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1. PURPOSE 

1.1 The Shape of ACT Senior Secondary Curriculum: Economics will guide the writing of the 
Economics A/T course. 

1.2 This paper has been prepared in consultation with Dr Timo Henkel of the Australian National 

University and the deliberations of the Economics Shape Paper writing panel. 

1.3 The paper should be read in conjunction with The Shape of the ACT Senior Secondary 
Curriculum located at: 
http://www.bsss.act.edu.au/curriculum/bsss_course_development_consultation 

2. INTRODUCTION 

2.1 The Economics A/T Course will be the basis of planning, teaching, learning and assessment in 
ACT senior secondary schools. 

3. BACKGROUND 

3.1 The ACT Board of Senior Secondary Studies is reviewing the Economics course in the five-year 
course development cycle of improvement and renewal. The requirements of the new 
Commerce Framework will also feature in this redevelopment. 

3.2 All courses under development are required to meet Board design specifications and to align 
with Board requirements for senior secondary curriculum. These specifications align with 
ACARA course design specifications and provide teachers with flexibility to plan, teach and 
assess according to the needs and interests of their students. 

3.3 Economics A/T is to be developed under the Commerce Framework located at: 
https://www.bsss.act.edu.au/act_senior_secondary_system/curriculum/frameworks  

The rationale for this framework describes Commerce: 

Commerce is the study of the exchange of goods and services between stakeholders, 
as well as the management of resources and provision of services locally, nationally, 
and globally. Students explore the actions of stakeholders within the market and how 
and why that conduct is regulated. They study and interpret various commerce 
ideologies and their use and the impact they have on stakeholders Students 
understand how people individually and collectively can act to, create wealth, plan for 
sustainability, alleviate poverty and insist upon ethical practices.  

Students develop their knowledge and understanding of the structure and operation 
of commerce models. They examine the relationship between theory and practice 
including the role of stakeholders and decision-making. Students develop insights into 
the impact of change on the commerce environment and how that might be planned 
for and managed. Courses written under this framework examine representations and 
interpretations of commerce issues. 

Students develop the skills to create innovative solutions to commerce problems. They 
apply theories to case studies to understand and compare alternate solutions to 
problems, or where appropriate, students deduce theories from case studies. They 
research and analyse information to present logical and coherent arguments through 
an inquiry approach to learning. Students generate, analyse, represent, and interpret 
data to inform decisions making and problem solving. Students assess the ethical 
implications and consequences of a changing commercial environment. Skills implicit 
in the study of commerce empower students to communicate in a variety of contexts 
and collaborate with others to reach their goals. 
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The study of commerce enables learners to develop their knowledge, understanding 
and skills to enhance the advancement of all citizens locally, nationally, and globally 
by understanding how to combat poverty and generate wealth. They understand 
how sustainability issues, and the ethical conduct of the commerce activities that 
permeate people’s lives, are vital parts of planning for the future in commerce. 
Students become able to actively participate in the political, social, and economic 
discussions about the allocation of resources, the distribution of wealth, and the 
regulation of contemporary commerce activity from an informed and critical 
perspective. 

Commerce courses provide continuity with many pathways into work and tertiary 
studies. These key skills will allow students access to the entrepreneurial world that 
creates wealth and sustains lives. 

3.4 All courses based on this framework should enable students to: 

• explain commerce concepts, theories, processes, and structures and apply to case studies 

• critically analyse applications and examples of commerce ideas in policies, organisations, 
and people’s lives 

• critically analyse commerce at a local, national, and global level 

• evaluate the effectiveness of applications of commerce ideas for the generation of wealth 
and the alleviation of poverty 

• evaluate the influence of historical, political, and cultural contexts on commerce concepts, 
theories, and their application 

• critically analyse ethical arguments in commerce 

• critically analyse the sustainability of commerce solutions and decisions  

• critically analyse data using financial literacy to solve problems in commerce 

• apply commerce skills to practical problems  

• create innovative solutions to solve problems in commerce  

• synthesise perspectives, ideas, evidence, and conclusions to develop convincing 
arguments, judgements, and recommendations 

• communicate accurately in a range of modes and mediums for specific purposes and 
audiences 

• develop collaborative work skills for commerce contexts  

• reflect on learning and skills to develop strategies for improvement.  

3.5 Concepts, knowledge and skills from the Commerce Framework (page 6) build on ACARA’s F-10 
Humanities and Social Sciences curriculum sub-strand of Economics and Business (Economics 
and Business | The Australian Curriculum): 

• enterprising behaviours and capabilities that can be transferable into life, work and 
business opportunities and will contribute to the development and prosperity of 
individuals and society 

• understanding of the ways society allocates limited resources to satisfy needs and wants, 
and how they participate in the economy as consumers, workers, and producers 

• understanding of the work and business environments within the Australian economy and 
its interactions and relationships with the global economy, in particular the Asia region 

• reasoning and interpretation skills to apply economics and business concepts to make 
informed decisions 

  

https://www.australiancurriculum.edu.au/f-10-curriculum/humanities-and-social-sciences/economics-and-business/
https://www.australiancurriculum.edu.au/f-10-curriculum/humanities-and-social-sciences/economics-and-business/
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• understanding of economics and business decision-making and its role in creating a 
prosperous, sustainable, and equitable economy for all Australians 

• understanding that will enable them to actively and ethically participate in the local, 
national, regional and global economy, as economically, financially, and business-literate 
citizens. 

3.6 All courses of study for the ACT Senior Secondary Certificate should enable students to develop 
essential capabilities for twenty-first century learners. The Australian Curriculum General 
Capabilities comprise an integrated and interconnected set of knowledge, skills, behaviours , 
and dispositions that students develop and use in their learning across the curriculum. While 
developing all capabilities, in particular, the Economics A/T course will engage with the 
capabilities of Creative and Critical Thinking, Ethical Understanding, and Numeracy. 

The General Capability of Critical and Creative Thinking will be developed by Economics A/T 
through the critical examination of data and arguments,  through problem solving creatively, 
and through making predictions: 

In the Australian Curriculum, students develop capability in critical and creative 
thinking as they learn to generate and evaluate knowledge, clarify concepts 
and ideas, seek possibilities, consider alternatives, and solve problems. Critical 
and creative thinking involves students thinking broadly and deeply using skills, 
behaviours, and dispositions such as reason, logic, resourcefulness, 
imagination, and innovation in all learning areas at school and in their lives 
beyond school. 
https://www.australiancurriculum.edu.au/f-10-curriculum/general-
capabilities/critical-and-creative-thinking/ 

Students in Economics A/T will engage with the General Capability of Ethical Understanding by 
engaging with significant ethical questions involved in the allocation of resources in society, and 
the attainment of equity and sustainability: 

In the Australian Curriculum, students develop ethical understanding as they 
identify and investigate the nature of ethical concepts, values, and character traits, 
and understand how reasoning can assist ethical judgement. Ethical understanding 
involves students building a strong personal and socially oriented ethical outlook 
that helps them to manage context, conflict, and uncertainty, and to develop an 
awareness of the influence that their values and behaviour have on others … As 
students engage with the elements of Ethical Understanding in an integrated way, 
they learn to recognise the complexity of many ethical issues. They develop a 
capacity to make reasoned ethical judgements through the investigation of a range 
of questions drawn from varied contexts in the curriculum. 
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/ethical-
understanding/ 

Students in Economics A/T will engage with the General Capability of Numeracy by applying and 
critically analysing quantitative and qualitative data, and evaluating the generation and 
manipulation of numerical data by others: 

Students become numerate as they develop the knowledge and skills to use 
mathematics confidently across other learning areas at school and in their lives 
more broadly. Numeracy encompasses the knowledge, skills, behaviours, and 
dispositions that students need to use mathematics in a wide range of situations. 
It involves students recognising and understanding the role of mathematics in the 
world and having the dispositions and capacities to use mathematical knowledge 
and skills purposefully. 
https://www.australiancurriculum.edu.au/f-10-curriculum/general-
capabilities/numeracy/ 

  

https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/critical-and-creative-thinking/
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/critical-and-creative-thinking/
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/ethical-understanding/
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/ethical-understanding/
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/numeracy/
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/numeracy/
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4. THE CONTEXT OF THE ACT 

4.1 Courses of study for the ACT Senior Secondary Certificate: 

• provide a variety of pathways, to meet different learning needs and encourage students to 
complete their secondary education 

• enable students to develop the essential capabilities for twenty-first century learners 

• empower students as active participants in their own learning 

• engage students in contemporary issues relevant to their lives 

• foster students’ intellectual, social, and ethical development 

• nurture students’ wellbeing, and physical and spiritual development  

• enable effective and respectful participation in a diverse society. 

4.2 Each course of study: 

• comprises an integrated and interconnected set of knowledge, skills, behaviours , and 
dispositions that students develop and use in their learning across the curriculum 

• is based on a model of learning that integrates intended student outcomes, pedagogy, and 
assessment 

• outlines teaching strategies which are grounded in learning principles and encompass 
quality teaching 

• promotes intellectual quality, establishes a rich learning environment, and generates 
relevant connections between learning and life experiences 

• provides formal assessment and certification of students’ achievements.  

4.3 In consideration of the ACT context, and in response to contemporary research and literature, 
an Economics course should include: 

• a student-centred pedagogical approach 

• a grounding in current Economic research and analytical methodologies 

• a grounding in the educational needs of young people with respect to understanding 
economic behaviour, systems, policies, and beliefs  

• the Commerce Framework and Achievement Standards 

• the needs of different schools and sectors (government and non-government) 

• diverse economic perspectives and theories, including an awareness of their strengths and 
limitations 

• the contestability of cause and effects of factors effecting economies locally, nationally, 
and globally 

• the capacity to develop skills in communication, collaboration, and research 

•  an emphasis on developing the mathematical skills necessary to engage with economic 
knowledge 

• an approach which develops the capacity to make ethical judgements and consider 
economic justice 
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5. AIMS OF THE ECONOMICS CURRICULUM 

In 1776 Adam Smith initiated an “inquiry into the nature and causes of the wealth of nations”  and 
his work remains a seminal text in Economics. In 1890, Alfred Marshall defined Economics as “a 
study of man in the ordinary business of life. It enquires how he gets his income and how he uses it. 
Thus, it is on the one side, the study of wealth and on the other and more important side, a part of 
the study of man.” (Marshal A, 1890, pp. 1-2; Smith A, 1902, p. 39.) These definitions continue to be 
used and highlight the significance and breadth of the subject. However, increasingly, Economists 
are finding and embracing alternative definitions and axiomatic principles on which to explore and 
understand economic activity in society and this course will evaluate and grapple with a range of 
definitions and approaches. 

Indeed, an understanding of basic economics is a key part of being an informed citizen and 
functional adult. The course aims to unveil students' daily interactions with the economy. Gill and 
Gratton-Lavoie note that “Policy makers and educators are increasingly aware of the importance of 
economic literacy for children, teenagers, and young adults.” (Gill, A.M, and Gratton-Lavoie, C. 2011, 
p. 319.) Similarly, Siegfried argues that “ 

Everybody has to make daily decisions requiring a good understanding of political and 
economic systems to manage and design our life but also to react to changes in these 
systems. Already in the early stages of adulthood, individuals need to decide on which job 
to choose which party to vote for, or on what to spend money on. For all these activities 
economical knowledge is necessary, which usually derives from economic education 
taught in schools in several subjects. (Siegfried, C. 2016, p. 211) 

These economics educators’ ague that students should be competent in economics to be functional 
and effective citizens. 

Thus, this course aims towards economic competence using a broad range of economic approaches 
and tools. Siegfried defines “economic competence as the knowledge and ability to decide 
responsibly within different restrictions, such as competition or scarcity and personal constraints”. 
(Siegfried, C. 2016, p. 213) The notion of restrictions is a broad one. And Ferguson notes that “Over 
the past 25 years, cutting-edge developments in economic theory have transformed its foundational 
logic” so courses need to keep up with change. (Ferguson, W.D. 2011, p. 31) Further, a range of 
Economists point out the importance of engaging with a broad range of economic approaches to 
“expand the palette of economic tools”. (Varma, 2012, p. 22; Peterson, J. 2013, p. 402; Gervai and 
Trautmann, 2015, p. 358) Economics is a broad discipline with contestable knowledge and principles , 
the exploration of which develops critical thinking, thoughtful research, intercultural understanding, 
and a broad knowledge of global society. 

Given the significance of the subject and the benefits that can be derived from it, it is important to 
make Economics accessible. It does not need to be rarefied and purely abstract in its approaches. It 
is a social science that describes individual and collective human behaviours and as such must be 
grounded in real behaviour and real examples. Davies and Durden’s critique of Economics education 
notes the challenge for senior secondary programs in Economics in that: 

Mainstream economics teaching is fashioned for the capabilities of the most able, the more 
difficulty there will be in providing an experience of economic education for the average 
student that is simultaneously (a) recognizably related to core programs in economics 
degrees and (b) accessible to other students. (Davies, P. and Durden, G. 2010, p. 421) 

Economic theory knowledge, understanding and skills therefore must be accessible and meaningful 
to students and not rarefied and abstracted to the point of incomprehensibility. As influential 
economist Ha-Joon Chang argues, “95 per cent of economics is “common sense”, yet the gulf 
between academic specialists and the general public has become dangerously vast.” (Degenhardt, L. 
2014) Thus an economics course for senior secondary must attempt to break down that gulf.  
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Peterson suggests a solution for this dilemma. She argues that “ 

The need for students to be able to critically evaluate emerging economic trends and 
explanations, engage in creative thinking about future economic possibilities, and 
exercise the practical ability of asking questions and solving problems, calls for the 
development of a broad set of application skills - essential skills for professional 
economists and "average citizens" alike. (Peterson, J. 2013, p. 404)  

By grounding this course in real world issues, analyses of local experiences of the Economy and 
contemporary developments in the local national and global economies, as Petersen and Chang 
suggest, Economics can be made both highly analytical and also grounded.  

Another aspect of Economics that is vital in a senior secondary context is its ethical component. The 
engaging story of development, poverty alleviation and the functional role of economics in bettering 
lives develops a wide range of generally applicable skills, builds citizenship, and clarifies values and 
ethics for students. An example of ethical engagement in Economics is the teaching of economic 
development and how economists can contribute to raising people out of poverty and despair. 
Acemoglu recommends that “the amount of time spent teaching growth and development at the 
undergraduate level should be increased, both because it is of interest to students and because 
there is lots of exciting research going on in the area that is teachable to undergraduates, unlike 
research in many other areas of economics.” (Acemoglu, D. 2013, p. 169.) Further, Gervai and 
Traumann note the dangers of teaching economics in an ethical vacuum and point to the importance 
of teaching ethics and making judgements about economic justice. They argue that: 

Telling right from wrong is another task of the science of economics…A knowledge-
based economy means knowing how to assert moral and community values, how to 
translate them to the language of individual interest. A professional knowledge on 
how to explain in practice the values of security, freedom, democracy, welfare, on 
how to create harmony between the values in areas which are very specific fields of 
professional interest for an economist: in economic culture and in economic policy. 
(Gervai, P. and Trautmann, L, 2015, pp 358-9)  

This course in grounding itself in real world issues will engage with ethics and to critically question 
policy, economic knowledge claims and economic choices that impact their lives directly.  

Being able to engage with theory and principles in economics requires competence with 
mathematics and numeracy. An economics course must engage students in interpreting, creating, 
and processing numerical data. They must be able to draw conclusions from the numbers, charts, 
graphs, and diagrams that form a core part of economic literacy. Mathematical capacity will be 
foundational to developing analyses and in drawing conclusions to make ethical judgments about 
policy and the impact on everyday lives of people. (Gervai, P. and Trautmann, L, 2015, p. 375) 

Economists must also develop skills as communicators and collaborators. This course aims to 
develop effective communication and collaboration skills in students. Communication and 
collaboration skills are significant in working together to make predictions, to draw balanced 
conclusions and communicate them to others. Ha-Joon Chang notes that: 

We’ve got this profession wrong; a lot of professional economists think what they do is too 
difficult for ordinary people. You’d be surprised how often these people are stupid enough 
to say things, at least in private, like ‘you wouldn’t understand what I do even if I 
explained it to you’. If you cannot explain it to other people, you have the problem. 
(Degenhardt, L. 2014) 

Students must develop skills as communicators to pass on their understanding. Their work and 
conclusions must be comprehensible to make an impact. 
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The Economics course aims to: 

• develop an understanding of a range of Economics models, theories, and principles 

• derive Economic ideas from, and/or apply Economic ideas to, data sets, case studies, 
simulations, and policy problems 

• develop an understanding of micro and macros economics 

• develop an understanding of research methodologies in Economics, including quantitative 
and qualitative methods, case studies, and comparative approaches  

• synthesise economic methodologies, research, and critical thinking to develop well-
reasoned conclusions about causation, processes, and hypothesise consequences within a 
range of individual, organisational, local, national, and global contexts 

• develop an understanding of the ethics and justice in economics contexts and apply that 
understanding to research, data representations, recommendations, and decision making 

• develop an understanding of the actual and potential roles of economists in contributing to 
social and economic change and development for the most vulnerable people in our world 

• understand how to collaborate effectively in order to research, make predictions, and 
create and communicate solutions to problems 

• create clear and effective representations of data and conclusions 

• develop skills in effectively communicating conclusions and representations in a range of 
forms 

6. STRUCTURE OF THE ECONOMICS CURRICULUM 

With a focus on developing units that balance technical competence with critical, creative, and 
ethical thinking to solve problems, students employ economic methodologies to study contexts, and 
contexts to understand economic principles. Students will build competence through investigating 
situations and contexts to draw conclusions and make recommendations. The structure of the 
proposed course aligns with the Shape of the ACT Senior Secondary Curriculum (2015), these units 
are not sequential and have distinct content. To implement this course, teachers will develop 
Programs of Learning. Their program of learning will be developed in response to contemporary 
developments, student interest, school context, and teacher expertise. Teachers are responsible for 
ensuring that there is not significant duplication across units.  

RATIONALE 

In Economics, students study the allocation of limited resources to a satisfy unlimited wants 
and needs. In doing so they address the economic problem of scarcity: what to produce, how 
much to produce and for whom to produce. They use a range of approaches and perspectives  
on economics to investigate these fundamental problems to form conclusions and make 
predictions. 

Students develop their knowledge and understanding of the history and development of 
economic theories and concepts. Their application in real world contexts and the role of 
stakeholders in addressing economic scarcity, inefficiencies, and inequalities. They develop an 
understanding of the significance of economics to interpreting their day to day lives and 
choices, and their subsequent impact. 

Students develop the skills to apply ethical, critical, and creative thinking to problem solving in 

economics. They apply Economics’ methodologies to research and analyse and communicate 
predictions and solutions. They develop skills to communicate and collaborate to make 
predictions and draw balanced conclusions.  

The study of Economics enables students to develop their knowledge, understanding and skills 
to enhance the well-being of all citizens locally, nationally, and globally. Economics courses 
provide a continuity with many pathways into tertiary and industry studies  
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UNITS 

The units have been drafted for discussion as follows: 

Macroeconomics 

In this unit, students investigate the nature and purpose of a range of economic theories and 
concepts related to macroeconomics. They evaluate theories, models, and numerical analyses 
through investigating case studies and contemporary problems in local, national, global 
economies and developing societies. Students evaluate explanations of macroeconomic 
phenomena provided by economists to draw conclusions about the effectiveness of decision 
making. 

In writing Programs of Learning, in this unit teachers may consider topics and themes such as, 
finance and the share markets, trade, economic development, population theory, globalisation 
economics… 

Issues in Macroeconomics 

In this unit, students analyse in depth case studies in macroeconomics. They will engage with 
debate in the discipline around explanations for economic dilemmas and the range of possible 
solutions to problems facing people. Students propose solutions to problems facing policy 
makers and citizens. 

In writing Programs of Learning, in this unit teachers may consider issues such as, the Global 
Financial Crisis, Impact of Covid, Tax Havens, Millennium Development Goals, Gender Pay Gap, 
Pink Tax, Trading Blocs, Brexit, IMF Policies, Protectionism, the Greek Bailout, Muhammad 
Yunus and Microfinance… 

Microeconomics 

In this units, students investigate the nature and purpose of a range of economic theories and 
concepts related to microeconomics. In investigating case studies and contemporary problems 
in local, national, global economies, and developing societies, they evaluate theories, models, 
and numerical analyses. Students evaluate explanations of microeconomic phenomena 
provided by economists to draw conclusions about the nature of individual and organisational 
actions. 

In writing Programs of Learning, in this unit teachers may consider issues such as, the price 
mechanism, demand and supply, market failure, theory of the firm, government intervention, 
marginal social benefit, marginal private benefit, theory of the consumer, nudge economics, 
behavioural economics, game theory… 

Issues in Microeconomics 

In this unit, students analyse in depth case studies in microeconomics. They will engage with 
debate in the discipline on explanations for economic dilemmas and the range of possible 
solutions to problems facing people. Students collaborate to propose solutions to problems 
facing policy makers and citizens. 

In writing Programs of Learning, in this unit teachers may consider issues such as, Alcopops 
Tax, Universal Basic Income, Pharmaceuticals Benefits Scheme, Rent Controls in New York, 
Bhopal Union Carbide Gas Disaster, Sugar Subsidy in the USA, Abercrombie and Fitch 
Consumer Boycott, Australia Pacific Labour Scheme, Free the Flag Campaign, Blak Business, 
Ethics of Music Streaming Services, the impact of Neoliberalism 



 

9 

Independent Study 

An Independent Study unit has an important place in senior secondary courses. It is a valuable 
pedagogical approach that empowers students to make decisions about their own learning. An 
Independent Study unit can be proposed by an individual student for their own independent 
study and negotiated with their teacher. The program of learning for an Independent Study 
unit must meet the unit goals and content descriptions as they appear in the course.  

Independent Study units are only available to individual students in Year 12. A student can only 
study a maximum of one Independent Study unit in each course. Students must have studied at 
least three standard 1.0 units from this course. An Independent Study unit requires the 
principal’s written approval. Principal approval can also be sought by a student in Year 12 to 
enrol concurrently in an Independent Study unit and their third or fourth 1.0 unit in this course 
of study. 

7. CONSIDERATIONS 

7.1 Incorporating a futures orientation 

Economics is a contemporary discipline that focuses students on understanding the past and the 
present and its implications for the future. They develop skills as researchers and critical thinkers 
who in the words of the Alice Springs Mparntwe Education Declaration “are able to recognise, adapt 
to, and manage change”; “understand their responsibilities as global citizens and know how to affect 
positive change”; and “are able to think deeply and logically, and obtain and evaluate evidence  as 
the result of studying fundamental disciplines.” They will be well-equipped by their studies in 
Economics to “embrace opportunities, make informed decisions about their own lives and accept 
responsibility for their own actions.” 

An informed understanding of responsible, ethical, and informed citizenship, the rise of the 
knowledge economy, the rich diversity of Australian peoples and Asia-Pacific economic contexts is a 
valuable attainment for our students both personally and professionally. 

7.2 Economics curriculum 

The Economics curriculum retains an important place in the ACT senior secondary curriculum. The 
curriculum fosters the research and data skills, higher order thinking and critical and ethical 
understanding that equip students to take an active part in democratic discussion of significant 
policy questions in the world today. They will better understand the economics of local, national, 
and global issues. 

Economics provides a pathway to tertiary education by developing discipline specific concepts, 
content, knowledge, and skills. Economic concepts and knowledge pervade a range of disciplines and 
thus supports student in further studies. It also develops the capacity for active citizenship that 
empowers students to become engaged with the broader community. 

The Economics course, in developing student capacity to undertake and understand research 
methodologies, is consistent with calls from the OECD in the OECD Learning Framework 2030 that 
students must take agency in their learning: 

Learning requires the activity and initiative of the learner – it requires the learner’s 
agency. Active learning implies a shift from being a passive recipient of knowledge to 
being an active agent in the learning process. (OECD, 2018, p.2) 

Therefore, “[h]ow schools respond to growing economic interdependence, cultural divides, new 
digital opportunities and calls for sustainability will have a significant impact on the well-being of all 
members of the communities they serve” (OECD, 2018). Assisting students to engage actively and 
critically in their world is then a vital element in preparing them for their future lives. The Economics 
course is thus well placed to provide students with opportunities to explore critical issues and 
develop their ethical and conceptual framework for living in a complex, interconnected, and 
changing world. 
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7.3 Equity and opportunity 

The Economics course provides flexibility and choice for teachers and students. The factors that 
influence this choice include school and community contexts, local community learning 
opportunities, contemporary and local issues, and available learning resources. This course can be 
taught in a wide range of contexts. 

7.4 Connections to other learning areas 

Economics is an interdisciplinary course that draws on skills data and concepts from Business, 
History, Mathematics, Information Technology, and a range of Social Sciences to investigate and 
describe trends, causation, processes, and impacts as the basis for recommendations and decision 
making. This is a two-way flow as Economic concepts also supports learning in those disciplines.  
Economists in analysing data in context must have a deep understanding of the context in which 
individuals, organisations, nations, and the globe functions, and that understanding must be 
interdisciplinary. 

7.5 Role of digital technologies 

Students and teachers integrate a growing range of online information, tools and applications of 
diverse origins and perspectives. Students develop procedural competence with basic software and 
develop skills in multimedia presentations, online research and accessing real-time economic data to 
support their discovery and collation of relevant data. 

7.6 Clarity of curriculum 

The curriculum is substantial and flexible. It is sufficiently rich and descriptive to guide teachers with 
limited experience but avoids excessive prescription that would hamper experienced teachers from 
exercising their skills. The curriculum document is expressed clearly in terms that are accessible to a 
new teacher, while allowing all teachers to enhance it with their interests and expertise. 

7.7 Breadth and depth of study 

Content descriptions specify the knowledge, understanding and skills that students are expected to 
learn and that teachers are expected to teach. Teachers are required to develop a Program of 
Learning that allows students to demonstrate all the content descriptions. 

A Program of Learning is what a college provides to implement the course for a subject meeting 
students’ needs and interests. It is at the discretion of the teacher to emphasis some content 
descriptions over others. The teacher may teach additional (not listed) content if it meets the 
specific unit goals providing that it does not duplicate content in other units.  

7.8 The nature of the learner 

The courses address the needs of diverse learners and caters for T, A and M levels of study. 

7.9 General capabilities 

Skills and understanding related in particular to Creative and Critical Thinking, Ethical Understanding, 
and Numeracy. In addition, capabilities such as literacy, self-management, ICT, teamwork, 
intercultural understanding, and personal and social competence are represented in the courses in 
ways appropriate to that area. This course is well-placed to develop the General Capabilities in 
meaningful and seamless ways. 

7.10 Cross curriculum perspectives 

Each of these perspectives, Aboriginal and Torres Strait Islander education, sustainability, and 
Australia’s links with Asia, are represented in the courses in ways appropriate to that area. 
Curriculum documents are explicit as to how the perspectives are dealt with in each course and how 
links can be made between learning areas. Data sets, behaviours, policies, and problems analysed 
with Economics methods and processes will encompass these areas. Economics methods can make a 
particular contribution to understanding sustainability and Australia’s relationship with Asia.  
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8. PEDAGOGY AND ASSESSMENT 

The underpinning beliefs and learning principles for the development of the ACT Board of Senior 
Secondary School curriculum as are follows: 

8.1 Underpinning beliefs 

• All students are able to learn 

• Learning is a partnership between students and teachers 

• Teachers are responsible for advancing student learning. 

 

8.2 Learning Principles 

1. Learning builds on existing knowledge, understandings, and skills. 

(Prior knowledge) 

2. When learning is organised around major concepts, principles, and significant real-world 
issues, within and across disciplines, it helps students make connections and build 
knowledge structures. 

(Deep knowledge and connectedness) 

3. Learning is facilitated when students actively monitor their own learning and consciously 
develop ways of organising and applying knowledge within and across contexts. 

(Metacognition) 

4. Learners’ sense of self and motivation to learn affects learning.  

(Self-concept) 

5. Learning needs to take place in a context of high expectations.  

(High expectations) 

6. Learners learn in different ways and at different rates. 

(Individual differences) 

7. Different cultural environments, including the use of language, shape learners’ 
understandings and the way they learn. 

(Socio-cultural effects) 

8. Learning is a social and collaborative function as well as an individual one. 

(Collaborative learning) 

9. Learning is strengthened when learning outcomes and criteria for judging learning are 
made explicit and when students receive frequent feedback on their progress.  

(Explicit expectations and feedback). 
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9. CONCLUSION 

The Economics course is to be developed under the Commerce Framework. The study of economics 
promotes critical and creative thinking and intercultural understanding, equipping young citizens for 
the demands, challenges, and distinct opportunities of the 21st century. The Economics course 
equips students to analyse the socio-economic structures, business dynamics and economic and 
financial networks that connect them to personal, local, national, and global issues and the problems 
and opportunities that they face the contemporary world. 

10.  REFERENCES 

ACARA, “General Capabilities”, Australian Curriculum, ACARA. 

General capabilities | The Australian Curriculum 

ACARA, Economics and Business; Humanities and Social Sciences: F-10 Curriculum, ACARA 

Economics and Business | The Australian Curriculum 

ACT Board of Senior Secondary Studies, Commerce Framework, 2018. 

BSSS Frameworks - ACT Board of Senior Secondary Studies 

Education Services Australia, Global Perspectives; A Framework for Global Education in Australian 
Schools, Commonwealth of Australia, 2008. 

Ministerial Council on Education, Employment, Training and Youth Affairs,  Alice Springs (Mparntwe) 
Education Declaration, Commonwealth Department of Education Skills, and Employment. 
https://docs.education.gov.au/documents/alice-springs-mparntwe-education-declaration, 2019 

OECD, Preparing our Youth for an Inclusive and Sustainable World; The OECD PISA global 
competence framework, OECD, 2018. https://www.oecd.org/education/Global-competency-for-an-
inclusive-world.pdf 

11. READINGS 

Additional readings for the preparation of this Shape paper: 

Acemoglu, Daron Economic Growth and Development in the Undergraduate Curriculum, The Journal 
of Economic Education, Vol. 44, No. 2, April-June 2013, pp. 169-177 

Bosshardt, William, Watts, Michael and Becker, William E. “Course Requirements for Bachelor's 
Degrees in Economics”, The American Economic Review, MAY 2013, Vol. 103, No. 3, pp. 643-647 

Davies, Peter and Durden, Guy, “Economic Education in Schools and Universities in England”, The 
Journal of Economic Education, Vol. 41, No. 4, October-December 2010, pp. 413-424 

Degenhardt, Louis, “Interview: Ha-Joon Chang”, Varsity, University of Cambridge, Wednesday 19 
February 2019, Cambridge, UK, Interview: Ha-Joon Chang | Varsity 

William D. Ferguson, “Curriculum for the Twenty-First Century: Recent Advances in Economic Theory 
and Undergraduate Economics”, The Journal of Economic Education, January-March 2011, Vol. 42, 
No. 1, pp. 31-50 

Gervai, Pál And Trautmann, László, “Teaching Economics in Hungary After the Crisis” Society and 
Economy, Vol. 37, No. 3, September 2015, pp. 357-378 

Gill, Andrew M. and Gratton-Lavoie, Chiara “Retention of High School Economics Knowledge and the 
Effect of the California State Mandate” The Journal of Economic Education, October-December 2011, 
Vol. 42, No. 4, pp. 319-337 

Hahn, Jinsoo and Jang, Kyungho “Economic Education in Korea: Current Status and Changes”, The 
Journal of Economic Education , Vol. 41, No. 4, October-December 2010, pp. 436-447 

Marshall, Alfred, Principles of Economics. Macmillan and Company 1890, pp. 1–2 

https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/
https://www.australiancurriculum.edu.au/f-10-curriculum/humanities-and-social-sciences/economics-and-business/
https://www.bsss.act.edu.au/act_senior_secondary_system/curriculum/frameworks
https://docs.education.gov.au/documents/alice-springs-mparntwe-education-declaration
https://www.oecd.org/education/Global-competency-for-an-inclusive-world.pdf
https://www.oecd.org/education/Global-competency-for-an-inclusive-world.pdf
https://www.varsity.co.uk/news/6929


 

13 

Peterson, Janice “Economics Education after the Crisis: Pluralism, History, and Institutions”, Journal 
of Economic Issues, Vol. 47, No. 2, JUNE 2013, pp. 401-409. 

Siegfried, Christin “The Necessity for Well-Founded Teacher Education in Economics – Findings from 
Curriculum Analyses” in Wuttke, Eveline, Seifried, Jürgen and Schumann, Stephan (eds.) Economic 
Competence and Financial Literacy of Young Adults; Status and Challenges, Verlag Barbara Budrich, 
Leverkusen, 2016 

Smith, Adam, The Wealth of Nations, Collier and Sons, New York, 1902/ Wikisource, The Wealth of 
Nations/Introduction and plan of the work - Wikisource, the free online library 

Varma, G Visakh “Some Thoughts on the Macroeconomics Curriculum in India”, Economic and 
Political Weekly, Vol. 47, No. 3, JANUARY 21, 2012, pp. 22-26 

Yamaoka, Michio, Asano, Tadayoshi and Abe, Shintaro, ”The Present State of Economic Education in 
Japan”, The Journal of Economic Education , October-December 2010, Vol. 41, No. 4, pp. 448-460 

 

https://en.wikisource.org/wiki/The_Wealth_of_Nations/Introduction_and_plan_of_the_work
https://en.wikisource.org/wiki/The_Wealth_of_Nations/Introduction_and_plan_of_the_work

