of best fit to the left (smaller 
frequencies). 

The most likely cause of the systematic error is due to the unknown range of wavelengths 
that the colour filters allow to pass through. The stopping voltage is a result of the highest 
frequency and therefore lowest wavelength photons that the filter allows through. This 
means that the documented wavelengths for the colour filters are likely higher than those 
that affected the measurement of stopping voltage. Assuming that the error was fairly 
consistent from one filter to the next, this would have resulted in an unchanged value of 
the gradient (Planck constant) and a low estimate of the work function and threshold 
frequency, fitting with the results obtained. 

 

9. Discuss two further improvements that could reduce the size of uncertainties or 
experimental error in this experiment.  

Experiment 1 

Lasers have one specific wavelength that is much more precise and would be documented, 
bypassing the need for interpreting graphs for the measured spectrum, making the 
experiment more reliable and fixing the possible issue that affected this experiment. 

Increase the repetition of individual measurements to decrease the impact of outliers and 
increase the reliability. Use a larger range of wavelengths to better estimate the work 
function by decreasing sensitivity to variations in gradient.  

Experiment 2 

An issue with measuring the diameter of the aperture with the analogue ruler is that it was 
not precise enough to improve on the documented measurement. Using a digital calliper 
will allow for a more precise measurement reducing the uncertainty significantly.  

[IS2], [CMA3] Evaluation of the 
trend. Research has been used 
to identify a cause of the 
observed trend, indicating 
critical analysis. 

[IS5] Successfully and 
efficiently communicates 
key findings of the 
experiment in table form 

[IS2] Evaluation of possible 
sources of systematic 
error resulting in a 
possible suggestion. 

[IS3] Evaluates the 
plausibility of the source of 
error resulting in the 
anomaly identified. 

[IS1] Evaluates 
experimental method and 
suggests a valid 
improvement that 
addresses the primary 
source of systematic error. 

[IS1] Demonstrates 
understanding of good 
experimental technique 
and the impact of the 
impact of the uncertainty 
in one measured value on 
another. A complex 
analysis of multiple 
factors. 
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The uncertainty in experiment two for the measured current was very high (20%) for small 
currents. To fix this work with an ammeter that reads smaller than microamps or work with 
more intense light/bigger apertures to make sure values are big enough to be more 
precisely measured. 

 

10. Evaluate the meaning of your experimental results to provide at least three 
concluding statements.  

Experiment 1: 

The experiment aimed to find the effect of light frequency on photoelectron energy 
produced by the photoelectric effect. This was successful in that it was found that the 
frequencies relationship to photoelectrons energy was proportional relative to a constant 
in the equation E=hf, where the constant h was given the gradient value called Planck’s 
constant that was below the real value by 5% but within the range when including 
uncertainties. This was supported by the theory that the higher the frequency, the higher 
the energy given to the photoelectron as all energy after it takes to ionise to converted to 
kinetic energy. 

These findings can be applied to solar panels; areas with known high high-frequency light 
from the sun would be most efficient for solar farms as the amount of energy produced is 
proportional. This could be further improved in conjunction with a metal with a lower work 
function as it will produce more voltage (as less power is gone into ionisation) and 
therefore power with the same amount of sunlight.  

The secondary aim of the experiment was to determine the threshold frequency and work 
function of a caesium cathode. This was limitedly successful in the determined value of 
threshold frequency was 1.89 eV ± 0.20 eV, 2% below the accepted value. This was similar 
to the work function which was determined to be (4.42 ± 0.5)×1014 Hz , 5% under the 
accepted value. 

Experiment 2: 

The experiment aimed to find the effect of light intensity on current produced by the 
photoelectric effect. This was successful in that it found the relationship was consistent 
with a linear trend, although the trend may also have been consistent with a curve. A 
proportional increase was expected by the theory that a great intensity of light means 
more photons will be able to ionise the metal to produce more electrons which is 
measured as increased current. The curve could suggest that this is the maximum amount 
of ionisation allowed by the surface area of the metal exposed to the light. 

These findings can be applied to solar panels, as solar panels can be located where the 
intensity of light is the greatest (i.e. sunny areas that receive a lot of light for long amounts 
of time with low cloud coverage) to produce the greatest amount of current and therefore 
energy. Also, the surface area exposed to light by the solar panels can be maximised to 
take full advantage of the sunlight. 

 
  

[IS1] Valid suggestions to 
decrease uncertainty in 
individual results. 

[CMA3] Synthesises one 
of the primary findings of 
the experiment and 
clearly communicates 
using appropriate 
scientific terminology. 

[CMA2] Applies key 
findings of the experiment 
to an important 
application of this 
principal 

[CMA3], [IS5] Accurate and 
succinct summary of the 
second primary finding of 
the experiment using 
scientific terminology and 
convention accurately 

[CMA3] Identifies overall 
(qualitative trend) and 
suggests ambiguity 
together with an 
explanation for that 
ambiguity 

[CMA2] Identifies impacts 
of the findings of this 
experiment on an 
application 
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ANNOTATED STUDENT WORK : C GRADE  

Results and Critical Reflection  

All questions must be answered on a digital document and submitted via 
“platform”. Additionally, your spreadsheet used to create tables and graphs is to 
be submitted to “platform”.  

1. Present your experimental results and uncertainty values in appropriately 
formatted and titled tables. This will involve copying the tables from your 
spreadsheet and ensuring that all required formatting and features are 
present. 

Experiment 1 tables: 

[IS5], (C) Communicates 
accurately demonstrating 
scientific literacy. 

Student response could be 
strengthened by 
synthesising the data into a 
more concise form. 
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Experiment 2 tables: 
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2. Present appropriate titled graphs of your experimental results that will help answer 
the aims of the experiments. These will also be copied from your spreadsheet.  

1. First, you must include the graphs specified on the instruction 
sheet.  

2. Then, present other graphs you have chosen to plot to answer the 
aims of the experiment in more depth. Include titles, and a caption 
explaining why you have chosen to present this graph. 

Experiment 1 Graph: 

 

 

 

 

 

 

 

 

 

 

As the frequency increased the energy increased in a linear way. 

Experiment 2 Graph: 

 

Current increases with the area of the aperture, but flattens off as area increases. 

 

[IS2] (C) Uncertainties 
are reported using rules 
for the limitations of the 
device used but could 
be improved by 
identifying other 
sources. 

Reports common errors. 

The student has used 
incorrect order of 
magnitude for units. 
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3. Calculate any values needed from the graphs to answer the aims given. 

Experiment 1: Threshold frequency is equal to the x intercept. From the 
equation on the graph, y = 0.2791x – 1.0454. Let y = 0, to solve for x. 0 = 
0.2791x – 1.0454, 1.0454 = 0.2791x, x = 3.746. Therefore, threshold 
frequency = 3.74*1014 Hz. 

Work function is equal to y intercept. From the equation on the graph, y = 
0.2791x – 1.0454. Let x = 0, to solve for y. y = 1.0454. Therefore, work 
function = 1.0454 eV.  

4. Analyse the reliability and validity of the results collected. 

The results can be considered reliable across both experiments, as they were 
able to be reproduced. There was little spread for the backing voltage as a 
function of frequency for each of the 5 different wavelengths and the 10 tests 
conducted. This also holds true for current as function of aperture area, for 
each 4 different aperture areas and the 10 tests conducted. 

The results for experiment 1, aim 1 can be considered valid as the experiment 
measured what it intended to. The effect of light frequency on the 
photoelectron energy was found to increase in a linear matter and this is what 
was expected. Unfortunately, the results for experiment 1, aim 2 cannot be 
considered as valid because there was a high level of experimental error. The 
experimental threshold frequency was 60.3% lower than the real value. And 
the experimental work function was 52.4% lower than the real value.  

5. Outline the improvements you made to the given method. 

Experiment 1: The first improvement made was recording the wavelength of 
each light filter using the Vernier Spectral Analysis software, as opposed to 
using the stated wavelength. The next improvement was repeating the 
experiment 10 times for each colour filter. 

Experiment 2: The first improvement was recording the aperture diameter 
with a micrometre, as oppose to recording the supplied values for aperture 
diameters. The next improvement, similar to experiment 1 was recording the 
wavelength of the 428 nm filter using the Vernier Spectral Analysis software. 
The final improvement was repeating the experiment 10 times for each 
different size aperture.  

6. Evaluate how effectively your improvements to the method increased the 
validity and reliability of the experimental results. 

The first improvement, recording the different wavelengths with Vernier 
software, slightly improved the validity. This is because a closer to the real 
value of wavelength was used, as oppose to the given wavelength. The 
reliability was also effectively improved, as the results can now be more 
easily reproduced in the future, with more valid values for wavelength. The 

[IS2], [IS5] (C) Describes a 
correlational relationship in 
the data. Graphs 
demonstrate scientific 
literacy mostly accurately. 

[CMA3] (D) Develops 
evidence-based conclusions 
in calculating required 
values. 
Response could be improved 
by identifying relevant 
uncertainties. 

[IS2] (C) Explains 
reliability and validity of 
data and discusses 
common errors. 

[CMA3] (C) 
Demonstrating 
understanding of 
reliability 

[CMA3] (C) 
Demonstrating 
understanding of validity 
by linking to 
experimental error 

[IS2] (C) Explains correlational 
relationship  

[CMA3] (C) Identifies 
limitations in the results 

[IS1] (B) Suggests 
improvements to safe, 
ethical inquiries 

[IS1] (B) Improvements 
suggested are focused on 
improving reliability. 
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above increases of the validity and reliability also hold true for measuring the 
aperture diameter with a micrometre. 

The final improvement of 10 repeats for each wavelength/diameter greatly 
increase both validity and reliability. By increasing the number of repeats, the 
spread of results (which were minimal) are clearer to see and therefore verify 
the experiment’s validity/reliability. 

7. Critically analyse the size of the uncertainty in your direct measurements. 

Experiment 1: The uncertainty used for wavelength was ± 0.1 nm. This 
proved to be far too small, as the graph’s error bars did not intercept the 
trendline. A larger value for uncertainty should have been used, as the point 
where the graph dipped in the Vernier Spectral Analysis, was not clear. The 
next uncertainty value was for stopping voltage, ± 0.001 V.  According to the 
handbook, uncertainty for digital apparatus is ± the smallest division scale, 
which was used above. However, the photoelectric effect kit may have its 
own uncertainty. 

Experiment 2: The uncertainty used for diameter was ± 0.5 mm, and for 
current, ± 0.01 μA. The uncertainty for both variables followed the rules in 
the handbook. Diameter was ± half the smallest division scale, as the 
apparatus was analogue, and current was ± the smallest division scale, as the 
apparatus was digital. The current uncertainty was acceptable as the error 
bars on the graph intercepted the trendline. However, the error bars for area 
were barely visible – indicating too small of an uncertainty.  

8. Use your graphs to analyse the experimental error in your results for at 
least two of the aims given for the experiment. 

Experiment 1, aim 1: determining a value for Planck’s Constant from the 
graph. M = 0.2791*10-15. Charge of electron = 1 eV = 1.602*10-19. Planck’s 
constant = (0.2791*10-15) * (1.602*10-19) = 4.466*10-34 J s. Experiment error 

= 
. ∗   . ∗

. ∗  
 ×  100 = 33% The real Planck’s constant is 33% 

higher than the experimental value found. From the equation above, this 
indicates that the gradient was too small (either eV was too small or 
frequency too large). In addition to this, a rather narrow spectral range was 
used by the five filters (432.0 nm – 582.0 nm). This would’ve contributed to 
the large experimental error when determining Planck’s constant.  

Experiment 1, aim 2: threshold frequency and work function of a Cesium 
metal cathode. Experiment threshold frequency = 3.74*1014 Hz. Real 
threshold frequency = 9.42*1014 Hz. Experiment error = 

. ∗  . ∗  

. ∗
 ×  100 =  60.3% The real threshold frequency is 60.3% 

higher than the experimental value found.  

[C1], [IS3] (C) Explains 
processes and claims and 
identifies alternatives 
with reference to reliable 
evidence. Explains how 
improvements mean the 
experiment will provide 
justifiable scientific 
knowledge 

[IS2], [CMA3] (C) Explains 
reliability and discusses 
common errors. 
Identifies limitations in 
their data. 

Example of discussion of 
error 

[CMA3] (C) Identifies the 
existence of a limitation 

[IS2], [CMA3] (C) Explains 
validity and identifies 
common errors. 
Develops evidence-based 
conclusions and identifies 
limitations. 

[CMA3] (C) Calculation of 
Planck’s constant is an 
example of developing an 
evidence-based conclusion 

[CMA3] (C) Uses 
experimental error to 
identify a limitation and 
explain validity and 
attempts to discuss a 
reason for this limitation. 

[CMA3] (C) Threshold 
frequency calculation is an 
example of developing an 
evidence-based conclusion 
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Experiment work function = 1.0454 eV. Real work function = 2.1 eV. 

Experiment error = 
. .  

.
 ×  100 =  52.4% The real work function is 

52.4% higher than the experimental value found. 

Hint: you need to give the size and direction of the experimental error, decide if 
the experimental error fits within the error bounds of the experiment, and give 
physics based reasons why your measured value may be above or below the 

expected value. 

9. Discuss two further improvements that could reduce the size of 
uncertainties or experimental error in this experiment. In your answer you 
may consider technology or measurement devices beyond what was 
available during the experiment. 

The first improvement for experiment 1, which would greatly decrease 
uncertainties and the overall experimental error is using lasers, such as, HeNe 
lasers, laser diodes, and laser pointers. Instead of using a lamp and filters to 
illuminate the cell, the beam of one of five lasers (blue, green, yellow, 
orange, and red) would. This improvement ensures a narrow spectral width of 
the beam, compared to the broad spectral width when using filters. 

The second improvement for experiment 2, which would reduce the 
experimental error would be increasing the number of apertures used. 
Increasing the number of results, would increase the reliability as more 
apertures means more areas, and therefore more currents produced. This 
would in turn reduce the experimental error in the graph because the trendline 
would be based off more data. 

10. Evaluate the meaning of your experimental results to provide at least 
three concluding statements. Each statement must do both of the 
following:  

1. Address one of the given aims of the experiment, i.e. outlining what this 
experiment has shown about the photoelectric effect.  

2. Include a sentence identifying how the results of experiment can be 
applied to solar power.  

Experiment 1, aim 1: The results showed that the energy produced increased 
proportionally to the frequency of the light. This in turn produced a linear 
graph and a linear relationship. In terms of the photoelectric effect, a light of 
higher frequency will produce more energy than that of a light of lower 
frequency. This knowledge can then be applied to solar panels. The sun 
produces the entire spectrum of radiation but only the light of high enough 
frequency will produce the photoelectric effect and in turn the photovoltaic 
effect. Coloured filters can then be used to determine the desired frequency 
and produce voltage.  

Experiment 1, aim 2: The work function and threshold frequency was 
calculated from the graph produced using the 1st experiment’s results. The 
cesium metal threshold frequency = 3.74*1014 Hz and work function = 

[CMA3] (C) Again, uses 
experimental error to 
identify a limitation 
and explain validity 

[CMA3] (C) Again, uses 
experimental error to 
identify a limitation 
and explain validity 

[IS1] (B) Suggests a 
plausible improvement 
(Experiment 1). 
Identifies a plausible 
alternative with 
reference to some 
evidence of the spectral 
width of the laser. 

[IS1] B Suggests an 
improvement that would 
increase validity, however, 
mislabels it as an 
improvement to reliability. 

[CMA3], [CMA2] (C) 
Explains evidence and 
develops straightforward 
evidence-based 
conclusions. 
Explains an application 
of the theory based on 
evidence. 

[CMA2] (C) Explains the 
trend in reference to 
models 
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1.0454 eV. This relates to the photoelectric effect, as the threshold frequency 
is the minimum frequency to release a photoelectron, and the work function 
is the least amount of energy to ionise an electron. This relates to solar panels 
because selecting a material with the lowest work function, will ensure 
maximising the kinetic energy produced. 

Experiment 2: The results showed that current produced by the 
photoelectrons increased in a logarithmic manner to the area of the aperture. 
The effect is therefore as area increases so does the current produced. This 
relates to solar panels because the greater the light intensity/area, the more 
current produced.  

These concluding facts will be the information from the experiments that 
you will need to use in your writing task. Be specific and concise with the 
facts that the experiment shows. 

Risk Assessment 

 

Risks in this 
experiment 

Likelihood of risk Level of risk Control measure to 
manage risk 

Photoelectric effect 
apparatus. Possibility of 
electric shock. 

 

Medium likelihood, 
because apparatus is 
frequently being turned 
off and on. Apparatus 
cords are also being 
handled and plug in and 
out of electrical socket. 

Medium to high level 
risk, as electric shock can 
result in death, in extreme 
cases. Can be considered 
medium risk because an 
unpleasant zap may all 
that was felt. Level of 
risk depends on output 
voltage. 

Inspect regularly for signs 
of damage to the cord. 
Check cord loose in 
outlet or cord loose at 
entry to power supply, or 
any signs of corrosion or 
other damage.  

Lamp. Becomes hot 
during use. Danger of 
burns. 

Medium likelihood, 
because will frequently 
be touching lamp in order 
to change colour filters, 
and apertures. 

Medium to high level of 
risk, as levels of burn can 
vary between minor to 3rd 
degree burns.  

Use apparatus, such as 
tweezers to remove and 
replace colour filters, and 
apertures, to avoid 
physical contact. 

 

[CMA2] (D) Attempts to 
apply the model to solar 
panels with some 
accuracy, however the 
solution proposed is 
implausible 
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This assessment is a 
Semester Exam or end of 
unit test.   

With thanks to Kaylyn 
Hennig for the covering 
artwork.  

ASSESSMENT TWO 
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COVER SHEET AND RUBRIC  

ASSESSMENT TWO: EXAM 

Course: Physics T 

Unit: Revolutions in Modern Physics 

Year Group: 12 

Assessment 
Conditions: 

 

Exam conditions 
 Rulers, erasers, pencils, pens 
 Non programmable calculator 
 You may not use this equipment in reading time 
 Access to external information via means not specified above during the completion of 

this examination is forbidden.  
 

Prior 
learning: 

 

End of year summative exam  

Key 
concepts: 

 understand the consequences for space and time of the equivalence principle for inertial 
frames of reference 

 understand how the quantum theory of light and matter explains blackbody radiation, the 
photoelectric effect, and atomic emission and absorption spectra 

 understand how the Standard Model explains the nature of and interaction between the 
fundamental particles that form the building blocks of matter 

 understand how models and theories have developed over time, and the ways in which 
physical science knowledge and associated technologies interact with social, economic, 
cultural and ethical considerations 

 use science inquiry skills to design, conduct, analyse and evaluate investigations into 
frames of reference, diffraction, black body and atomic emission spectra, the photoelectric 
effect, and photonic devices, and to communicate methods and findings 

 use algebraic and graphical models to solve problems and make predictions related to the 
theory and applications of special relativity, quantum theory and the Standard Model 

 evaluate the experimental evidence that supports the theory of relativity, wave-particle 
duality, the Bohr model of the atom, the Standard Model, and the Big Bang theory 

 communicate physics understanding using qualitative and quantitative representations in 
appropriate modes and genres. 

 

Key ideas: 
SCIENCE INQUIRY SKILLS 

 identify, research and construct questions for investigation; propose hypotheses; and 
predict possible outcomes  

 design investigations, including the procedure to be followed, the materials required, and 
the type and amount of primary and/or secondary data to be collected; conduct risk 
assessments; and consider research ethics  

 conduct investigations, including use of simulations and manipulation of spectral devices, 
safely, competently and methodically for the collection of valid and reliable data  
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 represent data in meaningful and useful ways, including using appropriate si units, symbols 
and significant figures; organise and analyse data to identify trends, patterns and 
relationships; identify sources of uncertainty and techniques to minimise these 
uncertainties; utilise uncertainty and percentage uncertainty to determine the cumulative 
uncertainty resulting from calculations, and evaluate the impact of measurement 
uncertainty on experimental results; and select, synthesise and use evidence to make and 
justify conclusions  

 interpret a range of scientific and media texts, and evaluate processes, claims and 
conclusions by considering the quality of available evidence; and use reasoning to 
construct scientific arguments  

 select, construct and use appropriate representations, including text and graphic 
representations of empirical and theoretical relationships, simulations, simple reaction 
diagrams and atomic energy level diagrams, to communicate conceptual understanding, 
solve problems and make predictions  

 select, use and interpret appropriate mathematical representations, including linear and 
non-linear graphs and algebraic relationships representing physical systems, to solve 
problems and make predictions  

 communicate to specific audiences and for specific purposes using appropriate language, 
nomenclature, genres and modes, including scientific reports  

SCIENCE AS A HUMAN ENDEAVOUR  

 ICT and other technologies have dramatically increased the size, accuracy and geographic 
and temporal scope of datasets with which scientists work  

 models and theories are contested and refined or replaced when new evidence challenges 
them, or when a new model or theory has greater explanatory power  

 the acceptance of science understanding can be influenced by the social, economic and 
cultural context in which it is considered  

 people can use scientific knowledge to inform the monitoring, assessment and evaluation 
of risk  

 science can be limited in its ability to provide definitive answers to public debate; there 
may be insufficient reliable data available, or interpretation of the data may be open to 
question  

 international collaboration is often required when investing in large-scale science projects 
or addressing issues for the Asia-Pacific region  

 scientific knowledge can be used to develop and evaluate projected economic, social and 
environmental impacts and to design action for sustainability  

SCIENCE UNDERSTANDING 

SPECIAL RELATIVITY 

 observations of objects travelling at very high speeds cannot be explained by Newtonian 
physics (for example, the dilated half-life of high-speed muons created in the upper 
atmosphere, and the momentum of high speed particles in particle accelerators)  

 Einstein’s special theory of relativity predicts significantly different results to those of 
Newtonian physics for velocities approaching the speed of light  
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 the special theory of relativity is based on two postulates: that the speed of light in a 
vacuum is an absolute constant, and that all inertial reference frames are equivalent  

 motion can only be measured relative to an observer; length and time are relative 
quantities that depend on the observer’s frame of reference  

 relativistic momentum increases at high relative speed and prevents an object from 
reaching the speed of light  

 the concept of mass-energy equivalence emerged from the special theory of relativity and 
explains the source of the energy produced in nuclear reactions  

 

Cross-
curriculum 
priorities: 

 

Sustainability  

General 
Capabilities:  

 

Literacy, Critical and Creative Thinking, Numeracy  

 

 

 

EXAMINATION INSTRUCTIONS: 

 Your mark for the examination component will be added to your take home component mark to give your total 
Task 4 mark. 

 This examination contains 3 booklets: 
 Multiple choice question booklet. 
 Answer booklet. Includes Multiple Choice answer sheet (part A), and parts B, C & D. 
 Data booklet. 

 All answers must be written in the spaces provided in this answer booklet. 
 Marks will not be deducted for incorrect answers. 
 All questions must be attempted. 
 Questions are not equally weighted, please consider the allocation of marks when structuring your response and 

allocating time. 
 Write all solutions in the spaces provided. 
 Written answers to be in blue or black pen only. 
 Graphs and diagrams to be in pencil. 
 Marks are allocated for both correct answers and the required working. 
 All responses must be legible. 
 Check all work before submitting your paper. 
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Part A – Multiple Choice (15 marks) 

 

Instructions: 

Each question is worth 1 mark. 

Record your answers on the multiple choice answer sheet. 

 
 
 

 

Question 1  

What is the energy of a 630 nm photon of electromagnetic radiation? 

 

a. 1.97 eV 
b. 3.15 eV 
c. 1.97 × 10-19 J 
d. 3.15 J 

 

 

Question 2  

Which of the following is a correct statement about how the Bohr model of the atom was an improvement on the 
Rutherford model? 

 

a. It stated that electrons exist in 3D orbitals with wave patterns that are described their probability density, which 
explained how wave particle duality was applied to atoms. 

b. It stated than atoms have small, dense, positive nucleus, which explained why a small number of alpha particles 
fired at gold foil could be rebounded. 

c. It stated that electrons have quantised orbits with fixed radius and angular momentum, which explained why 
electrons didn’t decay into the nucleus by emitting electromagnetic radiation. 

d. It stated that atoms have separate positive charge and negative electrons, which explained the production of 
cathode ray beams that could deflected by electric and magnetic fields. 

 
 
 

  

CMA1 C level question 

Explains fundamental 
properties  

CMA2 C level question 

Explains nature, 
limitations and 
applications of 
theories and models 
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Question 3  

The diagrams below show four different interference patterns obtained from double slit experiments as observed on 
screens equidistant from the slits. 

Experiment 1 – Same distance between slits. One pattern formed using blue light, the other using red light. 

 

 

Experiment 2 – Same colour light used. One slit distance larger than the other. 

 

 

Which of the following options below matches the observations from the two experiments? 

 

 Experiment 1 Experiment 2 

a. 
Graph W – Red light 

Graph X – Blue light 

Graph Y – Small slit distance 

Graph Z – Large slit distance 

b. 
Graph W – Blue light 

Graph X – Red light 

Graph Y – Small slit distance 

Graph Z – Large slit distance 

c. 
Graph W – Red light 

Graph X – Blue light 

Graph Y – Large slit distance 

Graph Z – Small slit distance 

d. 
Graph W – Blue light 

Graph X – Red light 

Graph Y – Large slit distance 

Graph Z – Small slit distance 

W X 

Y Z 

CMA3 B level 
question 

Assesses evidence 
with reference to 
models and 
theories and 
develops 
conclusions 
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Question 4  

Which graph below is consistent with predictions resulting from Planck’s hypothesis regarding 
radiation from hot objects? 

 

a. 

 

 b. 

 
     

c. 

 

 d. 

 

 

 

 

Question 5  
Atoms absorb and emit light at specific wavelengths that vary from element to element. What is the reason for this? 
 

a. Every element having a characteristic set of isotopes. 
b. Every element having a characteristic ionization energy. 
c. Every element emitting electrons with different kinetic energies. 
d. Every element having a characteristic set of electron energy levels. 

 

 

  

CMA2 D level question 

Describes the nature of 
theories and models 

CMA1 D level question 

Describes fundamental 
properties 
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Why do the predictions of Special Relativity appear to us to be counterintuitive? 

 

e. They only apply to the behaviour of microscopic particles, like electrons. 
f. They apply only to inanimate objects like clocks and rods, and not to human beings. 
g. They are only noticeable at speeds much higher than we normally experience. 
h. Our intuition is based on experiences we have as infants, before we learn any physics. 

 

 

Question 6  

What is the main reason why the Michelson-Morley experiment is considered important? 

 

a. It shows the existence of the aether.  
b. It suggests that light is an electromagnetic wave.  
c. It indicates that light can exhibit interference effects.  
d. It provides experimental support for the theory of relativity.  

 

 

 

Question 7  

When a train is at rest in a tunnel, the train is slightly longer than the tunnel, as shown below. 

 

 

In a thought experiment, the train is travelling from left to right fast enough relative to the tunnel that its length contracts 
and it fits inside the tunnel. 

 

An observer on the ground sets up two cameras, at X and Y, to take photos at exactly the same time. The photos show that 
both ends of the train are inside the tunnel. 

CMA2 D level question 

Describes nature of 
theories 

CMA2 E level question 

Identifies nature and 
applications of theories 
and models 
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A passenger travelling on the train at its centre can see both ends of the tunnel and is later shown the photos. 

 

From the point of view of the passenger, what is observed about the tunnel, and what can be deduced about the photos? 

 

a. The tunnel’s length contracts so the train does not fit, and photo 2 is taken before photo 1. 
b. The tunnel’s length contracts so the train does not fit, and photos 1 and 2 are taken at the same time. 
c. The tunnel appears to expand due to the length contraction of the train, allowing it to fit in the tunnel, and photo 

1 is taken before photo 2. 
d. The tunnel appears to expand due to the length contraction of the train, allowing it to fit in the tunnel, and photos 

1 and 2 are taken at the same time. 

 

 

  

CMA2 B level question 

Analyses the nature and 
application of theories 
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Question 8  

A sealed container of gas is heated from a low temperature to a very high temperature. The particles of the gas have 
greatly increased their speed. Students are debating whether special relativity predicts that the mass of the gas will 
increase, remain constant or decrease. 

 

Which one of the following statements is correct? 

 

a. The mass will increase. 
b. The mass will decrease. 
c. The mass will remain constant. 
d. Special relativity does not apply to gas particles. 

 

 

Question 9  

A proton (mass 1.673 × 10-27 kg) ejected by a supernova attains a velocity of 0.9996c. What is the magnitude of the 
momentum of the proton? 

 

a. 1.41 × 10  𝑘𝑔𝑚𝑠  
b. 5.02 × 10  𝑘𝑔𝑚𝑠  
c. 1.77 × 10  𝑘𝑔𝑚𝑠  
d. 2.51 × 10  𝑘𝑔𝑚𝑠  

 

 
Question 10  

What particles combine to form a meson? 

 

a. Three quarks  
b. Three anti-quarks 
c. A quark anti-quark pair 
d. An electron positron pair 

 

  

CMA2 C level question 

Explains the nature function 
and applications of theories 

CMA1 C level question 

Explains properties of 
components and 
interactions 

CMA1 E level question 

Identifies properties of 
components 



46 
 

Physics Semester Exam Annotated Task Exemplar 

Question 11  

Which of the following particles is not a boson? 

 

a. Photon 
b. Muon 
c. Gluon 
d. Higgs particle 

 

Question 12  

What the force carrying particle for the strong nuclear force? 

 

a. Gluon 
b. Photon 
c. Z boson 
d. Higg’s boson 

 

Question 13  

Which of the following interactions is not allowed? 

 

a. 𝑝 → 𝑛 + 𝑒 + 𝜈  

b. 𝑛 → 𝑝 + 𝑒 + 𝑣  

c. 𝑝 + 𝑝 → 𝜇 + 𝜇  

d. 𝜇 → 𝜏 + 𝑣 + 𝜈  

 

  

CMA1 E level question 

Identifies properties of 
components 

CMA1 E level question 

Identifies properties of 
components 

CMA2 C level question 

Explains applications of 
theories and models 
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Question 14  

Which of the following Feynman diagrams represents an allowed interaction? 

 

 

  

𝑒  
𝑒   

𝛾   

a. 

𝑝 

𝑔   
𝑝 

𝜏  

𝜏  

c. 

𝑒  

𝛾   

𝑊    

b. 

𝜏  

𝛾 
𝜏  

𝜇  

𝜇  

d. 

CMA2 C level question 

Analyses applications and 
predictions of theories and 
models 
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Part B – Short Answer Questions (21 marks) 

 

Instructions: 

Answer all questions in the space provided. 

Marks are allocated for each question as indicated. 

 

 

 

Question 15  

In this course you have conducted a twin slit experiment with light. 

 

a. Describe what occurs when light is passed through twin slits. (2 marks) 

 

   

   

   

   

 

 

b. Contrast what the twin slit and photoelectric effect experiments reveal about the nature of light. 
  (3 marks) 

 

   

   

   

   

CMA1 D level 
question 

Describes processes 
and interactions 

CMA1 C level 
question 

Explains processes 
and interactions 
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Question 16  

The spectrum of a star in the Milky Way is shown below. The wavelength of maximum intensity is marked with a dashed 
line. 

 

 

 

Determine the temperature of the surface of the star. (1 mark) 
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CMA1 C level 
question 

Explains fundamental 
properties 
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Question 17  

The Bohr model of hydrogen was the first model of the atom that used the new quantum hypothesis, and is still used today 
in many fields. The predictions of the Bohr model are supported by de Broglie’s matter wave proposal. 

 

Explain how de Broglie’s matter wave proposal supported the Bohr model of the atom.  (3 marks) 

 

 

   

   

   

   

   

   

 

Question 18  
a. Define an inertial reference frame. (1 mark) 

 

   

   

 

b. Identify an example of a non-inertial reference frame. (1 mark) 

 

   

   

  

CMA2 C level 
question 

Explains nature and 
functions of theories 
and models 

CMA1 D level 
question 

Describes 
fundamental 
properties 

CMA1 E level 
question 

Identifies 
components, 
processes and 
interactions 
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Question 19  

State the two (2) postulates of Einstein’s special relativity. (2 marks) 

 

 

   

   

   

   

 

 

 

Question 20  

Complete the table below which lists the fundamental matter particles of the standard model. 
 (3 marks) 

Quarks Leptons  Gauge Boson 

+𝟐/𝟑 −𝟏/𝟑 −𝟏 𝟎  photon 

Up Down     

  Muon   W+, W- 

Top      

 

  

CMA2 E level 
question 

Identifies the nature 
and functions of 
theories and models 

CMA1 E level 
question 

Identifies 
fundamental 
properties 
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Question 21  

A proton and a muon are fired into a uniform magnetic field with the same speed from opposite sides as shown below. 
Their trajectories are initially perpendicular to the magnetic field. 

 

 

Explain one (1) similarity and one (1) difference in the trajectories of the proton and muon as the move in the magnetic 
field. (3 marks) 

 

 

  

 

  

 

  

 

  

 

  

 

  

 

  

× × × × × × 

× × × × × × 

× × × × × × 

× × × × × × 

× × × × × × 

× × × × × × 

Muon Proton 

CMA1 C level 
question 

Explains processes 
and interactions 
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Part C –Data Analysis Questions (20 marks)  

 

Instructions: 

Answer all questions in the space provided. 

Marks are allocated for each question as indicated. 

 

 

Question 22  

The diagram below shows the first five circular Bohr orbits or ‘stationary states’ for the electron orbiting the nucleus of the 
hydrogen atom. 

 

 

 

a. For the electron transition shown on the diagram, calculate the wavelength of the emitted photon. (3 marks) 

 

 

   

   

   

n = 1 

n = 2 

n = 3 

n = 4 

n = 5 

CMA1 C level 
question 

Explains 
processes, 
interactions, and 
effects 
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b. Identify the part of the electromagnetic spectrum in which the emitted photon be found. 
  (1 mark) 

 

   

   

 

Question 23  

One of the primary functions of the OPAL nuclear reactor at ANSTO is to produce neutrons that can be used to probe the 
structures of different materials. 

 

a. Calculate the de Broglie wavelength of a neutron travelling at 5.6 ms-1. 
 (2 marks) 

 

 

   

   

   

   

 

b. Suggest how the speed of the neutrons should be changed to make them more effective at probing the structure 
of ionic solids with atomic spacings of approximately 10-10 m. (2 marks) 

 

 

   

   

   

   

   

 

CMA1 E level 
question 

Identifies 
fundamental 
properties 

CMA1 C level 
question 

Explains 
fundamental 
properties 

CMA1 B level 
question 
Analyses 
fundamental 
properties and 
interactions 
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Question 24  

The table below lists the first generation of quarks and antiquarks. 

Quarks  Antiquarks 

Name Symbol Charge  Name Symbol Charge 

Up u +
2

3
𝑒  Antiup u −

2

3
𝑒 

Down d −
1

3
𝑒  Antidown d +

1

3
𝑒 

 

The Standard Model of matter states that baryons, like protons and neutrons, are comprised of three quarks, while 
mesons, like the pions 𝜋  and 𝜋  , are comprised of one quark and one antiquark. 

 

a. Using the table above, state the quark composition of the following particles. 

 

(i) Neutron  (1 mark) 

 

   

   

 

 

(ii) Negative pion (1 mark) 
 

   

   

 

 

b. State the change that must take place among the quarks in one of the nucleons in the nucleus to allow beta decay 
to occur. (1 mark) 

 

   

  

  

CMA1 D level 
question 

Describes 
system 
components 

CMA1 C level 
question  

Explains 
processes and 
interactions 
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Question 25  

The equation below represents a muon decay. 

𝜇 → 𝑒 + 𝜈 + 𝜈  

 

a. Apply a symmetry to transform the above equation into a new interaction that will be allowed. 
  (1 mark) 

 

 

  

 

  

 

 

b. State the symmetry that you used to construct your interaction. (1 mark) 

 

 

  

 

  

 

  

CMA2 C level 
question 

Explains 
application of 
theories 

CMA2 C level 
question 

Explains 
application of 
theories 
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Part D – Practical Skills Questions (24 marks)  

 

Instructions: 

Answer all questions in the space provided. 

Marks are allocated for each question as indicated. 

 

Question 26  
The graph below shows the maximum kinetic energy of the photoelectrons ejected from a particular metal surface during a 
photoelectric effect experiment against the frequency of the incident light. 
 

 
 
 

a. Use the information in the graph and Planck’s constant (4.14 × 10  𝑒𝑉𝑠) to calculate the work function for the 
metal shown, in units of electron volts. (2 marks) 
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CMA3 C level 
question 

Develops 
evidence-based 
conclusions 
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b. Draw another line on the graph above for a different metal that has a work function twice that of the metal 
shown. (2 marks) 

 

 

  

c. The experiment was repeated using light of a greater intensity. 
  

(i) Describe the effect on the graph that this would have. (1 marks) 

 

 

  

 

  

 

(ii) Explain how Einstein’s proposal about the nature of light accounts for your answer. 
  (2 marks) 

 

 

  

 

  

 

  

 

  

  

CMA3 C level 
question 

Develops 
evidence-based 
conclusions 

CMA3 C level 
question 

Explains with 
reference to 
theories 
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Question 27  
The Large Hadron collider accelerates protons to very high speeds, reaching speeds of 0.999999991c, before two proton 
streams collide. As the protons increase in speed, the mass of the protons as measured in the laboratory frame increases 
according to the rules of special relativity. 
 
Particle physicists commonly measure masses in units of MeV/c2. 
 

a. A table of the observed mass of a proton at different velocities is shown below. Complete the table by filling in the 
two (2) missing values. (2 marks) 

 
 

Velocity (× 𝒄) Observed proton mass (MeV/c2) 

0.00 938 

0.20 957 

0.40  

0.60 1172 

0.70 1313 

0.80 1563 

0.90 2152 

0.95  

0.98 4714 

 
 
 
 
 

  

CMA1 C level 
question 

Explains 
processes and 
the effects of 
factors 
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The graph below shows the observed mass of the protons as a function of velocity. 

 

 

  
 
 

b. Explain how the graph shows that there is maximum speed limit for all particles with mass. 
 (3 marks) 
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IS2 C level 
question 

Explains 
relationships 
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Question 28  

The Tetravon was a particle accelerator built at Fermilab in the USA that accelerated and collided protons and antiprotons 
to speeds of 99.999954% the speed of light. During its life time particle physicists used the Tetravon to experimentally 
discover the top quark in 1995 and the tau neutrino in 2000. 

 

 

 

 

 

 

 

 

 

The Tetravon was shut down in 2011 after the Large Hadron Collider (LHC) was built at CERN in Switzerland. The LHC cost 
$4.75 billion to make, and accelerates protons to a speed of 99.999999% the speed of light. 

 

a. Calculate the kinetic energy of protons in LHC, in units of TeV  (3 marks) 
Note: tera = 1012 

 

 

  

 

  

 

  

 

  

 

  

 

The Tetravon accelerator tunnel at Fermilab and CDF detector 

CMA1 C level 
question 

Explains processes 
and effects of 
factors 
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One criticism of the LHC is that it isn’t worth spending the money to build it when it only gives a small increase in speed to 
protons compared the already successful Tetravon accelerator. 

 

b. Use the information above and the concepts learned in this course to evaluate if it was worth replacing the 
Tetravon accelerator with the LHC.  (5 marks) 

 

 

 

  

Question 29  

Brian is a particle physicist working for CERN at the Large Hadron Collider (LHC) is Switzerland. 

 

In the detectors at the LHC two beams of protons are collided with each other at high energies, which then produce particle 
‘showers’ as many new particles are created, many of which have more mass than the original two protons. 

 

In 2012, CERN announced that they discovered a new heavy particle, the Higgs boson, that had been predicted to exist in 
1964 by several scientists, including Peter Higgs. The discovery of the particle involved analysing millions of collisions in the 
LHC detectors. The discovery was made separately by two independent experiments, ATLAS and CMS. 

 

a. Outline two (2) reasons why millions of collisions were necessary before the scientists at CERN could reliably claim 
to have discovered the Higgs boson. 
 (2 marks) 

 

   

   

   

   

 

  

C2 A level question 

Evaluates influence 
of social and 
economic factors 

CMA2 C level question 

Explains applications of 
theories 
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b. Explain why the discovery of the Higgs boson needed to be made using two independent experiments to be 
considered a valid scientific discovery. (2 marks) 

 

 

   

   

   

   

 
 
 

  

C1 C level question 

Explains epistemology 
and role of peer review 
in developing 
knowledge 
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Part E – Long Answer Questions (15 marks)  

 

Question 30 (8 marks) 
 

Imagine that you are a traffic engineer working in a world where the speed of light has suddenly changed to have a value of 
50 ms-1 (180 kmh-1). All other physics has remained the same. 

 

Assess the impact that this change will have on road travel, traffic, and road safety.  

 

 You can consider impacts on travel at different speed limits, intersections, fuel needs, collisions and car safety, and 
any other relevant physics.  

 You must make specific use of your knowledge of special relativity and how the impacts will give different 
predictions than Newton’s Laws. 

 Your answer must include specific examples to support your impacts. 
 Make sure your answer addresses all aspects of the relevant physics. 

 
 

 

 

 

Question 30 Marking Rubric 

 

A grade (8) B grade (6-7) C grade (4-5) D grade (2-3) E grade (0-1) 
Evaluates predictions and 
limitations of special 
relativity and Newton’s 
laws to create insightful 
solutions, with evidence, 
to the given problem. 
 

Analyses predictions and 
limitations of special 
relativity and Newton’s 
laws to create solutions, 
with evidence, to the 
given problem. 
 

Explains predictions 
and limitations of 
special relativity and 
Newton’s laws that 
relate to the given 
problem. 

Describes 
predictions or 
limitations of 
special relativity 
and Newton’s 
laws that relate to 
the given 
problem. 

Identifies 
predictions or 
limitations of 
special 
relativity and 
Newton’s laws 
that relate to 
the given 
problem. 

 

  

CMA2 A level question 

Evaluates predictions 
and limitations of 
theories 
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Question 31  (7 marks) 

 

Imagine a future where scientists have developed the technology to reliably produce matter and antimatter leptons of all 
three families, and store them in containers where their decay into smaller particles can be prevented. Once released from 
their containers, the regular decay rates of each lepton occur. 

 

One scientist, Annabelle, reads about an electron-positron annihilation reaction that produces D+ and D- mesons. She 
proposes that a new spaceship engine can be built using this annihilation reaction to provide thrust. 

 

A different scientist, Belinda, proposes that a better engine design would use Tau leptons as the fuel source, and use their 
decays into electrons or muons once they are released from their container as the thrust source (decays into electrons and 
muons each account for about 17% of Tau decays). 

  

 

Critically analyse the two engine proposals and evaluate which will be the most effective engine. 

 

In your answer you need to include the following points, and any other relevant physics: 

 

 Describe the particle reaction for each engine, including a reaction diagram of the reaction. 

 

 Explain how an engine using each reaction could generate thrust, and where the energy comes from. 

 

 Evaluate the effectiveness of the decay as a fuel source. 

 

 

Question 31 Marking Rubric 

A grade (7) B grade (6) C grade (4-5) D grade (2-3) E grade (0-1) 
Evaluates applications 
and predictions of 
particle physics 
models to evaluate the 
effectiveness of the 
proposed engines. 
 

Analyses applications 
and predictions of 
particle physics 
models to judge the 
effectiveness of the 
proposed engines. 

 

Explains applications 
and predictions of 
particle physics models 
when determining the 
effectiveness of the 
proposed engines. 

 

Describes applications 
or predictions of 
particle physics 
models that relate to 
the given problem. 

Identifies 
applications or 
predictions of 
particle physics 
models that 
relate to the 
given problem. 

 
 

CMA2 A level question 

Evaluates applications of 
theories using evidence 
in unfamiliar contexts 
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End of exam 

SUMMARY OF STUDENT ACHIEVEMENT BY ACHIEVEMENT STANDARD 

 

Achievement Criteria Assessed Standard Marks 
Awarded 

Total 
Available 

Concepts Models and Applications 1 B  2 

Concepts Models and Applications 1 C  20 

Concepts Models and Applications 1 D  7 

Concepts Models and Applications 1 E  8 

Concepts Models and Applications 2 A  15 

Concepts Models and Applications 2 B  1 

Concepts Models and Applications 2 C  11 

Concepts Models and Applications 2 D  1 

Concepts Models and Applications 2 E  3 

Concepts Models and Applications 3 B  1 

Concepts Models and Applications 3 C  7 

Contexts 1 C  2 

Contexts 2 A  5 

Inquiry Skills 2 C  3 

 

SUMMARY OF STUDENT ACHIEVEMENT BY QUESTION GRADE LEVEL 

 

Grade Marks 
Awarded 

Total 
available 

A  20 

B  4 

C  43 

D  8 

E  11 
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ASSESSMENT TWO: ANALYSIS OF THE TASK USING QUALITY ASSESSMENT GUIDELINES  

  

 

1. COVERAGE OF BSSS ACCREDITED COURSES  

  High Coverage of BSSS Accredited Courses - Assessment tasks are thoughtfully planned. Assessments are not too big: 
assessing irrelevant criteria; nor too small: missing important criteria.  

COMMENTS 

The task provides high coverage of unit goals and assessment criteria in Concepts Models and Applications, with some 
coverage of Contexts and Inquiry Skills.  

2. RELIABILITY  

  Outstanding Reliability - Assessment tasks and marking are strategically designed to remove all sources of non-relevant 
variation in measurements.  

COMMENTS  

Instructions and conditions are clear and unambiguous. The exam marking guide is very clear and would enable a marker to 
clearly distinguish between levels of student achievement. The long answer questions in Part E have a brief rubric which 
clarifies expectations to students and allows the marker to distinguish between levels of student achievement. 

3. BIAS AWARENESS  

  

Outstanding Bias Awareness – The assessment task is strategically designed to be sensitive and empowering for all 
students, catering for the diverse needs of gender, socio-economic status, disabilities and/or cultures, and that do not 
marginalise or favour a student or group of students, or advantage or disadvantage certain background knowledge or 
ways of thinking. 

Coverage of BSSS 
Accredited Courses Reliability 

Bias Awareness Levels of Thinking 

Student 
Engagement 

Academic 
Integrity 
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COMMENTS 

There are no identifiable sources of bias in the task. The task is accessible to students from a wide range of backgrounds 
and has no special requirements that would favour one group of students over another. The task is clearly focussed on the 
key ideas of the unit, in particular providing opportunities for students to demonstrate their achievement on Concepts, 
Models and Applications from the Achievement Standards. 

4. LEVELS OF THINKING  

  

High Levels of Thinking – Clear assessment tasks are designed that allow students to engage at progressively higher 
cognitive demands. The suite of assessments demonstrates that there are expectations for all learners at all levels of 
learning and opportunities for extending all learners are planned for. Assessment tasks are flexible and varied, covering a 
range of assessment modes. 

COMMENTS 

Opportunities exist for students to demonstrate a range of thinking levels in the task. The task puts a heavy weight on C 
level question but provides adequate opportunity at the D and E standard for students at that level to demonstrate what 
they know. Opportunities exist for A level students to extend themselves, most notably in the long answer section of the 
exam. These questions also allow students to demonstrate across a range of thinking levels. 

5. STUDENT ENGAGEMENT  

  
Outstanding Student Engagement – Assessment tasks are strategically planned to engage students. Assessment tasks are 
explicitly and purposefully connected to contemporary issues or student lived experiences, interests, or prior knowledge. 
The suite of assessment tasks clearly supports student ownership. 

COMMENTS 

Task is clear and unambiguous. Students are asked to respond to a range of different question types and styles, including 
questions that connect to more recent discoveries in particle physics and that require students to use their knowledge of 
the contents of the unit to draw conclusions in a wider societal context. These questions facilitate students thinking like an 
expert. 

6. ACADEMIC INTEGRITY  

  
Outstanding Academic Integrity - Students are required to engage in genuine deep learning at a level of challenge 
appropriate to the student and tasks make provision for sense making or knowledge construction. Assessment is 
designed to ensure authenticity from students and requires individualised responses. 

COMMENTS 

Assessment conditions dictate a high level of academic integrity. These conditions are clear and unambiguous in the task 
instructions. 
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ANNOTATED STUDENT WORK : A GRADE 

PART A – MULTIPLE CHOICE (15 MARKS) 

Instructions: 

Each question is worth 1 mark. 

Record your answers on the multiple choice answer sheet. 

 
 
 

 

Question 1  

What is the energy of a 630 nm photon of electromagnetic radiation? 

 

a. 1.97 eV 
b. 3.15 eV 
c. 1.97 × 10-19 J 
d. 3.15 J 

 

 

Question 2  

Which of the following is a correct statement about how the Bohr model of the atom was an 
improvement on the Rutherford model? 

 

a. It stated that electrons exist in 3D orbitals with wave patterns that are described 
their probability density, which explained how wave particle duality was applied to 
atoms. 

b. It stated than atoms have small, dense, positive nucleus, which explained why a small number of alpha particles 
fired at gold foil could be rebounded. 

c. It stated that electrons have quantised orbits with fixed radius and angular momentum, which explained why 
electrons didn’t decay into the nucleus by emitting electromagnetic radiation. 

d. It stated that atoms have separate positive charge and negative electrons, which explained the production of 
cathode ray beams that could deflected by electric and magnetic fields. 

 
 
 

  

CMA1 C level question 
Explains fundamental properties 

Correct response 

CMA2 C level question 
Explains nature, 
limitations and 
applications of 
theories and models 

Correct response 
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Question 3  

The diagrams below show four different interference patterns obtained from double slit experiments as observed on 
screens equidistant from the slits. 

 

Experiment 1 – Same distance between slits. One pattern formed using blue light, the other using red light. 

 

 

Experiment 2 – Same colour light used. One slit distance larger than the other. 

 

 

 

Which of the following options below matches the observations from the two experiments? 

 

 Experiment 1 Experiment 2 

a. 
Graph W – Red light 

Graph X – Blue light 

Graph Y – Small slit distance 

Graph Z – Large slit distance 

b. 
Graph W – Blue light 

Graph X – Red light 

Graph Y – Small slit distance 

Graph Z – Large slit distance 

W X 

Y Z 

CMA3 B level question 
Assesses evidence with 
reference to models 
and theories and 
develops conclusions 

Correct response 
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c. 
Graph W – Red light 

Graph X – Blue light 

Graph Y – Large slit distance 

Graph Z – Small slit distance 

d. 
Graph W – Blue light 

Graph X – Red light 

Graph Y – Large slit distance 

Graph Z – Small slit distance 

 

Which graph below is consistent with predictions resulting from Planck’s hypothesis regarding radiation from hot objects? 

 

a. 

 

 b. 

 
     

c. 

 

 d. 

 

 

  

CMA2 D level question 
Describes the nature 
of theories and models 

Correct response 
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Question 4  
Atoms absorb and emit light at specific wavelengths that vary from element to element. What is the reason for this? 
 

a. Every element having a characteristic set of isotopes. 
b. Every element having a characteristic ionization energy. 
c. Every element emitting electrons with different kinetic energies. 
d. Every element having a characteristic set of electron energy levels. 

 

 

Question 5  

Why do the predictions of Special Relativity appear to us to be counterintuitive? 

 

a. They only apply to the behaviour of microscopic particles, like electrons. 
b. They apply only to inanimate objects like clocks and rods, and not to human beings. 
c. They are only noticeable at speeds much higher than we normally experience. 
d. Our intuition is based on experiences we have as infants, before we learn any physics. 

 

 

Question 6  

What is the main reason why the Michelson-Morley experiment is considered 
important? 

 

a. It shows the existence of the aether.  
b. It suggests that light is an electromagnetic wave.  
c. It indicates that light can exhibit interference effects.  
d. It provides experimental support for the theory of relativity.  

 

  

CMA1 D level question 
Describes fundamental 
properties 

Correct response 

CMA2 D level question 
Describes nature of 
theories 

Correct response 

CMA2 E level question 
Identifies nature and 
applications of theories and 
models 

Correct response 
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Question 7  

When a train is at rest in a tunnel, the train is slightly longer than the tunnel, as shown below. 

 

 

In a thought experiment, the train is travelling from left to right fast enough relative to the tunnel that its length contracts 
and it fits inside the tunnel. 

 

An observer on the ground sets up two cameras, at X and Y, to take photos at exactly the same time. The photos show that 
both ends of the train are inside the tunnel. 

 

 

 

A passenger travelling on the train at its centre can see both ends of the tunnel and is later shown the photos. 

 

From the point of view of the passenger, what is observed about the tunnel, and what can be deduced about the photos? 

 

a. The tunnel’s length contracts so the train does not fit, and photo 2 is taken before photo 1. 

CMA2 B level 
question 
Analyses the 
nature and 
application of 
theories 

Correct response 
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b. The tunnel’s length contracts so the train does not fit, and photos 1 and 2 are taken at the same time. 
c. The tunnel appears to expand due to the length contraction of the train, allowing it to fit in the tunnel, and photo 

1 is taken before photo 2. 
d. The tunnel appears to expand due to the length contraction of the train, allowing it to fit in the tunnel, and photos 

1 and 2 are taken at the same time. 

 

Question 8  

A sealed container of gas is heated from a low temperature to a very high temperature. The particles of the gas have 
greatly increased their speed. Students are debating whether special relativity predicts that the mass of the gas will 
increase, remain constant or decrease. 

 

Which one of the following statements is correct? 

 

a. The mass will increase. 
b. The mass will decrease. 
c. The mass will remain constant. 
d. Special relativity does not apply to gas particles. 

 

 

Question 9  

A proton (mass 1.673 × 10-27 kg) ejected by a supernova attains a velocity of 0.9996c. What 
is the magnitude of the momentum of the proton? 

 

a. 1.41 × 10  𝑘𝑔𝑚𝑠  
b. 5.02 × 10  𝑘𝑔𝑚𝑠  
c. 1.77 × 10  𝑘𝑔𝑚𝑠  
d. 2.51 × 10  𝑘𝑔𝑚𝑠  

 

 
Question 10  

What particles combine to form a meson? 

 

a. Three quarks  
b. Three anti-quarks 
c. A quark anti-quark pair 
d. An electron positron pair 

 

 

CMA2 C level question 
Explains the nature 
function and applications 
of theories 

Correct response 

CMA1 C level question 
Explains properties of 
components and 
interactions 

Correct response 

CMA1 E level question 
Identifies properties of 
components 

Correct response 
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Question 11  

Which of the following particles is not a boson? 

 

a. Photon 
b. Muon 
c. Gluon 
d. Higgs particle 

 

Question 12  

What the force carrying particle for the strong nuclear force? 

 

a. Gluon 
b. Photon 
c. Z boson 
d. Higg’s boson 

 

Question 13  

Which of the following interactions is not allowed? 

 

a. 𝑝 → 𝑛 + 𝑒 + 𝜈  

b. 𝑛 → 𝑝 + 𝑒 + 𝑣  

c. 𝑝 + 𝑝 → 𝜇 + 𝜇  

d. 𝜇 → 𝜏 + 𝑣 + 𝜈  

 

 

Question 14  

Which of the following Feynman diagrams represents an allowed interaction? 

 

CMA1 E level question 
Identifies properties of 
components 

Correct response 

CMA1 E level question 
Identifies properties of 
components 

Correct response 

CMA2 C level question 
Explains applications of 
theories and models 

Correct response 

CMA2 C level question 
Analyses applications 
and predictions of 
theories and models 

Correct response 
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Part B – Short Answer Questions (19 marks) 

 

Instructions: 

Answer all questions in the space provided. 

Marks are allocated for each question as indicated. 

 

𝑒  
𝑒   

𝛾   

a. 

𝑝 

𝑔   
𝑝 

𝜏  

𝜏  

c. 

𝑒  

𝛾   

𝑊    

b. 

𝜏  

𝛾 
𝜏  

𝜇  

𝜇  

d. 
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Question 15  

In this course you have conducted a twin slit experiment with light. 

 

a. Describe what occurs when light is passed through twin slits. (2 marks) 

 

 It produces an interference pattern where a path difference of 1𝜆 gives constructive 
interference, forming bright spots and 𝜆 gives destructive interference, forming darker 
spots thus producing an alternating pattern of light and dark 

 

 

b. Contrast what the twin slit and photoelectric effect experiments reveal about the nature of light. 
  (3 marks) 

 

 Only waves undergo interference patterns, therefore light is a wave, while photoelectric 
effect experiments demonstrate that only some energies of light can ionise an electron, 
showing that light is a particle, transferring discrete packets of energy that depend on its 
frequency. This differs with waves which would be able to ionise eventually no matter the 
frequency. 

 

  

CMA1 D level question 
Student correctly 
describes a physical 
process and interaction 

2/2 

CMA1 C level question 
Student explains 
processes and 
interactions  

3/3 
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Question 16  

The spectrum of a star in the Milky Way is shown below. The wavelength of maximum intensity is marked with a dashed 
line. 

 

 

 

Determine the temperature of the surface of the star.(1 mark) 

 

 

 𝑇 = =
. ×

×
= 7160 𝐾 

Question 17  

The Bohr model of hydrogen was the first model of the atom that used the new quantum hypothesis, and is still used today 
in many fields. The predictions of the Bohr model are supported by de Broglie’s matter wave proposal. 

 

Explain how de Broglie’s matter wave proposal supported the Bohr model of the atom.   

(3 marks) 

 

De Broglie’s proposal suggested that electrons are waves. We can model these as 
standing waves, and only standing waves with particular wavelengths fit around the nucleus. This model predicts the fixed 
orbits of Bohr’s model. 
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CMA1 C level question 
Student correctly identifies 
peak wavelength and uses 
this to explain how to 
determine the temperature 

1/1 

CMA2 C level question 
Student correctly explains 
nature and functions of 
theories and models 

3/3 
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Question 18  
a. Define an inertial reference frame.  

 (1 mark) 

 A reference frame with no acceleration 

 

b. Identify an example of a non-inertial reference frame. (1 mark) 

 

 A rocket ship taking off from Earth 

 

Question 19  

State the two (2) postulates of Einstein’s special relativity. (2 marks) 

 

 

1. The speed of light is constant in all reference frames 

2. The laws of physics are the same in all inertial reference frames  

 

 

Question 20  

Complete the table below which lists the fundamental matter particles of the standard model.  (3 marks) 

Quarks Leptons  Gauge Boson 

+𝟐/𝟑 −𝟏/𝟑 −𝟏 𝟎  photon 

Up Down electron electron neutrino  gluon 

Charm Strange Muon Muon neutrino  W+, W- 

Top Bottom Tau Tau neutrino  Z0 

 

CMA1 D level question 
Student describes 
fundamental properties 

1/1 

CMA1 E level question 
Student identifies 
components, processes 
and interactions 

1/1 

CMA2 E level question 
Student identifies the 
nature and functions of 
theories and models 

2/2 

CMA1 E level question 
Student identifies 
fundamental properties 

3/3 
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Question 21  

A proton and a muon are fired into a uniform magnetic field with the same speed from opposite sides as shown below. 
Their trajectories are initially perpendicular to the magnetic field. 

 

 

 

Explain one (1) similarity and one (1) difference in the trajectories of the proton and muon as the move in the magnetic 
field.  (3 marks) 

 

 They both have opposite charges so will deflect in different directions, but one is 
coming from a different direction and thus will curve in the same way. The proton has 
a higher mass than the Muon and will therefore curve less than the muon. 

 

Part C –Data Analysis Questions (13 marks)  

 

Instructions: 

Answer all questions in the space provided. 

Marks are allocated for each question as indicated. 

 

 

Question 22  

The diagram below shows the first five circular Bohr orbits or ‘stationary states’ for the electron orbiting the nucleus of the 
hydrogen atom. 

 

× × × × × × 

× × × × × × 

× × × × × × 

× × × × × × 

× × × × × × 

× × × × × × 

Muon Proton 

CMA1 C level question 
Student explains 
processes and 
interactions 

3/3 
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a. For the electron transition shown on the diagram, calculate the wavelength of the emitted photon. 
(3 marks) 

𝜆 =
1

𝑅
1

𝑛
−

1
𝑛

=
1

1.097 × 10 ×
1
2

−
1
4

= 4.86 × 10 𝑚 

 
b. Identify the part of the electromagnetic spectrum in which the emitted photon be found. 

 (1 mark) 

 

        visible 

 

 

 

 

 

 

 

 

 

 

n = 1 

n = 2 

n = 3 

n = 4 

n = 5 

CMA1 C level question 
Student explains 
processes, interactions, 
and effects 

3/3 

CMA1 E level 
question 
Student 
identifies 
fundamental 
properties 

1/1 
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Question 23  

One of the primary functions of the OPAL nuclear reactor at ANSTO is to produce neutrons that can be used to probe the 
structures of different materials. 

 

a. Calculate the de Broglie wavelength of a neutron travelling at 5.6 ms-1. 
(2 marks) 

 

𝜆 = 6.626 ×
10

1.675 × 10 × 5.6
= 7.1 × 10 𝑚 

 

 

b. Suggest how the speed of the neutrons should be changed to make them more effective at probing the structure 
of ionic solids with atomic spacings of approximately 10-10 m. (2 marks) 

 

 

They should speed up. Their wavelength is currently 7.1 × 10 𝑚, and the 
wavelength should be decreased to better match the atomic spacings. 

 

Question 24  

The table below lists the first generation of quarks and antiquarks. 

Quarks  Antiquarks 

Name Symbol Charge  Name Symbol Charge 

Up u +
2

3
𝑒  Antiup u −

2

3
𝑒 

Down d −
1

3
𝑒  Antidown d +

1

3
𝑒 

 

The Standard Model of matter states that baryons, like protons and neutrons, are comprised of three quarks, while 
mesons, like the pions 𝜋  and 𝜋  , are comprised of one quark and one antiquark. 

 

a. Using the table above, state the quark composition of the following particles. 

 

(i) Neutron (1 mark) 

 

CMA1 B level question 
Student analyses 
fundamental properties and 
interactions 

2/2 

CMA1 C level question 
Student explains 
fundamental properties 

2/2 

CMA1 D level question 
Student describes 
system components 

2/2 
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𝑢𝑑𝑑 

 

(ii) Negative pion (1 mark) 
 

𝑑𝑢 

 

b. State the change that must take place among the quarks in one of the nucleons in the nucleus to allow beta decay 
to occur. (1 mark) 

 

𝑑𝑜𝑤𝑛 → 𝑢𝑝 

 

 

Question 25  

The equation below represents a muon decay. 

 

𝜇 → 𝑒 + 𝜈 + 𝜈  

 

a. Apply a symmetry to transform the above equation into a new interaction that will be allowed.  (1 mark) 
  

𝜇 + 𝑒 → 𝜈 + 𝜈  

 

b. State the symmetry that you used to construct your interaction. (1 mark) 

Crossing symmetry 

 

  

CMA1 C level question  
Student explains processes 
and interactions 

1/1 

CMA2 C level question 
Student explains 
application of theories 

1/1 

CMA2 C level question 
Student explains 
application of theories 

1/1 
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Part D – Practical Skills Questions (24 marks)  

 

Instructions: 

Answer all questions in the space provided. 

Marks are allocated for each question as indicated. 

 

Question 26  
The graph below shows the maximum kinetic energy of the photoelectrons ejected from a particular metal surface during a 
photoelectric effect experiment against the frequency of the incident light. 
 

 
 

a. Use the information in the graph and Planck’s constant (4.14 × 10  𝑒𝑉𝑠) to calculate 
the work function for the metal shown, in units of electron volts. (2 marks) 

𝑊 = ℎ𝑓 = (4.14 × 10 )(2 × 10 ) = 0.828 𝑒𝑉 

 
b. Draw another line on the graph above for a different metal that has a work function twice that of the metal 

shown. (2 marks) 

 

c. The experiment was repeated using light of a greater intensity. 
  

(i) Describe the effect on the graph that this would have. (1 marks) 

            None 
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CMA3 C level 
question 
Student develops 
evidence-based 
conclusions 

2/2 

CMA3 C level 
question 
Student develops 
evidence-based 
conclusions 

2/2 
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(ii) Explain how Einstein’s proposal about the nature of light accounts for your answer. 
 (2 marks) 

Einstein proposes that light is a particle and that it only matters whether the 
energy of the particle is greater than the work function. If it is greater it will ionise 
and if not it won’t. Greater intensity means that more electrons will be ionised, 
but will not add to the KE of the electrons. 

 

 

Question 27  
The Large Hadron collider accelerates protons to very high speeds, reaching speeds of 0.999999991c, before two proton 
streams collide. As the protons increase in speed, the mass of the protons as measured in the laboratory frame increases 
according to the rules of special relativity. 
 
Particle physicists commonly measure masses in units of MeV/c2. 
 

a. A table of the observed mass of a proton at different velocities is shown below.  
Complete the table by filling in the two (2) missing values. (2 marks) 

 
 

Velocity (× 𝒄) Observed proton mass (MeV/c2) 

0.00 938 

0.20 957 

0.40 1023 

0.60 1172 

0.70 1313 

0.80 1563 

0.90 2152 

0.95 3004 

0.98 4714 

 
 
 
 

  

CMA1 C level question 
Student explains 
processes and the 
effects of factors 

2/2 

CMA3 C level question 
Student explains with 
reference to theories 

3/3 
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The graph below shows the observed mass of the protons as a function of velocity. 

 

 

  
 
 

b. Explain how the graph shows that there is maximum speed limit for all particles with mass.  (3 marks) 
 

The asymptote of the graph is c, the speed of light. As an object approaches the speed of 
light, its mass increases quickly, requiring more energy to increase its speed further. In 
order to reach the speed of light, the mass would have to be infinite, which is not possible.  
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IS2 C level question 
Student explains 
relationships 

3/3 
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Question 28  

The Tetravon was a particle accelerator built at Fermilab in the USA that accelerated and collided protons and antiprotons 
to speeds of 99.999954% the speed of light. During its life time particle physicists used the Tetravon to experimentally 
discover the top quark in 1995 and the tau neutrino in 2000. 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Tetravon was shut down in 2011 after the Large Hadron Collider (LHC) was built at CERN in Switzerland. The LHC cost 
$4.75 billion to make, and accelerates protons to a speed of 99.999999% the speed of light. 

 

a. Calculate the kinetic energy of protons in LHC, in units of TeV   (3 marks) 
Note: tera = 1012 

 

𝐸 =
1

√1 − 0.99999999
− 1 (1.673 × 10 )(3.00 × 10 )  

𝐸 =  (7071.1 − 1)(1.673 × 10 )(3.00 × 10 )  

𝐸 = 1.065 ×
10 𝐽

1.602 × 10 𝐽/𝑒𝑉
= 6.645 𝑇𝑒𝑉 

 

 

The Tetravon accelerator tunnel at Fermilab and CDF detector 

CMA1 C level question 
Student explains 
processes and effects 
of factors 

3/3 
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One criticism of the LHC is that it isn’t worth spending the money to build it when it only gives a small increase in speed to 
protons compared the already successful Tetravon accelerator. 

 

b. Use the information above and the concepts learned in this course to evaluate if it was worth replacing the 
Tetravon accelerator with the LHC.   (5 marks) 

 

 

Yes it was, it is much much harder to get protons to go just a tiny bit closer to the 
speed of light because the relativistic effects become insanely increased, such as the 
mass which makes it harder to accelerate. This small increase comparted to the 
Tetravon gives a Lorentz factor of 7071 compared to only 1041. This makes for a lot 
more energy that can be used to explore and create new particles that require such 

energies, as energy is converted to mass by 𝑚 = . 

 

  

C2 A level question 
Student evaluates 
influence of factors 
relating to impact on 
science but does not 
consider wider social 
and economic factors 

4/5 
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Question 29  

Brian is a particle physicist working for CERN at the Large Hadron Collider (LHC) is Switzerland. 

 

In the detectors at the LHC two beams of protons are collided with each other at high energies, which then produce particle 
‘showers’ as many new particles are created, many of which have more mass than the original two protons. 

 

In 2012, CERN announced that they discovered a new heavy particle, the Higgs boson, that had been predicted to exist in 
1964 by several scientists, including Peter Higgs. The discovery of the particle involved analysing millions of collisions in the 
LHC detectors. The discovery was made separately by two independent experiments, ATLAS and CMS. 

 

c. Outline two (2) reasons why millions of collisions were necessary before the scientists at CERN could reliably claim 
to have discovered the Higgs boson. 
(2 marks) 

(1) Very very small possibility that particle showers happen in the right 
sequence to show Higgs boson. 

(2) Millions of particles are created each time, so it is hard to track every one 
of them so you have to wait until a boson event happens and is noticed. 
 

d. Explain why the discovery of the Higgs boson needed to be made using two independent experiments to be 
considered a valid scientific discovery.  (2 marks) 

 

Science requires repeatability as one result could be produced by a systematic 
error, that is produced at one facility. Doing it at two significantly increases 
confidence in the validity as for error to be happening twice at two separate 
facilities is near impossible. So doing it at two confirms there was no systematic 
error. 

 
 
 

  

CMA2 C level question 
Student explains 
applications of theories 

2/2 

C1 C level question 
Student explains 
epistemology and role 
of peer review in 
developing knowledge 

2/2 
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Part E – Long Answer Questions (15 marks)  

 

 

Question 30  (8 marks) 
 

Imagine that you are a traffic engineer working in a world where the speed of light has suddenly changed to have a value of 
50 ms-1 (180 kmh-1). All other physics has remained the same. 

 

Assess the impact that this change will have on road travel, traffic, and road safety.  

 

 You can consider impacts on travel at different speed limits, intersections, fuel needs, collisions and car safety, and 
any other relevant physics.  

 You must make specific use of your knowledge of special relativity and how the impacts will give different 
predictions than Newton’s Laws. 

 Your answer must include specific examples to support your impacts. 
 Make sure your answer addresses all aspects of the relevant physics. 

 

 

Question 30 Marking Rubric 

 

 

 

A grade (8) B grade (6-7) C grade (4-5) D grade (2-3) E grade (0-1) 
Evaluates predictions 
and limitations of special 
relativity and Newton’s 
laws to create insightful 
solutions, with evidence, 
to the given problem. 
 

Analyses predictions 
and limitations of 
special relativity and 
Newton’s laws to 
create solutions, with 
evidence, to the given 
problem. 
 

Explains predictions 
and limitations of 
special relativity and 
Newton’s laws that 
relate to the given 
problem. 

Describes 
predictions or 
limitations of 
special relativity 
and Newton’s laws 
that relate to the 
given problem. 

Identifies 
predictions or 
limitations of 
special relativity 
and Newton’s laws 
that relate to the 
given problem. 

 

If the speed of light were to change to a value of 50m/s (180km/h), it would have a massive change to on-road travel, 
traffic, fuel needs and road safety. The Lorentz factor can provide a significant change to properties at 10% of the speed of 
light, this value would be at only 5m/s or 18km/h in this scenario, meaning that all travel in a car will encounter relativistic 
effects and will have to account to this.  

 

CMA2 A level question 

Student evaluates predictions and 
limitations of special relativity and 
Newton’s laws 

8/8 
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Lorentz factor @80km/h:  

𝛾 =
1

1 −
22.2
50

= 1.116 

How mass would change in the 1500 kg car: 

𝑚 = 𝛾𝑚 = (1.116)(1500) = 1674 𝑘𝑔 

Increased weight would require more fuel and affect performance. 

 

How 80km would be shorter to travel:  

𝑙 =
𝑙

𝛾
=

80

1.116
= 71.68 𝑘𝑚  

This would save almost 9km to travel and therefore save on fuel and time, offsetting the mass’s negative impact on fuel 
efficiency, but not its performance. 

 

Example of impact of time dilation: 

 
Event 1 hour, 170kms away. Speed of 170km/hour.  

Using Newtonian physics, they would need to leave 1 hour early for the event 170kms away.  

 

Using special relativity, length contracts:  

𝛾 =
1

1 −
170
180

= 3.04 

𝑙 =
𝑙

𝛾
=

170

3.04
= 55.92 𝑘𝑚 

Thus the trip will take: (to the people in the car) 

55.92

170
= 0.329 ℎ𝑜𝑢𝑟𝑠 

Therefore they suggest they leave in ~40mins (0.671 hours) as the travel time is 20 mins (0.329hours).  

 

When turning up at the event, they find out they were late! They forgot to take into account their motion relative to the 
event guests.  

 

Evaluates the impact of a 
mass dilation on fuel use and 
performance 

Evaluates impact of 
length contraction 
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To people at the event, they would observe time to dilate for the people in the car: 

𝑡 = 𝛾𝑡 = (3.04)(0.329) = 1 ℎ𝑜𝑢𝑟 

This means it actually took them an hour and therefore they were 40mins late even though the 
people in the car only experienced 20 mins. Therefore, in this world special relativity would have to 
be taken into account carefully when going to timed events, as speed with special relativity can 
significantly affect the time it takes. 

 

Collisions would be much more violent. Impact of a 1500 kg car colliding at 40 kph: 

 

Newtonian: 

𝐾𝐸 =
1

2
𝑚𝑣 =

1

2
(1500)

40

3.6
= 92500 𝐽 

𝑝 = 𝑚𝑣 = (1500)
40

3.6
= 16600 𝑘𝑔 𝑚/𝑠 

Special relativity: 

𝛾 =
1

1 −
40

180

= 1.03 

𝐾𝐸 = (𝛾 − 1)𝑚 𝑐 = (1.03 − 1)(1500)(50) = 112500 𝐽 

𝑝 = 𝛾𝑚𝑣 = (1.03)(1500)
40

3.6
= 17200 𝑘𝑔 𝑚/𝑠 

This difference in energy and momentum means that car collisions are much more 
dangerous in this slow speed of light world. In this reality, all speed limits would have to 
be reduced according to special relativity to increase car safety back to ‘normal’.  

  

Evaluates the 
impact of time 
dilation 

Evaluates impact of lower 
speed of light on vehicle 
safety in collisions 
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Traffic lights would not work at intersections, as colours would change relative to cars and 
continue to change as their speed differentiates. As cars go faster, red’s wavelength would 
shorten, possibly even to green which would have disastrous consequences. In this world, 
onboard displays of traffic lights would have to be installed in cars that are synchronised with 
intersections by mobile communication. The colour would not shift because they would be in 
the same reference frame as the car and therefore the driver. Alternatively, dynamic traffic 
lights would have to be installed that account for special relativity by tracking cars speed and 
showing colours to the car that would update to their speed. 
 

Question 31  
(7 marks) 

Imagine a future where scientists have developed the technology to reliably produce matter and antimatter leptons of all 
three families, and store them in containers where their decay into smaller particles can be prevented. Once released from 
their containers, the regular decay rates of each lepton occur. 

 

One scientist, Annabelle, reads about an electron-positron annihilation reaction that produces D+ and D- mesons. She 
proposes that a new spaceship engine can be built using this annihilation reaction to provide thrust. 

 

A different scientist, Belinda, proposes that a better engine design would use Tau leptons as the fuel source, and use their 
decays into electrons or muons once they are released from their container as the thrust source (decays into electrons and 
muons each account for about 17% of Tau decays). 

 

Critically analyse the two engine proposals and evaluate which will be the most effective engine. 

 

In your answer you need to include the following points, and any other relevant physics: 

 

 Describe the particle reaction for each engine, including a reaction diagram of the reaction. 

 

 Explain how an engine using each reaction could generate thrust, and where the energy comes from. 

 

 Evaluate the effectiveness of the decay as a fuel source. 

 

Evaluates impact on some 
safety devices, but 
suggests a solution based 
on an oversight, missing 
that mobile 
communication would also 
be affected by the slower 
speed of light. 

CMA2 A level question 

Evaluates applications of theories 
using evidence in unfamiliar contexts 
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Question 31 Marking Rubric 

 

 

 

 

 

A grade (7) B grade (6) C grade (4-5) D grade (2-3) E grade (0-1) 
Critically analyses 
applications and 
predictions of particle 
physics models to 
evaluate the 
effectiveness of the 
proposed engines. 
 

Analyses applications 
and predictions of 
particle physics 
models to judge the 
effectiveness of the 
proposed engines. 

 

Explains applications 
and predictions of 
particle physics models 
when determining the 
effectiveness of the 
proposed engines. 

 

Describes applications or 
predictions of particle 
physics models that 
relate to the given 
problem. 

Identifies 
applications or 
predictions of 
particle physics 
models that relate 
to the given 
problem. 

 
 

  

Student correctly explains the reactions and determines some issues relevant 
to the effectiveness of the proposed engines, but does not correctly evaluate 
their effectiveness as they do not identify the source of thrust and explore the 
ability of the proposed reactions to generate it. 

5/7 
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Electron/positron annihilation 
 
 
-

 

 

 

 

0 = 0 

0 = 0 

0 = 0 

 

γ interacted with charged particles, g interacted with quarks only 

 

Mass: (0.511 MeV + 0.511 MeV) – (1.27 GeV + 1.27 GeV + 4.8 MeV + 4.8 MeV) = -2548.78 MeV 

 

An electron and positron annihilate into a photon. Photon then decays into a charm and anti-charm 
quark pair with a lot of energy. The pair starts moving apart, increasing energy by stretching the 
gluon field. From the gluon interaction, a down anti down quark is created. The anti-charm and 
down quark pair up to form a D- meson, while the charm and anti-down quark pair up to form a D+ 
meson.  

 

 e  e  c c d d 

Charge -1 +1 -2/3 +2/3 +1/3 -1/3 

Baryon 0 0 -1 +1 -1 +1 

Leptone +1 -1 0 0 0 0 

𝑒

𝑒

𝛾 

𝑐̅ 

�̅� 

𝑑 

𝑐 

𝐷

𝐷

Describes the reaction in detail 
and explains mass discrepancy 

Explains 
application of 
conservation rules 
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This interaction follows all the conservation rules and uses the right force-carrying bosons 
is therefore possible. It however is unlikely to occur, as it requires two particles to collide, 
making it more unreliable. The particles also require a lot of kinetic energy for this reaction 
to happen, this compounds the previous issue as it will limit the number of reactions 
happening and make problems if the required energy is not met. 

 

This reaction won’t be an effective fuel source and could not generate sufficient thrust – 
if any. This is because particle reactions require a mass discrepancy to generate energy as 
according to E=mc^2 they can be converted into each other. This reaction produces a 
negative mass discrepancy, meaning it turns energy into mass more than the other way 
around that would be required to produce thrust from the energy.  

 

The negative mass discrepancy is why the electron/positrons must be given enough kinetic energy. With enough energy, 
the reaction could produce positive discrepancy and therefore a thrust. But it will have a net loss in energy because the ship 
or earth would have to provide the extra energy at the start to the electron/positrons. Even with this net loss, the energy 
produced would be very small and hence not provide sufficient thrust. 

Tau Lepton decay 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

𝑒 , 𝜇

�̅� , �̅�  

 

Explains energy 
requirements for the 
reaction but does not 
evaluate in the context of 
an engine, its design and 
efficiency 

Explains mass deficit, but 
does not identify source of 
thrust and evaluate 

Describes the reaction in detail 
and explains mass discrepancy 
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-1 = -1 

+1 = +1 

0 = 0 

0 = 0 

 

Mass (e event): 1.777 GeV – (15.5 MeV + 0.511 MeV + 2.2 MeV) = 1758.789 MeV 

Mass (𝜇 event): 1.777 GeV – (15.5 MeV + 105.7 MeV + 2.2 MeV) = 1655.63 MeV 

 

A tau lepton decays into W- boson and a tau neutrino. The W- boson further decays into an electron and an anti-electron 
neutrino 17% of the time, or a muon and anti-muon neutrino 17% of the time.  

This reaction follows all the conservation rules and uses the right charged weak nuclear force boson so is possible. It is likely 
to occur, as it only requires one particle for the reaction to occur. Taus are the heaviest leptons and hence are likely for this 
decay to happen.  

 

In both events, there is a positive mass discrepancy and hence passively creates energy to provide thrust. The electron 
producing event is the most desirable as it produces the greatest discrepancy and therefore the most thrust. However, it is 
just as likely the muon event. It is completely up to chance and hence using taus as fuel will produce unpredictable 
amounts of thrust and take different times each journey. This will be hard to calibrate when landing and taking off from 
planets as the amount of thrust has to be specifically chosen to land safely, making it unreliable to use in this situation, so 
possibly another fuel source might have to be used.  

Taus being hard energy would be harder to create than the readily available electrons (positrons 
being light would not be hard to create either). Positrons and electrons could be passively 
collected from natural nuclear decay and hence now energy would have to go into creating 
them and be a lot more efficient this way.  

The tau decay however wins as the most effective fuel source as its reaction produces energy 
for thrust without any input energy while the electron annihilation does not. 

 

 

End of exam 

 

 τ  ν  μ , e  ν , ν  

Charge -1 0 -1 0 

Lepton  +1 +1 0 0 

Lepton  0 0 +1 -1 

Lepton   0 0 +1 -1 

Explains mass 
discrepancy, but does 
not identify the 
actual source of 
thrust and hence 
correctly evaluate 
this reaction’s ability 
to generate it. 
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SUMMARY OF STUDENT ACHIEVEMENT BY ACHIEVEMENT STANDARD 

 

Achievement Criteria Assessed Standard Marks 
Awarded 

Total 
Available 

Concepts Models and Applications 1 B 2 2 

Concepts Models and Applications 1 C 20 20 

Concepts Models and Applications 1 D 7 7 

Concepts Models and Applications 1 E 8 8 

Concepts Models and Applications 2 A 13 15 

Concepts Models and Applications 2 B 1 1 

Concepts Models and Applications 2 C 11 11 

Concepts Models and Applications 2 D 1 1 

Concepts Models and Applications 2 E 3 3 

Concepts Models and Applications 3 B 1 1 

Concepts Models and Applications 3 C 7 7 

Contexts 1 C 2 2 

Contexts 2 A 4 5 

Inquiry Skills 2 C 3 3 

 

 

 

SUMMARY OF STUDENT ACHIEVEMENT BY QUESTION GRADE LEVEL 

 

Grade Marks Awarded Total available 

A 17 20 

B 4 4 

C 43 43 

D 8 8 

E 11 11 
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ANNOTATED STUDENT WORK: C GRADE  

Part A – Multiple Choice (15 marks) 

 

Instructions: 

Each question is worth 1 mark. 

Record your answers on the multiple choice answer sheet. 

 
 
 

 

Question 1  

What is the energy of a 630 nm photon of electromagnetic radiation? 

 

a. 1.97 eV 
b. 3.15 eV 
c. 1.97 × 10-19 J 
d. 3.15 J 

 

 

Question 2  

Which of the following is a correct statement about how the Bohr model of the atom was an 
improvement on the Rutherford model? 

 

a. It stated that electrons exist in 3D orbitals with wave patterns that are described their 
probability density, which explained how wave particle duality was applied to atoms. 

b. It stated than atoms have small, dense, positive nucleus, which explained why a small 
number of alpha particles fired at gold foil could be rebounded. 

c. It stated that electrons have quantised orbits with fixed radius and angular momentum, 
which explained why electrons didn’t decay into the nucleus by emitting electromagnetic 
radiation. 

d. It stated that atoms have separate positive charge and negative electrons, which explained 
the production of cathode ray beams that could deflected by electric and magnetic fields. 

 
 
 

  

CMA1 C level question 
Explains fundamental properties 

Correct response 

CMA2 C level question 

Incorrect response 
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Question 3  

The diagrams below show four different interference patterns obtained from double slit experiments as 
observed on screens equidistant from the slits. 

 

Experiment 1 – Same distance between slits. One pattern formed using blue light, the other using red 
light. 

 

 

Experiment 2 – Same colour light used. One slit distance larger than the other. 

 

 

 

  

W X 

Y Z 
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Which of the following options below matches the observations from the two experiments? 

 

 Experiment 1 Experiment 2 

a. 
Graph W – Red light 

Graph X – Blue light 

Graph Y – Small slit distance 

Graph Z – Large slit distance 

b. 
Graph W – Blue light 

Graph X – Red light 

Graph Y – Small slit distance 

Graph Z – Large slit distance 

c. 
Graph W – Red light 

Graph X – Blue light 

Graph Y – Large slit distance 

Graph Z – Small slit distance 

d. 
Graph W – Blue light 

Graph X – Red light 

Graph Y – Large slit distance 

Graph Z – Small slit distance 

 

 

Question 4  

Which graph below is consistent with predictions resulting from Planck’s hypothesis regarding radiation from 
hot objects? 

 

a. 

 

 b. 

 
     

c. 

 

 d. 

 

 

CMA3 B level question 
Incorrect response 

CMA2 D level question 

Incorrect response 
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Question 5  
Atoms absorb and emit light at specific wavelengths that vary from element to element. What is the reason for 
this? 
 

a. Every element having a characteristic set of isotopes. 
b. Every element having a characteristic ionization energy. 
c. Every element emitting electrons with different kinetic energies. 
d. Every element having a characteristic set of electron energy levels. 

 

 

Question 6  

Why do the predictions of Special Relativity appear to us to be counterintuitive? 

 

a. They only apply to the behaviour of microscopic particles, like electrons. 
b. They apply only to inanimate objects like clocks and rods, and not to human beings. 
c. They are only noticeable at speeds much higher than we normally experience. 
d. Our intuition is based on experiences we have as infants, before we learn any physics. 

 

 

Question 7  

What is the main reason why the Michelson-Morley experiment is considered important? 

 

a. It shows the existence of the aether.  
b. It suggests that light is an electromagnetic wave.  
c. It indicates that light can exhibit interference effects.  
d. It provides experimental support for the theory of relativity.  

 

  

CMA1 D level question 
Describes fundamental properties 

Correct response 

CMA2 D level question 
Describes nature of theories 

Correct response 

CMA2 E level question 
Identifies nature and applications 
of theories and models 

Correct response 
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Question 8  

When a train is at rest in a tunnel, the train is slightly longer than the tunnel, as shown below. 

 

 

In a thought experiment, the train is travelling from left to right fast enough relative to the tunnel that its 
length contracts and it fits inside the tunnel. 

An observer on the ground sets up two cameras, at X and Y, to take photos at exactly the same time. The 
photos show that both ends of the train are inside the tunnel. 

 

 

A passenger travelling on the train at its centre can see both ends of the tunnel and is later shown the photos. 

 

From the point of view of the passenger, what is observed about the tunnel, and what can be deduced about 
the photos? 

 

a. The tunnel’s length contracts so the train does not fit, and photo 2 is taken before photo 1. 
b. The tunnel’s length contracts so the train does not fit, and photos 1 and 2 are taken at the same time. 
c. The tunnel appears to expand due to the length contraction of the train, allowing it to fit in the 

tunnel, and photo 1 is taken before photo 2. 
d. The tunnel appears to expand due to the length contraction of the train, allowing it to fit in the 

tunnel, and photos 1 and 2 are taken at the same time. 
  

CMA2 B level question 
Analyses the nature and application 
of theories 

Incorrect response  
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Question 9  

A sealed container of gas is heated from a low temperature to a very high temperature. The particles of the 
gas have greatly increased their speed. Students are debating whether special relativity predicts that the mass 
of the gas will increase, remain constant or decrease. 

 

Which one of the following statements is correct? 

 

a. The mass will increase. 
b. The mass will decrease. 
c. The mass will remain constant. 
d. Special relativity does not apply to gas particles. 

 

 

Question 10  

A proton (mass 1.673 × 10-27 kg) ejected by a supernova attains a velocity of 0.9996c. What is the magnitude of 
the momentum of the proton? 

 

a. 1.41 × 10  𝑘𝑔𝑚𝑠  
b. 5.02 × 10  𝑘𝑔𝑚𝑠  
c. 1.77 × 10  𝑘𝑔𝑚𝑠  
d. 2.51 × 10  𝑘𝑔𝑚𝑠  

 

 
Question 11  

What particles combine to form a meson? 

 

a. Three quarks  
b. Three anti-quarks 
c. A quark anti-quark pair 
d. An electron positron pair 

 

 

  

CMA2 C level question 
Explains the nature function 
and applications of theories 

Correct response 

CMA1 C level question 
Explains properties of 
components and interactions 
Incorrect response 

 

CMA1 E level question 
Identifies properties of 
components 

Incorrect response 
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Question 12  

Which of the following particles is not a boson? 

 

a. Photon 
b. Muon 
c. Gluon 
d. Higgs particle 

 

Question 13  

What the force carrying particle for the strong nuclear force? 

 

a. Gluon 
b. Photon 
c. Z boson 
d. Higg’s boson 

 

Question 14  

Which of the following interactions is not allowed? 

 

a. 𝑝 → 𝑛 + 𝑒 + 𝜈  

b. 𝑛 → 𝑝 + 𝑒 + 𝑣  

c. 𝑝 + 𝑝 → 𝜇 + 𝜇  

d. 𝜇 → 𝜏 + 𝑣 + 𝜈  

 

 

Question 15  

Which of the following Feynman diagrams represents an allowed interaction? 

 

CMA1 E level question 
Identifies properties of 
components 
Correct response 

CMA1 E level question 
Identifies properties of 
components 
Correct response 

CMA2 C level question 
Explains applications of 
theories and models 

Incorrect response 
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𝑒  
𝑒   

𝛾   

a. 

𝑝 

𝑔   
𝑝 

𝜏  

𝜏  

c. 

𝑒  

𝛾   

𝑊    

b. 

𝜏  

𝛾 
𝜏  

𝜇  

𝜇  

d. 

CMA2 C level question 
Analyses applications and 
predictions of theories and 
models 

Correct response 
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Part B – Short Answer Questions (19 marks) 

 

Instructions: 

Answer all questions in the space provided. 

Marks are allocated for each question as indicated. 

 

Question 16  

In this course you have conducted a twin slit experiment with light. 

 

a. Describe what occurs when light is passed through twin slits. (2 marks) 

 

The light exhibits wave properties and forms a constructive-destructive wave interference pattern 

 

b. Contrast what the twin slit and photoelectric effect experiments reveal about the nature of light. 
  (3 marks) 

 

 The twin slit demonstrates the wave nature of light 
 The photoelectric effect reveals the particle nature of light 
 Together represent the particle-wave nature of light 

 

  

CMA1 D level 
question 
Partially describes 
processes and 
interactions but 
does not describe 
the nature of the 
interference 
pattern 

1/2 

CMA1 C level 
question 
Describes but 
does not explain 
processes and 
interactions  

1/3 
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Question 17  

The spectrum of a star in the Milky Way is shown below. The wavelength of maximum intensity is marked with 
a dashed line. 

 

 

 

Determine the temperature of the surface of the star. (1 
mark) 

 

 

𝑇 =
𝑏

𝜆
=

2.898 × 10

4.00 × 10
= 7245 𝐾 

 

Question 18  

The Bohr model of hydrogen was the first model of the atom that used the new quantum hypothesis, and is 
still used today in many fields. The predictions of the Bohr model are supported by de Broglie’s matter wave 
proposal. 

 

Explain how de Broglie’s matter wave proposal supported the Bohr model of the atom.  (3 
marks) 

The de Broglie wavelength of an electron is significant compared to its size. Therefore 
electrons are expected to exhibit both particle and wave like behaviours. The energy 
levels of electrons correspond with wavelengths.  
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CMA1 C level question 
Explains fundamental 
properties  

1/1 

CMA2 C level question 
Student identifies some 
key ideas, but does not 
explain them correctly 

1/3 
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Question 19  
a. Define an inertial reference frame. (1 

mark) 

 

A reference frame not undergoing acceleration or no ∑𝐹 

 

b. Identify an example of a non-inertial reference frame. (1 
mark) 

 

An accelerating car 

 

 

Question 20  

State the two (2) postulates of Einstein’s special relativity. (2 
marks) 

 

 

 The laws of physics are the same in all inertial reference frames 
 The speed of light is constant in all reference frames 

 

 

Question 21  

Complete the table below which lists the fundamental matter particles of the standard model. 
 (3 
marks) 

Quarks Leptons  Gauge Boson 

+𝟐/𝟑 −𝟏/𝟑 −𝟏 𝟎  photon 

Up Down electron 
Electron 
neutrino 

 gluon 

Strange Charm Muon Muon neutrino  W+, W- 

Top Bottom Tau Tau neutrino  Z 

 

CMA1 D level question 
Describes fundamental properties 

1/1 

CMA1 E level question 
Identifies components, 
processes and interactions 

1/1 

CMA2 E level question 
Identifies the nature and 
functions of theories and 
models 

2/2 

CMA1 E level question 
Student identifies most 
fundamental 
properties of 
components correctly 

2/3 
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A proton and a muon are fired into a uniform magnetic field with the same speed from opposite sides as 
shown below. Their trajectories are initially perpendicular to the magnetic field. 

 

 

Explain one (1) similarity and one (1) difference in the trajectories of the proton and muon as the move in the 
magnetic field. (3 
marks) 

 

 Both particles will move in the same direction as they have opposite charges and are approaching 
from opposite sides in circular motion 

 The proton will have a much larger radius for its circular motion, as it is much heavier than a muon, 
which is weightless and has momentum 

 

  

× × × × × × 

× × × × × × 

× × × × × × 

× × × × × × 

× × × × × × 

× × × × × × 

Muon Proton 

CMA1 C level question 
Explains processes and 
interactions 

3/3 
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Part C –Data Analysis Questions (13 marks)  

 

Instructions: 

Answer all questions in the space provided. 

Marks are allocated for each question as indicated. 

Question 22  

The diagram below shows the first five circular Bohr orbits or ‘stationary states’ for the electron orbiting the 
nucleus of the hydrogen atom. 

 

 

 

a. For the electron transition shown on the diagram, calculate the wavelength of the emitted photon. (3 
marks) 

 

1

𝜆
= 𝑅

1

𝑛
−

1

𝑛
 

1

𝜆
= (1.097 × 10 )

1

1
−

1

4
 

1

𝜆
= (1.097 × 10

15

16
= 1.028 × 10  

𝜆 =
1

1.028 × 10
= 9.723 × 10  𝑚 = 97.23 𝑛𝑚 

n = 1 

n = 2 

n = 3 

n = 4 

n = 5 

CMA1 C level question 
Explains processes, 
interactions, and effects, 
but with a reading error 
which means an incorrect 
conclusion is drawn 

2/3 
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b. Identify the part of the electromagnetic spectrum in which the emitted photon be found. 
  (1 
mark) 

Gamma spectrum 

 

 

Question 23  

One of the primary functions of the OPAL nuclear reactor at ANSTO is to produce neutrons that can be used to 
probe the structures of different materials. 

 

a. Calculate the de Broglie wavelength of a neutron travelling at 5.6 ms-1. 
 (2 
marks) 

 

 

𝜆 =
ℎ

𝑚𝑣
=

6.626 × 10

5.6 × 1.675 × 10
= 7.06 × 10 𝑚 

𝜆 = 71 𝑛𝑚 

 

b. Suggest how the speed of the neutrons should be changed to make them more effective at probing 
the structure of ionic solids with atomic spacings of approximately 10-10 m. (2 
marks) 

 

 

Increase the neutrons to relativistic speeds 

 

 

Question 24  

The table below lists the first generation of quarks and antiquarks. 

Quarks  Antiquarks 

Name Symbol Charge  Name Symbol Charge 

Up u +
2

3
𝑒  Antiup u −

2

3
𝑒 

Down d −
1

3
𝑒  Antidown d +

1

3
𝑒 

 

CMA1 E level question 
Incorrectly identifies 
fundamental properties 

0/1 

CMA1 C level question 
Explains fundamental 
properties 

2/2 

CMA1 B level question 
Reaches a correct 
conclusion that the 
speed needs to increase 
but does not provide 
evidence of analysis  

1/2 
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The Standard Model of matter states that baryons, like protons and neutrons, are comprised of three quarks, 
while mesons, like the pions 𝜋  and 𝜋  , are comprised of one quark and one antiquark. 

 

a. Using the table above, state the quark composition of the following particles. 

 

(i) Neutron  (1 
mark) 

 

u + d + d 

 

(ii) Negative pion (1 
mark) 
 

ddd 

 

b. State the change that must take place among the quarks in one of the nucleons in the nucleus to 
allow beta decay to occur. (1 
mark) 

 

Depending on 𝐵  or 𝐵 , 𝑢𝑑𝑑 ↔ 𝑢𝑢𝑑 (𝑛 ↔ 𝑝) 

d changes to u or vice versa 

 

 

Question 25  

The equation below represents a muon decay. 

 

𝜇 → 𝑒 + 𝜈 + 𝜈  

 

a. Apply a symmetry to transform the above equation into a new interaction that will be allowed. 
  (1 
mark) 

𝜇 + �̅� → 𝑒 + �̅�  

 

 

CMA1 D level question 
Describes one system 
component correctly and 
one incorrectly 

1/2 

CMA1 C level question  
Explains processes and 
interactions 

1/1 

CMA2 C level question 
Explains application of 
theories 

1/1 
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b. State the symmetry that you used to construct your interaction. (1 
mark) 

Substitution 

 

  

CMA2 C level question 
Fails to explain application of 
theories    0/1 
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Part D – Practical Skills Questions (24 marks)  

 

Instructions: 

Answer all questions in the space provided. 

Marks are allocated for each question as indicated. 

 

Question 26  
The graph below shows the maximum kinetic energy of the photoelectrons ejected from a particular metal 
surface during a photoelectric effect experiment against the frequency of the incident light. 
 

 
a. Use the information in the graph and Planck’s constant (4.14 × 10  𝑒𝑉𝑠) to calculate the work 

function for the metal shown, in units of electron volts. 
 (2 
marks) 

 
𝐸 = ℎ𝑓 − 𝑊 
𝑊 = ℎ𝑓 − 𝐸  

𝑊 = (4.136 × 10 )(2 × 10 ) − 0 = 2.068  
 
 

 
b. Draw another line on the graph above for a different metal that has a work function twice that of the 

metal shown. 

(See line on graph) 
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CMA3 C level question 
Reasoning to develop 
conclusions is sound, 
but incorrect 
conclusion is drawn 

1/2 

CMA3 C level question 
Develops evidence-based 
conclusions 

2/2 
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(2 marks) 
c. The experiment was repeated using light of a greater intensity. 

  

(i) Describe the effect on the graph that this would have. (1 
marks) 

 

More high energy photoelectrons 
 

(ii) Explain how Einstein’s proposal about the nature of light accounts for your answer. 
  (2 
marks) 

The photon or light particle has to have 
enough energy to overcome the wf of 
the material. In wave theory, any 𝜆 
would cause photoemission 

 

Question 27  
The Large Hadron collider accelerates protons to very high speeds, reaching speeds of 0.999999991c, before 
two proton streams collide. As the protons increase in speed, the mass of the protons as measured in the 
laboratory frame increases according to the rules of special relativity. 
 
Particle physicists commonly measure masses in units of MeV/c2. 
 

a. A table of the observed mass of a proton at different velocities is shown below. Complete the table by 
filling in the two (2) missing values. (2 
marks) 

 
 

Velocity (× 𝒄) Observed proton mass (MeV/c2) 

0.00 938 

0.20 957 

0.40 1023 

0.60 1172 

0.70 1313 

0.80 1563 

0.90 2152 

0.95 3004 

0.98 4714 

CMA3 C level question 
Student draws an incorrect conclusion 
with partially correct explanation 

1/3 
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The graph below shows the observed mass of the protons as a function of velocity. 

 

 

  
 
 

b. Explain how the graph shows that there is maximum speed limit for all particles with mass. 
 (3 
marks) 
 

 The graph never reaches 1 
 1 is the asymptote of the exponential function 
 The increase in m per increase in v increases as more energy becomes 

mass rather than v using 𝐸 = 𝑚𝑐  
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CMA1 C level question 
Explains processes and the effects of 
factors 

2/2 

IS2 C level question 
Explains 
relationships 

3/3 
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Question 28  

The Tetravon was a particle accelerator built at Fermilab in the USA that accelerated and collided protons and 
antiprotons to speeds of 99.999954% the speed of light. During its life time particle physicists used the 
Tetravon to experimentally discover the top quark in 1995 and the tau neutrino in 2000. 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Tetravon was shut down in 2011 after the Large Hadron Collider (LHC) was built at CERN in Switzerland. 
The LHC cost $4.75 billion to make, and accelerates protons to a speed of 99.999999% the speed of light. 

 

a. Calculate the kinetic energy of protons in LHC, in units of TeV  (3 
marks) 
Note: tera = 1012 

 

𝐸 = (𝛾 − 1)𝑚 𝑐  

𝛾 =  1 −
0.99999999

1
= 1.414214 × 10  

𝐸 = (1.414214 × 10 )(1.673 × 10 )(3.00 × 10 ) = 2.12931 × 10 𝑒𝑉 

𝐸 = 2.129231 × 10 𝑇𝑒𝑉 

 

The Tetravon accelerator tunnel at Fermilab and CDF detector 

CMA1 C level question 
Explains processes and effects 
of factors with errors 
1/3 
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One criticism of the LHC is that it isn’t worth spending the money to build it when it only gives a small increase 
in speed to protons compared the already successful Tetravon accelerator. 

 

b. Use the information above and the concepts learned in this course to evaluate if it was worth 
replacing the Tetravon accelerator with the LHC.  (5 
marks) 

 

 

 Due to the exponential nature of relativistic speed, more and more energy is 
required for a % increase in speed 

 Even with a small change (between Tetravon and LHC) the 𝛾 is different by nearly a 
factor of 10 which justifies the cost, for the purpose of scientific endeavour 

 This is seen in recent discoveries with the LHC, notably the Higgs-Boson 

 

 

Question 29  

Brian is a particle physicist working for CERN at the Large Hadron Collider (LHC) is Switzerland. 

 

In the detectors at the LHC two beams of protons are collided with each other at high energies, which then 
produce particle ‘showers’ as many new particles are created, many of which have more mass than the 
original two protons. 

 

In 2012, CERN announced that they discovered a new heavy particle, the Higgs boson, that had been predicted 
to exist in 1964 by several scientists, including Peter Higgs. The discovery of the particle involved analysing 
millions of collisions in the LHC detectors. The discovery was made separately by two independent 
experiments, ATLAS and CMS. 

 

e. Outline two (2) reasons why millions of collisions were necessary before the scientists at CERN could 
reliably claim to have discovered the Higgs boson. 
 (2 
marks) 

 

 To ensure the results were accurately 
replicable and therefore reliable 

 The millions of collisions increased the 
frequency of observing Higgs-bosons 
and ensured a good number of 
experimental repeats 

 

 C2 A level question 
Explains the impact 
of the small increase 
in speed to energy 
but does not explore 
the impact or 
evaluates the 
influence of social 
and economic 
factors 
3/5 

CMA2 C level question 
Explains some applications of 
theories 
1/2 
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f. Explain why the discovery of the Higgs boson needed to be made using two independent experiments 
to be considered a valid scientific discovery. (2 
marks) 

 

 

To ensure that the discovery was not due to some flaw in the 
particle accelerator or detectors of one facility. This ensures 
reliable results. 

 
 

Part E – Long Answer Questions (15 marks)  

 

 

Question 30 (
8 marks) 
 

Imagine that you are a traffic engineer working in a world where the speed of light has suddenly changed to 
have a value of 50 ms-1 (180 kmh-1). All other physics has remained the same. 

 

Assess the impact that this change will have on road travel, traffic, and road safety.  

 

 You can consider impacts on travel at different speed limits, intersections, fuel needs, collisions and 
car safety, and any other relevant physics.  

 You must make specific use of your knowledge of special relativity and how the impacts will give 
different predictions than Newton’s Laws. 

 Your answer must include specific examples to support your impacts. 
 Make sure your answer addresses all aspects of the relevant physics. 

 

 

 

Question 31 Marking Rubric 

 

A grade (8) B grade (6-7) C grade (4-5) D grade (2-3) E grade (0-1) 
Evaluates predictions 
and limitations of 
special relativity and 
Newton’s laws to 
create insightful 

Analyses predictions 
and limitations of 
special relativity and 
Newton’s laws to 
create solutions, with 

Explains predictions 
and limitations of 
special relativity 
and Newton’s laws 

Describes 
predictions or 
limitations of 
special relativity 

Identifies 
predictions or 
limitations of 
special 

C1 C level question 
Describes epistemology and role of 
peer review in developing knowledge 
but does not explore validity  
1/2 

 Student explains predictions of special 
relativity and limitations of Newton’s 
laws 
5/8 
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solutions, with 
evidence, to the given 
problem. 
 

evidence, to the given 
problem. 
 

that relate to the 
given problem. 

and Newton’s 
laws that relate 
to the given 
problem. 

relativity and 
Newton’s 
laws that 
relate to the 
given 
problem. 

 

Speed limits 

All travel is now limited to less than 50m/s 

Relativistic speeds are less than 0.1c, which is 5ms-1 or 18km/h. This means 
that walking pace is unaffected, but vehicular travel is much slower, due to 
it becoming exponentially harder to reach the speed of light. 

 

Fuel requirements 

 

Fuel requirements would increase, due to higher engine load, as accelerating 
becomes harder the faster the vehicle is traveling 

 

Vehicle collisions 

 

The relativistic speed will add some energy to the collision due to relativistic 
momentum, which could result in worse collisions at high speeds, this 
relativistic momentum also increases stopping distance, increasing the number 
and impact velocity of collisions due to vehicles taking longer to reduce speed. 

 

Intersections 

 

Intersections would need to be redesigned due to issues surrounding 
simultaneity. For example, at relativistic speeds, if a driver were to observe a 
vehicle 100 metres away, traveling at 20m/s, the vehicle will be much closer to 
the observer than they perceive, as the time taken for information to travel, at 
50m/s will be very significant. This could cause drivers to be unable to react to 
oncoming traffic in time to prevent a collision. This information delay would 
also apply to other important items, such as traffic lights and signs, as well as 
pedestrian activity, which could result in an increase in pedestrian-vehicle 
accidents. 

 

Vehicle safety 

Explains predictions 
of special relativity 
on fuel requirements 
 

Explains impact of 
special relativity on 
momentum and 
stopping distances. 

Explains the impact 
of special relativity 
on the safety of 
intersections by 
identifying 
simultaneity as a key 
issue 
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A 50m/s speed of light also has potential ramifications for vehicle safety, 
airbags would deploy much slower, perhaps, not fast enough to prevent injury 
in the event of a crash, this could result in the need for passengers to utilise 
safety harnesses. On the other hand, reduced collision speeds would result in 
less forceful crashes, perhaps reducing passenger fatalities.  

Identifies potential 
implications of lower 
speed of light for 
vehicle safety 
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Question 31 (
7 marks) 

Imagine a future where scientists have developed the technology to reliably produce matter and antimatter 
leptons of all three families, and store them in containers where their decay into smaller particles can be 
prevented. Once released from their containers, the regular decay rates of each lepton occur. 

One scientist, Annabelle, reads about an electron-positron annihilation reaction that produces D+ and D- 
mesons. She proposes that a new spaceship engine can be built using this annihilation reaction to provide 
thrust. 

A different scientist, Belinda, proposes that a better engine design would use Tau leptons as the fuel source, 
and use their decays into electrons or muons once they are released from their container as the thrust source 
(decays into electrons and muons each account for about 17% of Tau decays). 

Critically analyse the two engine proposals and evaluate which will be the most effective engine. 

In your answer you need to include the following points, and any other relevant physics: 

 Describe the particle reaction for each engine, including a reaction diagram of the reaction. 

 

 Explain how an engine using each reaction could generate thrust, and where the energy comes from. 

 

 Evaluate the effectiveness of the decay as a fuel source.  

 

Question 32 Marking Rubric 

A grade (7) B grade (6) C grade (4-5) D grade (2-3) E grade (0-1) 
Critically analyses 
applications and 
predictions of 
particle physics 
models to evaluate 
the effectiveness 
of the proposed 
engines. 
 

Analyses 
applications and 
predictions of 
particle physics 
models to judge the 
effectiveness of the 
proposed engines. 

 

Explains 
applications and 
predictions of 
particle physics 
models when 
determining the 
effectiveness of the 
proposed engines. 

 

Describes 
applications or 
predictions of 
particle physics 
models that relate 
to the given 
problem. 

Identifies 
applications or 
predictions of 
particle physics 
models that relate 
to the given 
problem. 

 
 

Engine one - electron annihilation reaction 
 
An electron and a positron with sufficient energy collide in a 
weak force interaction, via Z bosons or photons, a charm and an 
anti-charm are produced, which then decay into +/- D mesons, 
made up of a down quark and a charm quark. 
 

Student correctly describes the reactions and 
determines some issues relevant to the proposed 
engine. Student response lacks critical details to be 
able to support an evaluation of the effectiveness of 
the proposed engines. 
3/7 

Describes the 
reaction 
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Kinetic energy is converted into mass, then the mass decays into 
heavier mesons. Thrust comes from the process of kinetic energy 
being converted into mass, which is not 100% efficient 
 
Engine two 
 
Tau particles, which are unstable due to their high energy, decay. 
17% decay into muon leptons, and 17% into electrons. This 
releases energy through mass-energy equivalence, as the Tau is 
~3500 times more massive than an electron, and ~17 times more 
massive than a muon. 
 
Engine two is likely better than engine one, due to the combined 
34% chance of decay to electrons or muons as well as the single 
stage nature of the reaction. The largest factor is that the tau 
leptons do not need to be accelerated to induce the reaction, 
whereas the electron-positron annihilation requires a threshold 
kinetic energy to induce the reaction, and is therefore a worse fuel 
than tau leptons. 

 
 

End of exam 

SUMMARY OF STUDENT ACHIEVEMENT BY ACHIEVEMENT STANDARD 

 

Achievement Criteria Assessed Standard Marks 
Awarded 

Total 
Available 

Concepts Models and Applications 1 B 1 2 

Concepts Models and Applications 1 C 14 20 

Concepts Models and Applications 1 D 5 7 

Concepts Models and Applications 1 E 6 8 

Concepts Models and Applications 2 A 8 15 

Concepts Models and Applications 2 B 0 1 

Concepts Models and Applications 2 C 5 11 

Concepts Models and Applications 2 D 0 1 

Concepts Models and Applications 2 E 3 3 

Concepts Models and Applications 3 B 0 1 

Concepts Models and Applications 3 C 4 7 

Contexts 1 C 1 2 

Contexts 2 A 3 5 

Inquiry Skills 2 C 3 3 

Attempts to 
evaluate the 
effectiveness of 
proposed engines, 
but with 
insufficient detail 
to support their 
argument. 

Describes the 
reaction 
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SUMMARY OF STUDENT ACHIEVEMENT BY QUESTION GRADE LEVEL 

 

Grade Marks 
Awarded 

Total 
available 

A 11 20 

B 1 4 

C 27 43 

D 5 8 

E 9 11 

 

 

 

 


