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General Capabilities 

All courses of study for the ACT Senior Secondary Certificate should enable students to develop 
essential capabilities for twenty-ŦƛǊǎǘ ŎŜƴǘǳǊȅ ƭŜŀǊƴŜǊǎΦ ¢ƘŜǎŜ ΨŎŀǇŀōƛƭƛǘƛŜǎΩ ŎƻƳǇǊƛǎŜ ŀƴ ƛƴǘŜƎǊŀǘŜŘ 
and interconnected set of knowledge, skills, behaviours and dispositions that students develop and 
use in their learning across the curriculum.  

The capabilities include: 

¶ literacy 

¶ numeracy 

¶ information and communication technology (ICT)  

¶ critical and creative thinking 

¶ personal and social 

¶ ethical behaviour 

¶ intercultural understanding 

Courses of study for the ACT Senior Secondary Certificate should be both relevant to the lives of 
students and incorporate the contemporary issues they face. Hence, courses address the following 
three priorities. These priorities are: 

¶ Aboriginal and Torres Strait Islander histories and cultures 

¶ !ǎƛŀ ŀƴŘ !ǳǎǘǊŀƭƛŀΩǎ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘƘ !ǎƛŀ 

¶ Sustainability 

Elaboration of these General Capabilities and priorities is available on the ACARA website at 
www.australiancurriculum.edu.au 
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Course Adoption Form for Continuing Languages 

College:  

Course Title: CONTINUING:  Arabic Ä, Chinese Ä,  French Ä,  
German Ä,  Hindi Ä,  Indonesian Ä,  Italian Ä,  Japanese Ä,  
Korean Ä,  Polish Ä,  Spanish Ä , Vietnamese Ä  
   (please select one) 

Classification: (select one) 

A Ä T Ä M Ä 

Framework:  Modern Languages 2018 

Dates of Course Accreditation:  From 2020 To 2024 

Identify units to be adopted by ticking the check boxes 

 Unit Title 
Value 

(1.0/0.5) 
Length 

Ä The Individual 1.0  

Ä The Individual a 0.5  

Ä The Individual b 0.5  

Ä Society and Community 1.0  

Ä Society and Community a 0.5  

Ä Society and Community b 0.5  

Ä The Changing World 1.0  

Ä The Changing World a 0.5  

Ä The Changing World b 0.5  

Ä Diverse Perspectives 1.0  

Ä Diverse Perspectives a 0.5  

Ä Diverse Perspectives b 0.5  

Ä Negotiated Study 1.0  

Ä Negotiated Study a 0.5  

Ä Negotiated Study b 0.5  

Adoption The course and units named above are consistent with the philosophy and goals of the college 
and the adopting college has the human and physical resources to implement the course.  

Principal:         /  /20 

BSSS Office Use  

Entered into database:  /  /20 

  

B  S  S  S
AUSTRALIAN CAPITAL TERRITORY
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Course Name 

Continuing Modern Languages 

Course Classification 

A/T/M 

Course Framework 

This course is presented under the Modern Languages Course Framework 2020. 

Course Developers 

Name College 

  

  

  

  

  

  

Available course patterns 

A standard 1.0 value unit is delivered over at least 55 hours.  To be awarded a course, students must 
complete at least the minimum units over the whole minor, major, major/minor or double major 
course.  

Course  Number of standard units to meet course requirements 

Minor Minimum of 2 units 

Major Minimum of 3.5 units 

Major Minor Minimum of 5.5 units 
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Implementation Guidelines 

Units in this course can be delivered in any order. 

Prerequisites for the course or units within the course: 

For the Negotiated Study Unit (if applicable), students must have studied a minimum of two 
standard 1.0 units. 

Arrangements for students continuing study in this course 

Students who studied the previous course may undertake any units in this course provided there is 
no duplication of content. 

Duplication of Content Rules 

Students cannot be given credit towards the requirements for a Senior Secondary Certificate for a 
unit that significantly duplicates content in a unit studied in another course. The responsibility for 
preventing undesirable overlap of content studied by a student rests with the principal and the 
teacher delivering the course. Students will only be given credit for covering the content once. 

Guidelines for delivery 

Program of Learning 

A program of learning is what a school provides to implement the course for a subject.  This meets 
the requirements for context, scope and sequence set out in the Board endorsed course.  Students 
follow programs of learning in a college as part of their senior secondary studies.  The detail, design 
and layout of a program of learning are a college decision. 

The program of learning must be documented to show the planned learning activities and 
experiences that meet the needs of particular groups of students, taking into account their interests, 
prior knowledge, abilities and backgrounds.  The program of learning is a record of the learning 
experiences that enable students to achieve the knowledge, understanding and skills of the content 
descriptions.  There is no requirement to submit a program of learning to the OBSSS for approval. 
The Principal will need to sign off at the end of Year 12 that courses have been delivered as 
accredited. 

Content descriptions 

Are all content descriptions of equal importance? No.  It depends on the focus of study.  Teachers 
Ŏŀƴ ŎǳǎǘƻƳƛǎŜ ǘƘŜƛǊ ǇǊƻƎǊŀƳ ƻŦ ƭŜŀǊƴƛƴƎ ǘƻ ƳŜŜǘ ǘƘŜƛǊ ƻǿƴ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎΣ ŀŘŘƛƴƎ ŀŘŘƛǘƛƻƴŀƭ 
content descriptions if desired or emphasising some over others.  A teacher must balance student 
needs with their responsibility to teach all content descriptions.  It is mandatory that teachers 
address all content descriptions and that students engage with all content descriptions. 

Half standard 0.5 units 

Half standard units appear on the course adoption form but are not explicitly documented in 
courses.  It is at the discretion of the college principal to split a standard 1.0 unit into two half 
standard 0.5 units.  Colleges are required to adopt the half standard 0.5 units.  However, colleges are 
not required to submit explicit documentation outlining their half standard 0.5 units to the 
BSSS.  Colleges must assess students using the half standard 0.5 assessment task weightings outlined 
in the framework.  It is the responsibility of the college principal to ensure that all content is 
delivered in units approved by the Board. 
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Achievement Standards 

Years 11 and 12 achievement standards are written for A/T courses.  A single achievement standard 
is written for M courses.  

A year 12 student in any unit is assessed using the Year 12 achievement standards.  A year 11 
student in any unit is assessed using the Year 11 achievement standards.  Year 12 achievement 
standards reflect higher expectations of student achievement compared to the Year 11 achievement 
standards. Year 11 and 12 achievement standards are differentiated by cognitive demand, the 
number of dimensions and the depth of inquiry. 

An achievement standard cannot be used as a rubric for an individual assessment task. Assessment 
is the responsibility of the college. Student tasks may be assessed using rubrics or marking schemes 
devised by the college.  A teacher may use the achievement standards to inform development of 
rubrics.  The verbs used in achievement standards may be reflected in the rubric.  In the context of 
combined Year 11 and 12 classes, it is best practice to have a distinct rubric for year 11 and 12. 
These rubrics should be available for students prior to completion of an assessment task so that 
success criteria are clear. 
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Subject Rationale 

Learning additional languages widens horizons, broadens cognitive and cultural experience, and 
develops communicative and intercultural capabilities. It also opens up new perspectives for 
learners, not only in relation to other cultures and languages, but also in terms of their own 
language and cultural practices.  

Learning languages strengthens intellectual and analytical capability and enhances creative and 
critical thinking. Students develop an understanding of the nature of language (including linguistic 
and stylistic features), of culture, and of the process of communication. They develop understanding 
ƻŦ Ƙƻǿ ǾŀƭǳŜǎ ŀƴŘ ŎǳƭǘǳǊŜ ǎƘŀǇŜ ŀ ƭŜŀǊƴŜǊΩǎ ǿƻǊƭŘ ǾƛŜǿΦ [ŜŀǊƴƛƴƎ ƭŀƴƎǳŀƎŜǎ ŜȄǘŜƴŘǎ ǘƘŜ ƭŜŀǊƴŜǊΩǎ 
understanding of themselves, their heritage, values, culture, and identity. Students develop 
intercultural capability; they develop understanding of, and respect for, diversity and difference, and 
openness to different perspectives and experiences. Learning languages contributes to 
ǎǘǊŜƴƎǘƘŜƴƛƴƎ ǘƘŜ ŎƻƳƳǳƴƛǘȅΩǎ ǎƻŎƛŀƭΣ ŜŎƻƴƻƳƛŎΣ ŀƴŘ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ŎŀǇŀōƛƭƛǘƛŜǎ.  

Students learn to reorganise their thinking to accommodate the structure of another language. They 
develop cognitive flexibility and problem-solving ability, which can be applied when problems and 
solutions are not evident, as well as when critical thinking and creative approaches are required.  

Goals 

This course should enable students to: 

¶ enhance their capacity to communicate and interact effectively within and across 
languages and cultures and show control over linguistic elements with an awareness of 
audience and purpose 

¶ acquire language learning processes and strategies  

¶ understand the interrelationship of language and culture, and the importance of 
intercultural capabilities 

¶ acquire skills to be a global citizen 

¶ understand the diversity and variability of language use ς how language changes with 
the context of situation and culture (participants and their relationship, circumstances of 
communication). 

Content 

Unit titles 

Unit 1: The Individual  

Unit 2: Society and Community 

Unit 3: The Changing World 

Unit 4: Diversity 

Unit 5: Negotiated Study 
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Organisation of content 

Unit 1: The Individual  

Students learn about how relationships, and personal experiences shape identity. Students explore 
ways of belonging and reflect upon their own expression of identity through the target language 

Unit 2: Society and Community  

Students learn how different language communities are organized. They learn through the target 
language how to engage in diverse cultural practices and consider these in relation to their own. 
Students explore how to participate in society and the community 

Unit 3: The Changing World 

Students learn how values and culture/s shape an understanding of, and interaction with issues that 
impact our world. Students explore, through the target language, challenges and opportunities to 
share responsibilities. 

Unit 4: Diverse Perspectives 

Students learn how culture and language are expressed and appreciated in diverse mediums to 
communicate, sustain and challenge thinking, behaviour and systems. Students examine and 
demonstrate an awareness of perspectives.  They explore, through the target language, a diversity of 
cultural expressions in the arts. 

Unit 5: Negotiated Study 

A negotiated study unit is decided upon by a class, group(s) or individual student in consultation with 
ǘƘŜ ǘŜŀŎƘŜǊ ŀƴŘ ǿƛǘƘ ǘƘŜ tǊƛƴŎƛǇŀƭΩǎ ŀǇǇǊƻǾŀƭΦ ¢ƘŜ ǇǊƻƎǊŀƳ ƻŦ ƭŜŀǊƴƛƴƎ ŦƻǊ ŀ ƴŜƎƻǘƛŀǘŜŘ ǎǘǳŘȅ ǳƴƛǘ 
must meet all the content descriptions as appears in the unit. 

Teaching and Learning Strategies 

Pedagogical techniques and assessment tasks should promote intellectual quality, establish a rich 
learning environment and generate relevant connections between learning and life experiences. 

Assessment 

The identification of assessment criteria and assessment tasks types and weightings provide a 
common and agreed basis for the collection of evidence of student achievement.   

Assessment Criteria (the dimensions of quality that teachers look for in evaluating student work) 
provide a common and agreed basis for judgement of performance against unit and course goals, 
within and across colleges.  Over a course, teachers must ǳǎŜ ŀƭƭ ƻŦ ǘƘŜǎŜ ŎǊƛǘŜǊƛŀ ǘƻ ŀǎǎŜǎǎ ǎǘǳŘŜƴǘǎΩ 
performance, but are not required to use all criteria on each task.  Assessment criteria are to be used 
holistically on a given task and in determining the unit grade.  

Assessment Tasks elicit responses that demonstrate the degree to which students have achieved the 
goals of a unit based on the assessment criteria. The Common Curriculum Elements (CCE) is a guide 
to developing assessment tasks that promote a range of thinking skills (see appendix A). It is highly 
desirable that assessment tasks engage students in demonstrating higher order thinking.  
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Board requirements 

Students are expected to study the accredited semester 1.0 units unless enrolled in a 0.5 unit due to 
late entry or early exit in a semester. 

Assessment Criteria 

Students will be assessed on the degree to which they demonstrate: 

¶ knowledge and understanding 

¶ skills. 
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Assessment Task Types for the Continuing Language Course 

Inquiry based tasks 40% In class tasks 60% 

Preparation may be collaborative or individual, 
and production may be interactive, the 
assessment is based on individual production  

Examples: 

¶ Blog/Vlog 

¶ Debate 

¶ Interview 

¶ Report 

¶ Seminar 

¶ News website 

¶ Responding to multimodal texts using 
different outputs, including a changed 
context/audience/purpose (e.g. analytical, 
creative, persuasive) 

¶ Multimodal text with intercultural 
questions 

¶ Tutorial  

Individual spontaneous production of language 
in response to an unseen stimulus/questions. 

 

Examples: 

¶ Oral interview 

¶ Sustained writing 

¶ Responding to multimodal texts using 
different outputs, including a changed 
context/audience/purpose (e.g. analytical, 
creative, persuasive) 

 

 

 

 

 

Listening, speaking, reading and writing should 
be assessed in an in class environment at least 
once in an academic year. 

Additional Assessment Advice Courses 

¶ For a standard unit (1.0), students must complete a minimum of three assessment tasks and a 
maximum of five. 

¶ For a half standard unit (0.5), students must complete a minimum of two and a maximum of 
three assessment tasks. 

¶ Each standard (1.0) or half standard (0.5) unit must include an inquiry based task and an in 
class task. 

¶ Any single assessment task will fall under only one category and in the next unit must fall in 
the alternate category. 

¶ Each task must enable students to demonstrate higher order thinking and include open ended 
questions. 

¶ The complexity of the target language in the stimulus material and the response required 
should reflect the level of the course. Responses may be in the target language or in English. 

¶ It is recommended that students produce a variety of text types over a course of study 

¶ The use of a dictionary is at the discretion of the school. The conditions of an assessment task 
to be specified for moderation purposes. 
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Achievement Standards 

Achievement standards in the form of unit grades provide a guide for teacher judgement of 
ǎǘǳŘŜƴǘǎΩ ŀŎƘƛŜǾŜƳŜƴǘΣ ōŀǎŜŘ ƻƴ ǘƘŜ ŀǎǎŜǎǎƳŜƴǘ ŎǊƛǘŜǊƛŀΣ ƻǾŜǊ ŀ ǳƴƛǘ ƻŦ ǿƻǊƪΦ DǊŀŘŜǎ ŀǊŜ ƻǊƎŀƴƛǎŜŘ 
on an A-E basis.  

The following descriptors are consistent with the system achievement standards, which describe 
generic standards of student achievement across all courses.  

Grades are awarded on the proviso that the assessment requirements have been met. When 
allocating grades, teachers will consider the degree to which students demonstrate their ability to 
complete and submit tasks within a specified time frame. 

Achievement standards reflect knowledge, understanding and skills in a learning area. Achievement 
standards can be used to inform the development of rubrics for individual tasks. In the case of 
combined year 11 and 12 classes, students will be assessed according to the Year 11 or 12 
achievement standard. It is envisaged that assessment tasks and rubrics will be differentiated for 
year 11 and 12 students. Achievement standards are also used for internal and external moderation. 
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Achievement Standards for Modern Languages Continuing A Courses ς Year 11 

 
A student who achieves an A 

grade typically 
A student who achieves a B 

grade typically 
A student who achieves a C 

grade typically 
A student who achieves a D 

grade typically 
A student who achieves an E 

grade typically 

U
n
d
e
rs

ta
n
d
in

g 

¶ analyses language and 
culture in a wide range of 
familiar contexts 

¶ explains language and 
culture in a range of 
familiar contexts 

¶ describes language and 
culture in familiar 
contexts 

¶ identifies language and 
culture in familiar 
contexts 

¶ identifies minimal 
features of language and 
culture in familiar 
contexts 

¶ explains some 
interconnections and 
reflect on own values, 
beliefs and practices, and 
ideas represented or 
expressed in texts 

¶ describes 
interconnections and 
reflect on own values, 
beliefs and practices 
represented or expressed 
in texts 

¶ identifies 
interconnections and 
reflect on own values, 
beliefs and practices 
represented or expressed 
in texts 

¶ identifies some 
interconnections between 
own beliefs and practices 
represented or expressed 
in texts with little to no 
reflection 

¶ identifies little or no 
interconnections between 
own beliefs and practices 
represented or expressed 
in texts 

¶ analyses perspectives 
represented in texts  

¶ explains perspectives 
represented in texts 

¶ describes perspectives 
represented in texts 

¶ identifies perspectives 
represented in texts 

¶ identifies some aspects of 
perspectives represented 
in texts 

C
o
m

m
u
n
ic

a
ti
n
g 

¶ produces comprehensive 
texts displaying breadth in 
the treatment of the topic  

¶ produces knowledgeable 
texts displaying breadth in 
the treatment of the topic  

¶ produces texts displaying 
knowledge of the topic  

¶ produces texts displaying 
some knowledge of the 
topic  

¶ produces texts displaying 
limited knowledge of the 
topic 

¶ displays knowledge and 
understanding of the 
target language as a 
system and responds 
appropriately and with 
sensitivity 

¶ displays knowledge and 
understanding of the 
target language as a 
system and responds 
appropriately  

¶ displays some knowledge 
and understanding of the 
target language as a 
system and responds 
appropriately  

¶ displays limited 
knowledge of the target 
language as a system and 
responds appropriately 

¶ displays little knowledge 
of the target language as 
a system  

¶ applies conventions of 
texts to represent ideas 
and experiences 
appropriate to audience 
and purpose 

¶ applies conventions of 
texts to represent 
experiences appropriate 
to audience or purpose 

¶ applies some conventions 
of texts to represent 
experiences appropriate 
to audience or purpose 

¶ applies few conventions 
of texts to represent 
experiences appropriate 
to audience or purpose 

¶ applies few or no 
conventions of texts 

¶ uses accurate and diverse 
language, clarity of 
expression and a range of 
vocabulary and grammar 
both orally and in writing 

¶ uses accurate and diverse 
language and a range of 
vocabulary and grammar 
both orally and in writing 

¶ uses grammar and 
vocabulary with some 
accuracy both orally and 
in writing 

¶  uses some grammar and 
vocabulary both orally 
and in writing 

¶ displays few or no 
grammar and vocabulary 
both orally and in writing 
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Achievement Standards for Modern Languages Continuing T Courses ς Year 11 

 
A student who achieves an A 

grade typically 
A student who achieves a B 

grade typically 
A student who achieves a C 

grade typically 
A student who achieves a D 

grade typically 
A student who achieves an E 

grade typically 

U
n
d
e
rs

ta
n
d
in

g 

¶ critically analyses 
particular linguistic, cultural 
and stylistic features  

¶ analyses linguistic, 
cultural and stylistic features 

¶ explains linguistic, 
cultural and stylistic features 

¶ identifies linguistic, 
cultural and stylistic features 

¶ identifies some linguistic, 
cultural and stylistic features 

¶ analyses language and 
culture in familiar and 
unfamiliar contexts 

¶ analyses language and 
culture in familiar contexts 

¶ describes language and 
culture in familiar contexts 

¶ identifies language and 
culture in familiar contexts 

¶ identifies some features 
of language and culture in 
familiar contexts 

¶ analyses interconnections 
and reflect on own values, 
beliefs, practices, and ideas 
represented or expressed in 
texts 

¶ explains interconnections 
and reflect on own values, 
beliefs, practices, and ideas 
represented or expressed in 
texts 

¶ explains some 
interconnections and reflect 
on own values, beliefs, 
practices, and ideas 
represented or expressed in 
texts 

¶ identifies 
interconnections and reflect 
on own values, beliefs, 
practices, and ideas 
represented or expressed in 
texts 

¶ identifies some 
interconnections between 
own beliefs, practices, and 
ideas represented or 
expressed in texts with little 
to no reflection 

¶ analyses concepts and 
perspectives represented in 
texts  

¶ analyses perspectives 
represented in texts 

¶ explains perspectives 
represented in texts 

¶ identifies perspectives 
represented in texts 

¶ identifies aspects of the 
perspectives represented in 
texts 

C
o
m

m
u
n
ic

a
ti
n
g 

¶ produces comprehensive 
texts displaying depth and 
breadth in the treatment of 
the topic and constructs 
logical and structured texts  

¶ produces comprehensive 
texts displaying breadth in 
the treatment of the topic 
and constructs logical and 
structured texts 

¶ produces texts displaying 
detailed knowledge of the 
topic and constructs logical 
and structured texts 

¶ produces texts displaying 
some knowledge of the topic  

¶ produces texts displaying 
little or no understanding of 
the topic 

¶ applies appropriate 
conventions of texts and 
takes risks to represent ideas 
and experiences appropriate 
to audience and purpose 

¶ applies conventions of 
texts and takes some risks to 
represent ideas and 
experiences appropriate to 
audience and purpose 

¶ applies some conventions 
of texts to represent 
experiences appropriate to 
audience and purpose 

¶ applies few conventions 
of texts to represent 
experiences appropriate to 
audience and purpose 

¶ applies limited or no 
conventions of texts  

¶ displays accurate and 
diverse language use, clarity 
of expression and a wide 
range of vocabulary and 
grammar both orally and in 
writing 

¶ displays accurate and 
diverse language use and a 
wide range of vocabulary and 
grammar both orally and in 
writing 

¶ displays a wide 
vocabulary and uses 
grammar with some accuracy 
both orally and in writing 

¶ displays some vocabulary 
of the language both orally 
and in writing 

¶ displays limited or no 
vocabulary of the language 
both orally and in writing 
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Achievement Standards for Modern Languages Continuing A Courses ς Year 12 

 
A student who achieves an A 

grade typically 
A student who achieves a B 

grade typically 
A student who achieves a C 

grade typically 
A student who achieves a D 

grade typically 
A student who achieves an E 

grade typically 

U
n
d
e
rs

ta
n
d
in

g 

¶ analyses language and 
culture in a wide range of 
familiar contexts 

¶ explains language and 
culture in a range of familiar 
contexts 

¶ describes language and 
culture in familiar contexts 

¶ identifies language and 
culture in familiar contexts 

¶ identifies minimal 
features of language and 
culture in familiar contexts 

¶ analyses interconnections 
and reflect on own values, 
beliefs, practices, and ideas 
represented or expressed in 
texts 

¶ explains some 
interconnections and reflect 
on own values, beliefs and 
practices, and ideas 
represented or expressed in 
texts 

¶ describes 
interconnections and reflect 
on own values, beliefs and 
practices represented or 
expressed in texts 

¶ identifies 
interconnections between 
own beliefs and practices 
represented or expressed in 
texts with little to no 
reflection 

¶ identifies minimal 
interconnections between 
own beliefs and practices 
represented or expressed in 
texts 

¶ analyses perspectives 
represented in texts 

¶ explains perspectives 
represented in texts 

¶ describes perspectives 
represented in texts 

¶ identifies perspectives 
represented in texts 

¶ identifies some aspects of 
perspectives represented in 
texts 

C
o
m

m
u
n
ic

a
ti
n
g 

¶ produces comprehensive 
texts displaying breadth in 
the treatment of the topic  

¶ produces knowledgeable 
texts displaying breadth in 
the treatment of the topic  

¶ produces texts displaying 
knowledge of the topic  

¶ produces texts displaying 
some knowledge of the topic  

¶ produces texts displaying 
minimal knowledge of the 
topic 

¶ displays thorough 
knowledge and 
understanding of the target 
language as a system and 
responds appropriately and 
with sensitivity 

¶ displays thorough 
knowledge and 
understanding of the target 
language as a system and 
responds appropriately  

¶ displays knowledge and 
understanding of the target 
language as a system and 
responds appropriately 

¶ displays some knowledge 
of the target language and 
responds appropriately 

¶ displays minimal 
knowledge of the target 
language  

¶ applies conventions of 
texts to represent ideas and 
experiences appropriate to 
audience and purpose 

¶ applies conventions of 
texts to represent ideas and 
experiences appropriate to 
audience or purpose 

¶ applies some conventions 
of texts to represent 
experiences appropriate to 
audience or purpose 

¶ applies few conventions 
of texts to represent 
experiences appropriate to 
audience or purpose 

¶ applies few or no 
conventions of texts  

¶ displays accurate and 
diverse language use, clarity 
of expression and a wide 
range of vocabulary and 
grammar both orally and in 
writing 

¶ displays accurate and 
diverse language use and a 
wide range of vocabulary and 
grammar both orally and in 
writing 

¶ displays a wide 
vocabulary and uses 
grammar with some accuracy 
both orally and in writing 

¶ displays some vocabulary 
of the language both orally 
and in writing 

¶ displays very limited or 
no vocabulary of the 
language both orally and in 
writing 
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Achievement Standards for Modern Languages Continuing T Courses ς Year 12 

 
A student who achieves an A 

grade typically 
A student who achieves a B 

grade typically 
A student who achieves a C 

grade typically 
A student who achieves a D 

grade typically 
A student who achieves 

an E grade typically 

U
n
d
e
rs

ta
n
d
in

g 

¶ critically analyses particular 
linguistic, cultural and stylistic 
features 

¶  analyses particular linguistic, 
cultural and stylistic features  

¶ explains some linguistic, 
cultural and stylistic features 

¶ describes linguistic, 
cultural and stylistic features 

¶ identifies some 
linguistic, cultural and 
stylistic features 

¶ evaluates language and culture 
in familiar and unfamiliar contexts 

¶ analyses language and culture 
in familiar and unfamiliar contexts 

¶ explains language and 
culture in familiar and unfamiliar 
contexts 

¶ describes language and 
culture in familiar contexts 

¶ identifies some features 
of language and culture in 
familiar contexts 

¶ analyses complex 
interconnections and reflect on own 
values between own values, beliefs 
and practices, and ideas 
represented or expressed in texts 

¶ explains complex 
interconnections and reflect on 
own values between own values, 
beliefs and practices, and ideas 
represented or expressed in texts 

¶ explains interconnections 
and reflect on own values 
between own values, beliefs and 
practices, and ideas represented 
or expressed in texts 

¶ describes interconnections 
and reflect on own values 
between own beliefs and 
practices, and ideas 
represented or expressed in 
texts 

¶ identifies some 
interconnections between 
own beliefs and practices, 
and ideas represented or 
expressed in texts with little 
to no reflection 

¶ evaluates concepts and 
perspectives represented in texts 

¶ analyses concepts and 
perspectives represented in texts 

¶ explains concepts and 
perspectives represented in 
texts 

¶ describe concepts and 
perspectives represented in 
texts 

¶ identifies concepts and 
perspectives represented in 
texts 

C
o
m

m
u
n
ic

a
ti
n
g 

¶ produces insightful texts 
displaying independence, depth and 
breadth in the treatment of the 
topic, substantiates decisions and 
constructs logical conclusions 

¶ produces complex texts 
displaying breadth and some 
depth and independence in the 
treatment of the topic and 
constructs logical conclusions 

¶ produces texts displaying 
breadth in the treatment of the 
topic and constructs conclusions 

¶ produces texts displaying 
some detail in the treatment of 
the topic 

¶ produces texts 
displaying some knowledge 
of the topic 

¶ displays clear and thorough 
knowledge and understanding of 
the target language as a system and 
responds appropriately and with 
sensitivity 

¶ displays thorough knowledge 
and understanding of the target 
language as a system and 
responds appropriately and with 
sensitivity 

¶ displays knowledge and 
understanding of the target 
language as a system and 
responds appropriately  

¶ displays knowledge of the 
target language and responds 
appropriately 

¶ displays some 
knowledge of the target 
language 

¶ applies appropriate conventions 
of texts and takes risks to represent 
ideas and experiences appropriate 
to audience and purpose 

¶ applies conventions of texts 
and takes some risks to represent 
ideas and experiences appropriate 
to audience and purpose 

¶ applies some conventions of 
texts to represent experiences 
appropriate to audience and 
purpose 

¶ applies few conventions of 
texts to represent experiences 
appropriate to audience and 
purpose 

¶ applies limited or no 
conventions of texts  

¶ displays accurate land diverse 
language use, clarity of expression 
and a wide range of vocabulary and 
grammar both orally and in writing 

¶ displays accurate and diverse 
language use and a wide range of 
vocabulary and grammar both 
orally and in writing 

¶ displays a wide vocabulary 
and uses grammar with some 
accuracy both orally and in 
writing 

¶ displays some vocabulary 
of the language both orally and 
in writing 

¶ displays limited or no 
vocabulary of the language 
both orally and in writing 
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Achievement Standards for Modern Languages M Courses ς Years 11 and 12 

 
A student who achieves an A 

grade typically 
A student who achieves a B 

grade typically 
A student who achieves a C 

grade typically 
A student who achieves a D 

grade typically 
A student who achieves an E 

grade typically 

U
n
d
e
rs

ta
n
d
in

g 

¶ explains language in 
familiar contexts with 
independence 

¶ describes language in 
familiar contexts with 
some assistance 

¶ identifies language in 
familiar contexts with 
assistance 

¶ identifies some language 
in familiar contexts with 
continuous guidance 

¶ identifies minimal 
features of language in 
familiar contexts with 
direct instruction 

¶ explains culture in familiar 
contexts with 
independence 

¶ describes culture in 
familiar contexts with 
some assistance 

¶ identifies culture in 
familiar contexts with 
assistance 

¶ identifies some culture in 
familiar contexts with 
continuous guidance 

¶ identifies minimal 
features of culture in 
familiar contexts with 
direct instruction 

C
o
m

m
u
n
ic

a
ti
n
g 

¶ produces texts in the 
treatment of familiar 
topics with independence 

¶ produces texts in the 
treatment of familiar 
topics with some 
assistance 

¶ produces texts displaying 
knowledge of the topic 
with assistance 

¶ produces texts displaying 
some knowledge of the 
topic with continuous 
guidance 

¶ produces texts displaying 
minimal knowledge of the 
topic with direct 
instruction 

¶ applies conventions of 
rehearsed texts with 
independence 

¶ applies conventions of 
rehearsed texts with 
some assistance 

¶ applies some conventions 
of rehearsed texts with 
assistance 

¶ applies few conventions 
of rehearsed texts with 
continuous guidance 

¶ applies limited or no 
conventions of texts with 
direct instruction 

¶ uses accurate language 
and vocabulary and 
grammar both orally 
and/or in writing with 
independence 

¶ uses a range of vocabulary 
and grammar both orally 
and/or in writing with 
some assistance 

¶ uses familiar grammar 
and vocabulary with some 
accuracy both orally 
and/or in writing with 
assistance 

¶  uses some grammar and 
vocabulary orally and/or 
in writing with continuous 
guidance 

¶ displays limited or no 
grammar and vocabulary 
both orally and/or in 
writing with direct 
instruction 
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Moderation 

Moderation is a system designed and implemented to: 

¶ provide comparability in the system of school-based assessment 

¶ form the basis for valid and reliable assessment in senior secondary schools 

¶ involve the ACT Board of Senior Secondary Studies and colleges in cooperation and 
partnership 

¶ maintain the quality of school-based assessment and the credibility, validity and acceptability 
of Board certificates.  

Moderation commences within individual colleges. Teachers develop assessment programs and 
instruments, apply assessment criteria, and allocate Unit Grades, according to the relevant Course 
Framework. Teachers within course teaching groups conduct consensus discussions to moderate 
marking or grading of individual assessment instruments and unit grade decisions. 

The Moderation Model 

Moderation within the ACT encompasses structured, consensus-based peer review of Unit Grades 
for all accredited courses, as well as statistical moderation of course scores, including small group 
procedures, for T courses. 

Moderation by Structured, Consensus-based Peer Review  

Review is a subcategory of moderation, comprising the review of standards and the validation of 
Unit Grades. In the review process, Unit Grades, determined for Year 11 and Year 12 student 
assessment portfolios that have been assessed in schools by teachers under accredited courses, are 
moderated by peer review against system wide criteria and standards. This is done by matching 
student performance with the criteria and standards outlined in the unit grade descriptors as stated 
in the Course Framework. Advice is then given to colleges to assist teachers with, and/or reassure 
them on, their judgments. 

Preparation for Structured, Consensus-based Peer Review 

Each year, teachers teaching a Year 11 class are asked to retain originals or copies of student work 
completed in Semester 2.  Similarly, teachers teaching a Year 12 class should retain originals or 
copies of student work completed in Semester 1.  Assessment and other documentation required by 
the Office of the Board of Senior Secondary Studies should also be kept.  Year 11 work from 
Semester 2 of the previous year is presented for review at Moderation Day 1 in March, and Year 12 
work from Semester 1 is presented for review at Moderation Day 2 in August. 

In the lead up to Moderation Day, a College Course Presentation (comprised of a document folder 
and a set of student portfolios) is prepared for each A, M and T course/units offered by the school, 
and is sent in to the Office of the Board of Senior Secondary Studies. 

The College Course Presentation 

The package of materials (College Course Presentation) presented by a college for review on 
moderation days in each course area will comprise the following: 

¶ a folder containing supporting documentation as requested by the Office of the Board through 
memoranda to colleges 

¶ a set of student portfolios containing marked and/or graded written and non-written 
assessment responses and completed criteria and standards feedback forms. Evidence of all 
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assessment responses on which the unit grade decision has been made is to be included in the 
student review portfolios. 

Specific requirements for subject areas and types of evidence to be presented for each Moderation 
Day will be outlined by the Board Secretariat through memoranda and Information Papers. 

Visual evidence for judgements made about practical performances  
(also refer to BSSS Website Guidelines) 

Lǘ ƛǎ ŀ ǊŜǉǳƛǊŜƳŜƴǘ ǘƘŀǘ ǎŎƘƻƻƭǎΩ ƧǳŘƎŜƳŜƴǘǎ ƻŦ ǎǘŀƴŘŀǊŘǎ ǘƻ ǇǊŀŎǘƛŎŀƭ ǇŜǊŦƻǊƳŀƴŎŜǎ ό!κ¢κaύ ōŜ 
supported by visual evidence (still photos or video). 

The photographic evidence submitted must be drawn from practical skills performed as part of the 
assessment process. 

Teachers should consult the BSSS guidelines at  

http://www.bsss.act.edu.au/grade_moderation/moderation_information_for_teachers 

for current information regarding all moderation requirements including subject specific and 
photographic evidence.  

General Capabilities 

Literacy 

Learning languages develops overall literacy.  It is in this sŜƴǎŜ ΨǾŀƭǳŜ ŀŘŘŜŘΩΣ ǎǘǊŜƴƎǘƘŜƴƛƴƎ ƭƛǘŜǊŀŎȅ-
related capabilities that are transferable across languages, both the language being learnt and all 
ƻǘƘŜǊ ƭŀƴƎǳŀƎŜǎ ǘƘŀǘ ŀǊŜ ǇŀǊǘ ƻŦ ǘƘŜ ƭŜŀǊƴŜǊΩǎ ǊŜǇŜǊǘƻƛǊŜΦ  Languages learning also strengthen 
literacy-related capabilities across domains of use, such as the academic domain and the domains of 
home language use, and across learning areas.  

Literacy development involves conscious attention and focused learning. It involves skills and 
knowledge that need guidance, time and support to develop.  These skills include the:  

¶ ability to decode and encode from sound to written systems  

¶ the learning of grammatical, orthographic, and textual conventions  

¶ development of semantic, pragmatic, interpretative, critical and reflective literacy skills  

Literacy development for second language learners is cognitively demanding.  It involves these same 
elements but often without the powerful support of a surrounding oral culture and context.  The 
strangeness of the additional language requires scaffolding. In the language classroom, analysis is 
prioritised alongside experience.  Explicit, explanatory, and exploratory talk around language and 
literacy is a core element.  Learners are supported to develop their own metaςawareness, to be able 
to think and talk about how the language works and about how they learn to use it.  Similarly, for 
first language learners, literacy development that extends to additional domains and contexts of use 
requires comparative analysis that extends literacy development in their first language and English. 

Numeracy 

Learning languages affords opportunities for learners to use the target language to develop skills in 
numeracy, to understand, analyse, categorise, critically respond to and use mathematics in different 
contexts.  This includes processes such as using and understanding patterns, order, and relationships 
ǘƻ ǊŜƛƴŦƻǊŎŜ ŎƻƴŎŜǇǘǎ ǎǳŎƘ ŀǎ ƴǳƳōŜǊΣ ǘƛƳŜ ƻǊ ǎǇŀŎŜ ƛƴ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƛƴ ƻǘƘŜǊǎΩ ŎǳƭǘǳǊŀƭ ŀƴŘ 
linguistic systems.  
  

http://www.bsss.act.edu.au/grade_moderation/moderation_information_for_teachers
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Information and communication technology (ICT) 

Learning languages is enhanced through the use of multimodal resources, digital environments and 
technologies in the target language.  Accessing live target language environments and texts via 
digital media contributes to the development of information technology capabilities as well as 
linguistic and cultural knowledge.  Accessing different realςtime contexts extends the boundaries of 
the classroom.  

Critical and creative thinking 

In learning a language, students interact with people and ideas from diverse backgrounds and 
perspectives, which enhance critical thinking, reflection and encourage creative, divergent and 
imaginative thinking.  By learning to notice, connect, compare, and analyse aspects of the target 
language, students develop critical, analytic and problem-solving skills.  

Personal and social  

Interacting effectively in an additional language and with people of diverse language backgrounds 
involves negotiating and interpreting meaning in a range of social and cultural situations.  This 
involves understanding and empathising; important elements of social and intercultural 
competence.  Being openςminded and recognising that people view and experience the world in 
different ways and learning to interact in a collaborative and respectful manner are key elements of 
personal and social competence.  

Ethical behaviour 

When learning another language, students are taught explicitly to acknowledge and value difference 
in their interactions with others and to develop respect for diverse ways of perceiving and acting in 
the world.  Opportunities are provided to monitor and to adjust their own ethical points of view.  In 
learning Aboriginal and Torres Strait Islander languages, students should consider appropriate 
ethical behaviour in terms of engaging with the owners and custodians of the languages.  Similar 
consideration is required when interpreting and translating, or when collecting and analysing 
primary research data.  

Intercultural understanding 

The development of intercultural understanding is a central aim of learning languages, as it is 
integral to global citizenship and lifelong learning.  Students bring various preconceptions, 
assumptions, and orientations shaped by their existing language(s) culture(s) to their learning that 
can be challenged by the new language experience.  Learning to move between the existing and new 
languages and cultures is integral to language learning and is the key to the development of 
ǎǘǳŘŜƴǘǎΩ ƛƴǘŜǊŎǳƭǘǳǊŀƭ ŎŀǇŀōƛƭƛǘȅΦ  By learning a new language, or learning to use an existing 
language in new domains and contexts, students are able to notice, compare, and reflect on things 
previously taken for granted; to explore their own linguistic, social and cultural practices as well as 
those associated with the target language.  They begin to see the complexity, variability, and 
sometimes the contradictions involved in using language.  Learning a new language does not require 
forsaking the first language.  It is an enriching and cumulative process, which broadens the leŀǊƴŜǊΩǎ 
communicative repertoire, providing additional resources for interpreting and making meaning.  
Learners come to realise that interactions between different people via different languages also 
involves interactions between the different kinds of knowledge, understanding, and values that are 
articulated through language(s) and culture(s).  They realise that successful intercultural 
communication is not only determined by what they do or say but also by what members of the 
other language and culture understand from what they say or do.  
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Cross Curriculum Priorities 

Aboriginal and Torres Strait Islander histories and cultures  

The Aboriginal and Torres Strait Islander histories and cultures priority provides the opportunity for 
all young Australians to gain a deeper understanding and appreciation of Aboriginal and Torres Strait 
Islander histories and cultures, deep knowledge traditions and holistic world views. This knowledge 
ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǿƛƭƭ ŜƴǊƛŎƘ ŀƭƭ ƭŜŀǊƴŜǊǎΩ ŀōƛƭƛǘȅ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ ǇƻǎƛǘƛǾŜƭȅ ƛn the ongoing 
ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ !ǳǎǘǊŀƭƛŀ ǘƘǊƻǳƎƘ ŀ ŘŜŜǇŜƴƛƴƎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ŎƻƴƴŜŎǘƛƻƴ ǿƛǘƘ ǘƘŜ ǿƻǊƭŘΩǎ ƻƭŘŜǎǘ 
continuous living cultures. 

The Aboriginal and Torres Strait Islander histories and cultures priority has been developed around 
the three key concepts of Country/Place, Peoples and Cultures. Each concept contains a number of 
organising ideas that provide a scaffold for developing related knowledge, understanding and skills. 
These are embedded in each learning area according to the relevance of its content to the organising 
ideas. An organising idea may draw on content from more than one learning area. Taken as a set, 
the organising ideas provide a coherent framework for the priority. 

!ǎƛŀ ŀƴŘ !ǳǎǘǊŀƭƛŀΩǎ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘƘ !ǎƛŀ 

¢ƘŜ !ǎƛŀ ŀƴŘ !ǳǎǘǊŀƭƛŀΩǎ Ŝƴgagement with Asia priority provides the opportunity for students to 
celebrate the social, cultural, political and economic links that connect Australia with Asia. 

This priority will ensure that students learn about and recognise the diversity within and between 
the countries of the Asia region. They will develop knowledge and understanding of Asian societies, 
cultures, beliefs and environments, and the connections between the peoples of Asia, Australia, and 
the rest of the world. Asia literacy provides students with the skills to communicate and engage with 
the peoples of Asia so they can effectively live, work and learn in the region. 

¢ƘŜ !ǎƛŀ ŀƴŘ !ǳǎǘǊŀƭƛŀΩǎ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘƘ !ǎƛŀ ǇǊƛƻǊƛǘȅ Ƙŀǎ ōŜŜƴ ŘŜǾŜƭƻǇŜŘ ŀǊƻǳƴŘ ǘƘǊŜŜ ƪŜȅ 
concepts; Asia and its diversity, achievements and contributions of the peoples of Asia and Asia-
Australia engagement. These concepts are regarded as fundamental to learning in the priority. Each 
concept comprises a number of organising ideas that provide a scaffold for developing related 
knowledge, understanding and skills. These are embedded in each learning area according to the 
relevance of its content to the organising ideas. An organising idea may draw on content from more 
than one learning area. Taken as a set, the organising ideas provide a coherent framework for the 
priority. 

Sustainability 

The Sustainability priority provides the opportunity for students to develop an appreciation of the 
necessity of acting for a more sustainable future and so address the ongoing capacity of Earth to 
maintain all life and meet the needs of the present without compromising the needs of future 
generations. 

This priority will allow all young Australians to develop the knowledge, skills, values and world views 
necessary for them to act in ways that contribute to more sustainable patterns of living. It will 
enable individuals and communities to reflect on ways of interpreting and engaging with the world. 
The Sustainability priority is futures-oriented, focusing on protecting environments and creating a 
more ecologically and socially just world through informed action. Actions that support more 
sustainable patterns of living require consideration of environmental, social, cultural and economic 
systems and their interdependence. 

The Sustainability priority is futures-oriented and calls on students to act sustainably as individuals 
and to participate in collective endeavours that are shared across local, regional and global 
communities. It emphasises the interdependence of environmental, social, cultural and economic 
systems. 
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The Sustainability priority has been developed around three key concepts: systems, world views and, 
futures. These concepts are seen as fundamental to learning about sustainability. Each key concept 
contains a set of organising ideas that provide a scaffold for developing related knowledge, 
understanding and skills. These are embedded in each learning area according to the relevance of its 
content to the organising idea. An organising idea may draw on content from more than one 
learning area. Taken as a set, the organising ideas provide a coherent framework of the priority. 
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The Individual Value: 1.0 

The Individual a Value 0.5 
The Individual b Value 0.5 

Unit Description 

Students learn about how relationships, and personal experiences shape identity. Students explore 
ways of belonging and reflect upon their own expression of identity through the target language. 

Specific Unit Goals 

This unit should enable students to: 

A Course T Course M Course 

¶ acquire language learning 
processes and strategies 

¶ evaluate and apply 
language learning 
processes and strategies 

 

¶ engage with the target 
language and culture to 
explore identity 

¶ engage with the target 
language and culture to 
express identity 

¶ engage with the target 
language and culture 

Content Descriptions 

All knowledge, understanding and skills below must be delivered: 

A Course T Course M Course 

Engaging with texts 

¶ analyse a variety of 
increasingly complex texts 
that explore expressions of 
identity and ways of 
belonging such as personal 
relationships, experiences 
and wellbeing 

¶ critically analyse a variety 
of increasingly complex 
texts that explore 
expressions of identity and 
ways of belonging such as 
personal relationships, 
experiences and wellbeing  

¶ explore texts to develop 
ideas on identity and ways 
of belonging 

¶ create texts for different 
purposes, including 
conveying ideas and 
expressing emotions about 
the individual/identity 

¶ create a variety of 
increasingly sustained 
texts for different 
purposes, including 
conveying ideas and 
expressing emotions about 
the individual/identity  

 

Contexts of language and culture 

¶ explore how intercultural 
understandings enhance 
the ability to 
communicate, interact, 
and negotiate within and 
across languages and 
cultures, and to 
understand oneself and 

¶ evaluate how intercultural 
understandings enhance 
the ability to 
communicate, interact, 
and negotiate within and 
across languages and 
cultures, and to 
understand oneself and 

¶ understand how 
intercultural 
understandings enhances 
the ability to communicate 
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others, such as the 
expression of identity 

others, such as the 
expression of identity 

¶ understand the nature of 
intercultural 
communication such as 
register and body language 

¶ understand the reciprocal 
nature of intercultural 
communication such as 
register and body language 

¶ identify aspects of 
intercultural 
communication such as 
register and body language 

¶ understand that custom 
and tradition, including 
language, may vary within 
a culture, as well as 
between cultures 

¶ evaluate how custom and 
tradition, including 
language, may vary within 
a culture, as well as 
between cultures 

¶ examine the concept of 
custom and tradition 

¶ reflect and monitor own 
language learning and 
intercultural experiences 

¶ analyse, reflect and 
monitor own language 
learning and intercultural 
experiences 

 

Values, beliefs and perspectives 

¶ explore individual values, 
beliefs and perspectives in 
the expression of identity 
such as role and 
relationships 

¶ analyse individual values, 
beliefs and perspectives in 
the expression of identity 
such as role and 
relationships 

¶ discuss values, beliefs and 
perspectives as expression 
of identity 

¶ explore how identity and 
belonging are constructed 
through cultural, 
intercultural and 
intracultural knowledge 
perspectives 

¶ understand how identity 
and belonging are 
constructed through 
cultural, intercultural and 
intracultural knowledge 
perspectives  

 

¶ analyse own values, 
beliefs, ideas and practices 
in relation to those 
represented in texts 

¶ critically analyse own 
values, beliefs, ideas and 
practices in relation to 
those represented in texts 

 

Features of language use 

¶ communicate ideas, and 
opinions related to the 
ƛƴŘƛǾƛŘǳŀƭΩǎ ŜȄǇŜǊƛŜƴŎŜ 
such as personal interests 
and relationships 

¶ communicate ideas, 
concepts and opinions 
ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭΩǎ 
experience such as 
personal interests and 
relationships 

¶ communicate ideas related 
to personal interests 

¶ demonstrate recognition 
of the need to respond 
appropriately to audience, 
purpose and context in 
spoken and written 
interactions with 
consideration of gender, 
age, dialect for example 

¶ respond appropriately to 
audience, purpose and 
context in spoken and 
written interactions with 
consideration of gender, 
age, dialect for example 
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¶ use processes and 
strategies to make 
meaning when viewing, 
listening and reading  

¶ use processes and 
strategies to make 
meaning when viewing, 
listening and reading  

¶ use processes and 
strategies to make 
meaning when viewing, 
listening and reading 

¶ apply specific grammatical 
features and functions (see 
appendix) 

¶ apply specific grammatical 
features and functions (see 
appendix) 

¶ apply specific grammatical 
features and functions (see 
appendix) 

Reflection 

¶ self-reflect on learning 
processes 

¶ self-reflect on learning 
processes recognising 
cognitive, cultural personal 
and linguistic elements of 
language acquisition 

¶ self-reflect on learning 
processes 

Content Descriptions 

All knowledge, understanding and skills below must be delivered: 

A guide to reading and implementing content descriptions 

Content descriptions specify the knowledge, understanding and skills that students are expected to 
learn and that teachers are expected to teach. Teachers are required to develop a program of 
learning that allows students to demonstrate all the content descriptions. The lens which the 
teacher uses to demonstrate the content descriptions may be determined by the teacher when 
developing their program of learning.  

A program of learning is what a college provides to implement the course for a subject. It is at the 
discretion of the teacher to emphasise some content descriptions over others. The teacher may 
teach additional (not listed) content provided that it meets the specific unit goals. This will be 
informed by the student needs and interests. 

Assessment 

Refer to page 10. 
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Society and Community Value: 1.0 

Society and Community a Value 0.5 
Society and Community b Value 0.5 

Unit Description 

Students learn how different language communities are organized. They learn through the target 
language how to engage in diverse cultural practices and consider these in relation to their own. 
Students explore how to participate in society and the community 

Specific Unit Goals 

This unit should enable students to: 

A Course T Course M Course 

¶ understand the 
interrelationship of 
language and culture, and 
the importance of 
intercultural capabilities 

¶ acquire language learning 
processes and strategies 

¶ evaluate the 
interrelationship of 
language and culture, and 
the importance of 
intercultural capabilities 

¶ acquire language learning 
processes and strategies 
which enable students to 
communicate 
understandings about 
communities 

¶ recognise the 
interrelationship of 
language and culture, and 
the importance of 
intercultural capabilities 

¶ acquire language learning 
processes and strategies 

Content Descriptions 

All knowledge, understanding and skills below must be delivered: 

A Course T Course M Course 

Engaging with texts 

¶ analyse a variety of 
increasingly complex texts 
that explore how roles and 
responsibilities are shaped 
and defined by the 
expectations and values of 
the society such as 
education, occupation and 
tradition 

¶ critically analyse a variety 
of increasingly complex 
texts that explore how 
roles and responsibilities 
are shaped and defined by 
the expectations and 
values of the society such 
as education, occupation 
and tradition 

¶ explore a variety of texts  

¶ create texts for different 
purposes, that convey 
ideas, beliefs and/or values 

¶ create a variety of 
increasingly sustained 
texts for different 
purposes, that convey 
ideas, beliefs and/or values 

¶ create texts 
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Contexts of language and culture 

¶ explore how intercultural 
understanding enhances 
the ability to 
communicate, interact and 
negotiate within and 
across languages in society 
and community, to 
understand oneself and 
others 

¶ evaluate how intercultural 
understanding enhances 
the ability to 
communicate, interact and 
negotiate within and 
across languages in society 
and community, to 
understand oneself and 
others 

¶ describe how intercultural 
understanding enhances 
the ability to communicate 

¶ understand the nature of 
intercultural 
communication such as 
register and body language 

¶ understand the reciprocal 
nature of intercultural 
communication such as 
register and body language 

¶ identify aspects of 
intercultural 
communication such as 
register and body language 

¶ understand that customs 
and tradition, including 
language may vary within a 
culture, as well as between 
cultures 

¶ evaluate how customs and 
tradition, including 
language may vary within a 
culture, as well as between 
cultures 

 

¶ reflect on and monitor 
own language learning and 
intercultural experiences 

¶ analyse, reflect on and 
monitor own language 
learning and intercultural 
experiences 

¶ reflect on own learning 

Values, beliefs and perspectives 

¶ explore ideas and opinions 
of self and others, as 
members of society, such 
as rights, responsibilities 
and duties  

¶ analyse ideas and opinions 
of self and others, as 
members of society, such 
as rights, responsibilities 
and duties  

¶ discuss ideas and opinions 
of self and others  

¶ understand how society 
and community are 
established and 
maintained through 
cultural, intercultural and 
intracultural perspectives 

¶ understand how society 
and community are 
established and 
maintained through 
cultural, intercultural and 
intracultural perspectives 

 

¶ analyse own values, 
beliefs, ideas and practices 
in relation to those 
represented in texts 

¶ critically analyse own 
values, beliefs, ideas and 
practices in relation to 
those represented in texts 

¶ explore values, beliefs, 
ideas and practices 
represented in texts 

Features of language use 

¶ communicate ideas, 
concepts and opinions 
related to social 
organisation and 
engagement such as their 

¶ communicate ideas, 
concepts and opinions 
related to social 
organisation and 
engagement such as their 

¶ communicate ideas, 
concepts and opinions 
such as their own values, 
beliefs, practices and ideas 
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own values, beliefs, 
practices and ideas 

own values, beliefs, 
practices and ideas 

¶ respond appropriately to 
audience 

¶ respond appropriately to 
audience, purpose and 
context in spoken and 
written interactions with 
consideration of gender, 
age, dialect for example 

¶ respond to audience 

¶ use processes and 
strategies to make 
meaning when viewing, 
listening and reading 

¶ evaluate and use processes 
and strategies to make 
meaning when viewing, 
listening and reading 

 

¶ apply specific grammatical 
features and functions (see 
appendix) 

¶ apply specific grammatical 
features and functions (see 
appendix) 

¶ apply specific grammatical 
features and functions (see 
appendix) 

Reflection 

¶ self-reflect on learning 
processes recognising 
linguistic elements of 
language acquisition 

¶ self-reflect on learning 
processes recognising 
cognitive, cultural personal 
and linguistic elements of 
language acquisition 

¶ self-reflect on learning 
processes 

 

A guide to reading and implementing content descriptions 

Content descriptions specify the knowledge, understanding and skills that students are expected to 
learn and that teachers are expected to teach. Teachers are required to develop a program of 
learning that allows students to demonstrate all the content descriptions. The lens which the 
teacher uses to demonstrate the content descriptions may be determined by the teacher when 
developing their program of learning.  

A program of learning is what a college provides to implement the course for a subject. It is at the 
discretion of the teacher to emphasise some content descriptions over others. The teacher may 
teach additional (not listed) content provided that it meets the specific unit goals. This will be 
informed by the student needs and interests. 

Assessment 

Refer to page 10. 
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The Changing World Value: 1.0 

The Changing World a Value 0.5 
The Changing World b Value 0.5 

Unit Description 

Students learn how values and culture/s shape an understanding of, and interaction with issues that 
impact our world. Students explore, through the target language, challenges and opportunities to 
share responsibilities. 

Specific Unit Goals 

This unit should enable students to: 

A Course T Course M Course 

¶ acquire skills to be a global 
citizen 

 

¶ understand the diversity 
and variability of language 
use 

¶ acquire understandings 
and skills to be a global 
citizen 

¶ understand and apply the 
diversity and variability of 
language use for 
communication 

¶ describe what it means to 
be a global citizen 

Content Descriptions 

All knowledge, understanding and skills below must be delivered: 

A Course T Course M Course 

Engaging with texts 

¶ analyse a variety of 
increasingly complex texts 
that explore change and 
the issues that impact our 
world, such as social, 
historical, political, 
environmental, 
technological and 
economic challenges and 
opportunities 

¶ critically analyse a variety 
of increasingly complex 
texts that explore change 
and the issues that impact 
our world, such as social, 
historical, political, 
environmental, 
technological and 
economic challenges and 
opportunities 

¶ explore texts, discussing 
challenges and 
opportunities for changing 
our world 

¶ create a variety of texts for 
different purposes to 
explore trends and issues 
that impact on our 
personal, societal and 
global world  

¶ create a variety of 
increasingly sustained 
texts for different 
purposes to explore trends 
and issues that impact on 
our personal, societal and 
global world  

¶ create simple texts 
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Contexts of language and culture 

¶ analyse how intercultural 
understandings enhance 
the ability to 
communicate, interact and 
negotiate within and 
across languages and 
cultures, and to 
understand oneself and 
others 

¶ evaluate how intercultural 
understandings enhance 
the ability to 
communicate, interact and 
negotiate within and 
across languages and 
cultures, and to 
understand oneself and 
others 

¶ demonstrate knowledge of 
intercultural 
understandings 

¶ understand the nature of 
intercultural 
communication such as 
register and body language 

¶ understand the reciprocal 
nature of intercultural 
communication such as 
register and body language 

 

¶ understand that customs 
and tradition, including 
language, may vary within 
a culture, as well as 
between cultures 

¶ understand that customs 
and tradition, including 
language, may vary within 
a culture, as well as 
between cultures 

 

¶ analyse, reflect on and 
monitor own language 
learning and intercultural 
experiences 

¶ critically analyse, reflect on 
and monitor own language 
learning and intercultural 
experiences 

¶ reflect on own learning 
and intercultural 
experiences 

Values, beliefs and perspectives 

¶ explore changing values, 
beliefs and perspectives in 
the search for a 
sustainable future such as 
demographic, 
intergenerational, 
traditional/modern 
contexts 

¶ analyse changing values, 
beliefs and perspectives 
with empathy in the search 
for a sustainable future 
such as demographic, 
intergenerational, 
traditional/modern 
contexts 

 

¶ understand how the 
changing world is 
perceived and 
communicated through 
cultural, intercultural and 
intracultural perspectives  

¶ understand how the 
changing world is 
perceived and 
communicated through 
cultural, intercultural and 
intracultural perspectives  

 

¶ consider own values, 
beliefs, ideas and practices 
in relation to those 
represented in texts 

¶ analyse own values, 
beliefs, ideas and practices 
in relation to those 
represented in texts 
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Features of language use 

¶ communicate ideas, 
concepts and opinions 
related to the changing 
world such as challenges 
and opportunities to share 
responsibilities 

¶ communicate ideas, 
concepts and opinions 
related to the changing 
world such as challenges 
and opportunities to share 
responsibilities 

¶ communicate ideas 

¶ respond appropriately to 
audience, purpose and 
context in spoken and 
written interactions with 
consideration of gender, 
age, dialect for example 

¶ respond appropriately to 
audience, purpose and 
context in spoken and 
written interactions with 
consideration of gender, 
age, dialect for example 

 

¶ use processes and 
strategies to make 
meaning when viewing, 
listening and reading  

¶ use processes and 
strategies to make 
meaning when viewing, 
listening and reading  

¶ use processes and 
strategies to make 
meaning when viewing, 
listening and reading 

¶ apply specific grammatical 
features and functions (see 
appendix) 

¶ apply specific grammatical 
features and functions (see 
appendix) 

¶ apply specific grammatical 
features and functions (see 
appendix) 

Reflection 

¶ self-reflect on learning 
processes recognising 
cognitive, cultural personal 
and linguistic elements of 
language acquisition 

¶ self-reflect on learning 
processes recognising 
cognitive, cultural personal 
and linguistic elements of 
language acquisition 

¶ self-reflect on language 
learning 

A guide to reading and implementing content descriptions 

Content descriptions specify the knowledge, understanding and skills that students are expected to 
learn and that teachers are expected to teach. Teachers are required to develop a program of 
learning that allows students to demonstrate all the content descriptions. The lens which the 
teacher uses to demonstrate the content descriptions may be determined by the teacher when 
developing their program of learning.  

A program of learning is what a college provides to implement the course for a subject. It is at the 
discretion of the teacher to emphasise some content descriptions over others. The teacher may 
teach additional (not listed) content provided that it meets the specific unit goals. This will be 
informed by the student needs and interests. 

Assessment 

Refer to page 10. 
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Diverse Perspectives Value: 1.0 

Diverse Perspectives a Value 0.5 
Diverse Perspectives b Value 0.5 

Unit Description 

Students learn how culture and language are expressed and appreciated in diverse mediums to 
communicate, sustain and challenge thinking, behaviour and systems. Students examine and 
demonstrate an awareness of perspectives.  They explore, through the target language, a diversity of 
cultural expressions in the arts. 

Specific Unit Goals 

This unit should enable students to: 

A Course T Course M Course 

¶ understand how culture 
and language are 
expressed and appreciated 
in diverse mediums to 
communicate, sustain and 
challenge thinking,  

¶ understand how culture 
and language are 
expressed and appreciated 
in diverse mediums to 
communicate, sustain and 
challenge thinking, 
behaviour and systems. 

¶ understand how culture 
and language are 
expressed and appreciated 
in diverse mediums 

Content Descriptions 

All knowledge, understanding and skills below must be delivered: 

A Course T Course M Course 

Engaging with texts 

¶ analyse a variety of 
increasingly complex texts 
that explore diverse 
perspectives that sustain 
and/or challenge thinking, 
behaviour and systems, 
such as literary, visual and 
performing arts  

¶ critically analyse a variety 
of increasingly complex 
texts that explore diverse 
perspectives that sustain 
and/or challenge thinking, 
behaviour and systems, 
such as literary, visual and 
performing arts  

¶ explore and respond to a 
variety of literary, visual 
and performing arts 

¶ create a variety of texts for 
different purposes to 
demonstrate an awareness 
of differing perspectives 

¶ create a variety of 
increasingly sustained 
texts for different 
purposes to demonstrate 
an awareness of differing 
perspectives 
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Contexts of language and culture 

¶ examine how expressive 
and imaginative texts 
create aesthetic, 
humorous or emotional 
effects in ways that reflect 
cultural influence 

¶ analyse how expressive 
and imaginative texts 
create aesthetic, 
humorous or emotional 
effects in ways that reflect 
cultural influence 

¶ describe how expressive 
and imaginative texts 
create aesthetic, 
humorous or emotional 
effects in ways that reflect 
cultural influence 

¶ understand the nature of 
intercultural 
communication such as 
register and body language 

¶ understand the reciprocal 
nature of intercultural 
communication such as 
register and body language 

 

¶ explore how customs and 
tradition, including 
language may vary within a 
culture, as well as between 
cultures 

¶ understand that customs 
and tradition, including 
language may vary within a 
culture, as well as between 
cultures 

 

¶ analyse, reflect on and 
monitor language learning 
and intercultural 
experiences in self and 
others 

¶ analyse, reflect on and 
monitor language learning 
and intercultural 
experiences in self and 
others 

 

Values, beliefs and perspectives 

¶ analyse and engage with 
how values, beliefs and 
perspectives are expressed 
through the arts, in a 
variety of mediums and 
diverse contexts, through 
language and images  

¶ critically analyse and 
engage with how values, 
beliefs and perspectives 
are expressed through the 
arts, in a variety of 
mediums and diverse 
contexts, through language 
and images  

 

¶ understand how diverse 
points of view are 
constructed and 
interpreted through 
cultural, intercultural and 
intracultural perspectives  

¶ understand how diverse 
points of view are 
constructed and 
interpreted through 
cultural, intercultural and 
intracultural perspectives  

 

¶ examine own values, 
beliefs, ideas and practices 
in relation to those 
represented in texts 

¶ analyse own values, 
beliefs, ideas and practices 
in relation to those 
represented in texts 

¶ identify own values, 
beliefs, ideas and practices 
in relation to those 
represented in texts 
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Features of language use 

¶ communicate ideas, 
concepts and opinions 
related to diverse 
perspectives such as 
political or social 
behaviours and systems 

¶ communicate ideas, 
concepts and opinions 
related to diverse 
perspectives such as 
political or social 
behaviours and systems 

¶ communicate ideas 

¶ respond appropriately to 
audience, purpose and 
context in spoken and 
written interactions with 
consideration of gender, 
age, dialect for example 

¶ respond appropriately to 
audience, purpose and 
context in spoken and 
written interactions with 
consideration of gender, 
age, dialect for example 

 

¶ use processes and 
strategies to make 
meaning when viewing, 
listening and reading 

¶ use processes and 
strategies to make 
meaning when viewing, 
listening and reading 

 

¶ apply specific grammatical 
features and functions (see 
appendix) 

¶ apply specific grammatical 
features and functions (see 
appendix) 

¶ apply specific grammatical 
features and functions (see 
appendix) 

Reflection 

¶ self-reflect on learning ¶ self-reflect on learning 
processes recognising 
cognitive, cultural personal 
and linguistic elements of 
language acquisition 

¶ self-reflect on learning 

A guide to reading and implementing content descriptions 

Content descriptions specify the knowledge, understanding and skills that students are expected to 
learn and that teachers are expected to teach. Teachers are required to develop a program of 
learning that allows students to demonstrate all the content descriptions. The lens which the 
teacher uses to demonstrate the content descriptions may be determined by the teacher when 
developing their program of learning.  

A program of learning is what a college provides to implement the course for a subject. It is at the 
discretion of the teacher to emphasise some content descriptions over others. The teacher may 
teach additional (not listed) content provided that it meets the specific unit goals. This will be 
informed by the student needs and interests. 

Assessment 

Refer to page 10. 
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Negotiated Study Value: 1.0 

Negotiated Study a Value 0.5 
Negotiated Study b Value 0.5 

Prerequisites 

Students must have studied TWO standard 1.0 units.  

Duplication of Content 

Students must not duplicate topics, case studies or issues studied in this course. 

Unit Description 

A negotiated study unit is decided upon by a class, group(s) or individual student in consultation with 
ǘƘŜ ǘŜŀŎƘŜǊ ŀƴŘ ǿƛǘƘ ǘƘŜ tǊƛƴŎƛǇŀƭΩǎ ŀǇǇǊƻǾŀƭΦ ¢ƘŜ ǇǊƻƎǊŀƳ ƻŦ ƭŜŀǊƴƛƴƎ ŦƻǊ ŀ ƴŜƎƻǘƛŀǘŜŘ ǎǘǳŘȅ ǳƴƛǘ 
must meet all the content descriptions as appears in the unit. 

Specific Unit Goals 

This unit should enable students to: 

A Course T Course M Course 

¶ acquire language learning 
processes and strategies 

¶ acquire and demonstrate 
language learning 
processes and strategies 

¶ acquire language learning 
processes and strategies 

¶ enhance their capacity to 
communicate and interact 
effectively within and 
across languages and 
cultures 

¶ enhance their capacity to 
communicate and interact 
effectively within and 
across languages and 
cultures 

¶ develop intercultural 
understandings 

Content Descriptions 

All knowledge, understanding and skills below must be delivered: 

A Course T Course M Course 

Engaging with texts 

¶ interpret and create a 
range of texts 

¶ interpret and create a 
range of increasingly 
sustained texts  

 

Contexts of language and culture 

¶ understand that language 
and culture are inextricably 
linked 

¶ understand that language 
and culture are inextricably 
linked 

 

¶ understand the nature of 
intercultural 
communication such as 
register and body language 

¶ understand the reciprocal 
nature of intercultural 
communication such as 
register and body language 
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¶ understand that custom 
and tradition, including 
language, may vary within 
a culture, as well as 
between cultures 

¶ evaluate how custom and 
tradition, including 
language, may vary within 
a culture, as well as 
between cultures 

 

¶ monitor own language 
learning and intercultural 
experiences 

¶ analyse, reflect and 
monitor own language 
learning and intercultural 
experiences 

 

Values, beliefs and perspectives 

¶ understand how meaning 
is constructed through 
cultural, intercultural and 
intracultural knowledge  

¶ analyse how meaning is 
constructed through 
cultural, intercultural and 
intracultural knowledge  

 

¶ examine own values, 
beliefs, ideas and practices 
in relation to those 
represented in texts 

¶ analyse own values, 
beliefs, ideas and practices 
in relation to those 
represented in texts 

¶ compare own values, 
beliefs, ideas and practices 
in relation to those 
represented in texts 

Features of language use 

¶ communicate ideas, 
concepts and opinions  

¶ communicate ideas, 
concepts and opinions  

¶ communicate ideas 

¶ respond appropriately to 
audience, purpose and 
context in spoken and 
written interactions with 
consideration of gender, 
age, dialect 

¶ respond appropriately to 
audience, purpose and 
context in spoken and 
written interactions with 
consideration of gender, 
age, dialect 

 

¶ use processes and 
strategies to make 
meaning when viewing, 
listening and reading 

¶ use processes and 
strategies to make 
meaning when viewing, 
listening and reading 

 

¶ apply specific grammatical 
features and functions (see 
appendix) 

¶ apply specific grammatical 
features and functions (see 
appendix) 

¶ apply specific grammatical 
features and functions (see 
appendix) 

Reflection 

¶ self-reflect on learning 
processes recognising 
cognitive, cultural 
personal and linguistic 
elements of language 
acquisition 

¶ self-reflect on learning 
processes recognising 
cognitive, cultural personal 
and linguistic elements of 
language acquisition 
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A guide to reading and implementing content descriptions 

Content descriptions specify the knowledge, understanding and skills that students are expected to 
learn and that teachers are expected to teach. Teachers are required to develop a program of 
learning that allows students to demonstrate all the content descriptions. The lens which the 
teacher uses to demonstrate the content descriptions may be determined by the teacher when 
developing their program of learning.  

A program of learning is what a college provides to implement the course for a subject. It is at the 
discretion of the teacher to emphasise some content descriptions over others. The teacher may 
teach additional (not listed) content provided that it meets the specific unit goals. This will be 
informed by the student needs and interests. 

Assessment 

Refer to page 10. 
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Appendix A ς Language Specific Information 

The collection of conceptual understandings in the form of questions are provided to guide inquiry 
based teaching and learning in senior language classes. There is a need to capture the essence of the 
ƭŀƴƎǳŀƎŜκŎǳƭǘǳǊŜ ǘƘǊƻǳƎƘ ǘƘŜ ǉǳŜǎǘƛƻƴǎ ǘƘŀǘ ΨŎŀǊǊȅΩ ǘƘŜ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΤ ǘƘŜ ƎǊŀƳƳŀǊ ƛǎ ǘƘŜ 
enabler, not the goal. Deep understanding and appreciation of, and a growing capability to 
meaningfully engage with, culture and language is the goal. 

These understandings are phrased as inquiry questions to engage the teacher and learners on a 
ƧƻǳǊƴŜȅ ǘƻǿŀǊŘǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ǇŀǊǘƛŎƛǇŀǘƛƻƴΦ tǊŜŘƻƳƛƴŀƴǘƭȅΣ ŎƻƴŎŜǇǘǳŀƭ ǉǳŜǎǘƛƻƴǎ ŀǊŜ ǘƘŜ ΨƘƻǿ 
ŀƴŘ ǿƘȅ ǉǳŜǎǘƛƻƴǎΩ ǘƘŀǘ ŜƴŀōƭŜ ǳǎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ƛƴǘŜƎǊŀƭ ǾŀƭǳŜǎ ŀƴŘ ōŜƘŀǾƛƻǳǊǎ ǘƘŀǘ ŘǊƛǾŜ ǘƘŜ 
language/culture.  

¢ƘŜǎŜ ǎǘŀǘŜƳŜƴǘǎ Ŏƻƴǘŀƛƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎǎ ǘƘŀǘ ŜǉǳŀǘŜ ǘƻΥ ƛŦ ȅƻǳ ŘƻƴΩǘ ƭŜŀǊƴ ŀōƻǳǘ ŀƴŘ ƭŜŀǊƴ ǘƻ 
interact with an understanding of this concepǘΣ ǘƘŜƴ ȅƻǳ ƘŀǾŜƴΩǘ ǊŜŀƭƭȅ ΨƭŜŀǊƴǘΩ ǘƘŀǘ 
language/culture. This is not a prescriptive list, but a starting point for inquiry. The questions can 
examine untranslatables, they can be questions of nature and impact, questions that give birth to 
comparative understanding, rather than lower order thinking, such as the one dimensional Ψwhen, 
where, who questionsΦΩ Ψ²hat questionsΩ Ŏŀƴ Ŝxamine much deeper relational understandings, such 
as a cause and effect, for example, rather than objects or simple ideas. 
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Continuing Arabic (to be advised) 
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Continuing Chinese 

Essential Understandings 

1. Iƻǿ Ƙŀǎ ǘƘŜ /ƘƛƴŜǎŜ ƭŀƴƎǳŀƎŜ ƛƴŦƭǳŜƴŎŜŘ ƻǘƘŜǊ ŎƻǳƴǘǊƛŜǎΩ ŎǳƭǘǳǊŜ ŀƴŘ ƭŀƴƎǳŀƎŜǎΚ 

2. How is the purpose of idioms and how are they be used in the appropriate context? 

3. What is the correlation between culture festivals and relevant food? 

4. What are the implications of Chinese zodiac signs in understanding personality? 

5. What are the Chinese proverbs we can use in self-expressions? 

6. Why is so important to distinguish between formal and informal speaking modes when 
addressing a Chinese-speaking person? 

7. How is poetry expressing the features of the tones and intonation of Mandarin? 

8. How etiquette is expressed in the Chinese language such as giving and accepting presents? 

9. How do regional and national varieties enrich the Chinese language? 

10. How solidarity is expressed in the Chinese conversations such as asking about family 
members, marriage and incomes? 

11. How does language reflect formal and informal relationships? 

12. Why is gender of nouns (e.g. addressing) and adjectives so important in the Chinese 
language? 

13. How to give and justify ideas and opinions in Chinese? 

14. In what ways have other languages and migration influenced the Chinese language? 

15. How are the cultural values/norms expressed in the Chinese language (e.g. collectivism vs  
individualism, filial Piety and face work)? 

 

Functions Structures 

General questions with ma, ba 

and ne. ⱴάɛ έַײ ꜡ ᴮ   
ӑῗ☻ᶽַҍᵌ Are you Australian? 

Common measure words  

ẁⱴ  

Nominal measure words: number + measure word + 
item 

Ѧ (one of persons or one unit of items),   (a kind 

of),  E  , ‍, ᷃  (referring to one kind of animal)ιắ 

(one item with a surface)ιᴶ (a machine or an 

equipment)ι“ /ѩ (a twig, a branch of )ιҭ (a 

piece of garment)ιẄεone painting),  אε  

one pair of glasses),  Ḿ/ᴥ (one pair of )ιᶒ (one 

block of )ι  (half of a kilo)ι /  (one tiny item),

Ἣ (referring to an item with a handle or support)ι

ẚ (a building of ) 
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Functions Structures 

Directional words  ᾛӇ  α1βSimple directional words ᴅΆӈ  

і on, above, over; ї under, below; ṫ leftιᴸ right

ׁ frontιᵅ backι ѧmiddleι᾽ besideι  

insideᶹ outsideιѠ eastιᴇ southι  westιר 

northѠר northeastιѠᴇ  southeastι  ᴇ

southwest  northwest ר

(2)  Compound directional words T ἄΆӈ  

і μі  on topιѠ μѠ  (in/to) eastι 

ׁ μׁ  in frontιᵅ μᵅ  at the back  

іїιṫᴸ and ׁ ᵅ ƳŜŀƴ άŀǇǇǊƻȄƛƳŀǘŜƭȅΣ ŀōƻǳǘΣ 

ŀǊƻǳƴŘέ ŀƴŘ Ŏŀƴ ōŜ ǳǎŜŘ ǘƻ ŜȄǇǊŜǎǎ ŀǇǇǊƻȄƛƳŀǘƛƻƴ 
about age, height, length, weight, money and periods 
of time, etc.  

ҋ ṫᴸ about 5 metres, ῒ ׁᵅ around Chinese 

New Year 

(3)  Postpositional phrases Άӈ  

⁯Ḓі ιᾨḯ μ  on the desk, inside the 

classroom 

 

Existential sentences Ḕ♪ᴮ

 ᶇ zaiεῑ youεᾴ shi 

ẽכּ ᶈ Ṵ￼Ḿ / Ṵ￼Ḿ ῶּכẽ / 

Ṵ￼Ḿ ῗּכẽ  

The cinema is opposite the super market. 

Expressing distance ַײ  ᶦᶡἾᶝ  ᶋỄ Civic of Canberra is close 

to the airport. 

Verbs used to express a brief 
action  

חײӏַח₡ῂᾩתּ , by 

duplication of verbs ח ᴫ 

ἅ ҭ Ὸ Let me try this garment on. 

ӑ You read this poem. 

ἅ ҃  ѿι Ḅ I browsed this book, very 

good. 

ẁẁỒ Give a hand, please 

Adverb of scope ᵿׇ ӏ◦

 

ӑ ιἅҪѼ You drink tea, all of us 

drink tea too. 

Directional prepositions  

ᾛӇ ◦  
ҡ fromιỀ /ᵇ towardsιҡ Χ Χ  ֹ  from Χ to Χ  

ḃᵇἅỉ She is smiling at me. 
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Functions Structures 

Expressing an action in progress  

 

 

҆ҭ⃰ᶈ , using zheng or zai or zhengzai  

(zhe) 

Ҥ⃰μᶈμ⃰ᶈּﬞכ ▫ἃε ζ He is playing 

computer games. 

¢ƘŜ tŀǊǘƛŎŀƭ άȊƘŜέ י ά έ￼ּז│ 

ḙּוҪ⃰ᶈᵫ ₵ The students are singing. 

¢ƘŜ ǇŀǊǘƛŎƭŜ άƭŜέ ט ά҂άַײⱴ

← 

As an aspect particle, it occurs 
after a verb to indicate a 
completion of an action or the 
emergence of a new situation 
(used with other words). 

ӮӐў҃ It is time to do your homework now. 

ӑᴵҨᵻḲ҃ You may go home now. 

ἅҺ ∏ ҃ I can speak Chinese now. 

Negative sentences with mei 

(you), meiαyouβ used before 

a verb to indicate that an action 
has not happened. 

ⱴ ά⅍αῑβέַײᵊḦᴮεά⅍

αῑβέⱴᶇח ҥ׀ ӏח

⅍ῑḡở  

ἅ ≡εῶζ Ѧּכẽε҃ζ I have not 

seen this movie yet. 

 

¢ƘŜ ǇŀǊǘƛŎƭŜ άƎǳƻέ ƛƴŘƛŎŀǘƛƴƎ 
action that happed in the past. 

ט  ά έַײⱴ←ε ᴦⱳ

 ӏחײַ

ӑ‎ ἅҪḙ›ᵈόHave you been to our school?  

ӑῶ≡ῶ כּ ׅόHave you watched this 

TV series. 

ḃј`Ẹ ◗ᵔ She was not an actress. 

Expressing similarity and 

dissimilarity ᵂᵘїᵂַײ  

 

ἅ￼ἐ ᵙμ  ḃ￼ἐ  ‾ My mobile phone 

is the same as hers. 

ἅ￼ỳ│ᵙμ Ҥ￼Ễј ‾ My views are 

different from his. 

Comparative sentences 

 ₦ ᴮ 
ᶦᶡἾ￼ ᶾ⅝ủṒ￼ ᶾ֚ /ŀƴōŜǊǊŀΩǎ ǿƛƴǘŜǊ 

ƛǎ ŎƻƭŘŜǊ ǘƘŀƴ {ȅŘƴŜȅΩǎ ǿƛƴǘŜǊΦ 

Negative bi structures  ά⅝άḔᴯ￼ᵋḧᴯ 

‍ ≡ῶ ‍Ḅ  (adjective) That necklace is 

not as pretty as this one. 

¢ƘŜ ŀŘǾŜǊō άȊǳƛέ   א άῳέ 

і╤ῗѧᶂῳᶽ (adjective) ￼ᶝṴ Shanghai is the 

biggest city in China. 
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ῳԋỌεverbζἅ Mum cares for me the 

most. 

Ҥᵴ₮ᶑᶈᾨḯῳׁ εdirectional wordζ He 

likes sitting closest to the front of the classroom. 

Sentences with a double object 

ᴤḴ ᴮ 
ᵓ ṷ ѦḄ╦Ụή Tell the teacher about this 

good news. 

Alternative questions and 

response Ἤ꜡ ᴮјᵺ  
Q:  ӑҪ ᴞ Ḡ ῗі╤όDo you want to go to 

·ƛΩŀƴ ƻǊ {ƘŀƴƎƘŀƛΚ 

A1χᴞ Ḡ ·ƛΩŀn.  

A2̔ Ḡἆ і╤ ᴵҨ 9ƛǘƘŜǊ ·ƛΩŀƴ ƻǊ 

Shanghai. 

Pivotal sentences (a verb 
indicates a request or a 

command) ԑ ᴮ 

ӑҟ ӑ ṯ Please introduce yourself. 

ἅ ї Let me explain. 

ṷᴲἅҪᵻ The teacher is asking us 

questions. 

Question tags used in requests 
ǳǎƛƴƎ άȊŜƴƳŜȅŀƴƎέΣ άƘŀƻƳŀέΣ 
άȄƛƴƎƳŀέ ŀƴŘ άƪŜȅƛƳŀέ  

ⱴέ Ѱ‒ψέΣ άḃᵇψέ  ά

ᵇψέ  άH ҧᵇψ ά Ύ ₱

꜡ײַ ᴮ 

ӑҞᶾᵙἅᴾѧ ιỘѱ‾όWhat about you and I 

having lunch today? 

 

Modal verbs ỗח  Ӹ ӯ ᵈόCan I park here? ӑאᶈᴵҨ ҃

You can leave now. 

ӑјẔ і ֹ You should not be late in class. 

ӑọ ᴠז ѦҺ  You must attend this 

meeting. 

ἅệᵻḲ҃ I must go home now.  

ἅјּזᴞ Ἅ I donΩǘ need to go to the toilet. 

ҤҪјệјᵙἅҪᵀӐ They have to cooperate 

with us. 

Adverbials to introduce persons 

ẫ ҙ◓ַײ◦  
ἅ ἔѦּכ LΩƭƭ ƎƛǾŜ ƳǳƳ ŀ call. 

ṷḾμ ἅҪ ιάј ᶈі ￼Ὴӧﬞἐ  έ 

¢ƘŜ ǘŜŀŎƘŜǊ ǎŀȅǎ ǘƻ ǳǎΣ ά5ƻƴΩǘ ǳǎŜ ȅƻǳǊ ƳƻōƛƭŜ 
ǇƘƻƴŜǎ ƛƴ ŎƭŀǎǎΦέ 

Adverbials with proverbs of 

time indication ɜ ἷᾩ ׇײַ  
ӑỘѱ ᶈ כּ όWhy are you still watching TV? 
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ҤҪṰ ֹᶦᶡἾ҃ They have already arrived at 

Canberra. 

Ҥᴡᶈּﬞכ ▫ἃ҃ He starts to play computer 

games again. 

Ҥ ₭ᴡ ₭ᶊ ἅ᷂Ὼ He disappointed me 

again and again. 

ἅΐᶾ῝іѻ♇ṏ ҃ I even went to sleep at 

9.00 pm yesterday evening. 

Ҥΐᶾ῝і҇ײ♇ἑ He only went to bed at 

12.00 pm yesterday evening. 

Complements of time  

 ᾩ  
ӑ‎רҖᶺ Ὴ ҃μᶺѰ҃όHow long are you 

going to stay in Beijing? 

ἅ‎רҖѣᶾ҃ I have stayed in Beijing for two 

days now. 

ӑҪ ҃ᶺѰ￼ּכ ׅόHow long have you 

been watching the TV series?  

Complements of action  

ח   
ἅᴞ ₭Җҋר LΩǾŜ ōŜŜƴ ǘƻ .ŜƛƧƛƴƎ ǘƘǊŜŜ ǘƛƳŜǎΦ 

 ѿἅ ѣ   LΩǾŜ ǊŜŀŘ ǘƘƛǎ ōƻƻƪ ǘǿƛŎŜΦ 

Ѧᵕ ἅ ᴞ ủṒ LΩƭƭ Ǝƻ ǘƻ {ȅŘƴŜȅ ǘƘƛǎ 

weekend. 

ἅҪᴱ We only met once. 

Compound sentences with 
conjunctions expressing the 
order of actions in a sentence  

ӓⱴ ᶵᴿᴮ, ӽᵄ⁸ײַ

Ẑ 

 

ἅҪἔ Ӿᴞ Ḡιⱡᵅ/ὶ ᴞרҖ We plan to 

Ǝƻǘ ǘƻ ·ƛΩŀƴ ŦƛǊǎǘ ŦƻƭƭƻǿŜŘ ōȅ .ŜƛƧƛƴƎΦ 

ῗμḅ‛ї ιἅҪṏјᴞủṒ҃ If it is 

raining, then we are not going to Sydney. 

ḃјӇḙѽ∏ ι ћ ḙѽ│ She not only 

studies Chinese but also studies French. 

ⱡҤּ҃פֿוιӇῗҤ ῗᴠ҃ז⅝  

Although he is sick today he is still playing in the 
match. 

ⱡאᶈῗḙ›ᾣӬιἅҪҠⱡᶈѧᶂι  

Although it is the school holidays we are still 
travelling in China. 

Complements of result Ὼ

 

ӐўӮḢ҃ The homework has been completed. 

ἅҪṰ ֹᶦᶡἾ҃ We have already flown 

back to Canberra. 
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ṷ￼ ᵎ▐₣ Listen carefully to what the 

teacher says. 

ӑ ḧ ḙҺẦ You must learn how to drive. 

ἅ≡῎︢ӑ ￼εnegating complement of resultζ.  

L ŘƛŘƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ ȅƻǳ ŀǊŜ ǎŀȅƛƴƎΦ  

Complements of possibility ᴵ ￼ ‛  

Ҥ ệἀѧᾰ He can read Chinese. 

ἅ֒јḢ ѱᶺӐў I cannot finish so much 

homework. 

ἅҜѱ ј I cannot see anything. 

ἅ ј I cannot fall sleep. 

῎ᶾ￼ ἅіј҃ I cannot go to classes 

tomorrow. 

Complements of direction

 ᵆ  
ӑὗі‎ You take it up. 

ᶑї‎ιỹỹ Sit down and talk slowly. 

‎ come inι֧‎ come outιᵻ‎ come backι

‎ come over, іᴞ go up, їᴞ go downι 

‎ come inι ᴞ go inι֧ᴞ go outι 

ᵻᴞ go backι ᴞ go over 

Complements of degree    

 ẘ  
Ҥ ệỄồ Ҥ ℓ ệỄồ He runs fast. 

ḃ ệјᶿḄ HŜ ŘƛŘƴΩǘ Řƻ ǿŜƭƭ ƛƴ ǘƘŜ ǘŜǎǘΦ 

¢ƘŜ άōŀέ ǎŜƴǘŜƴŎŜǎ    ά

Ἀάḓᴮ 

Ba is used as a proposition 
followed by an object and a 
verb to emphasise how a person 
ƻǊ ŀ ǘƘƛƴƎ ƛǎ άōŜƛƴƎ ŀŎǘŜŘ ƻƴέΦ 

 

ἅἫ᷃ᴧׇ ҃ I cut her hair short. 

ἅἫ ӯᶈḙ›ӯ ᶋ҃ I have parked my car at 

the school car park. 

Notional passive (passive voice) 

 ổѱѕַײ  ᴮח
כּ ӢḄ҃ The computer has been fixed. 

¢ƘŜ άōŜƛέ ǎŜƴǘŜƴŎŜǎ  ά

έחᴮ 
ἅ￼Ɫ   Ҥεdoerζ ᶐ҃εindicating the 

result of an actionζ  

My camera has been broken by him. 

Connective words /Ԋ  1.1 To add ᶭזχ 

   furthermore ℓ ,  
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1.2 To contrast ⅝ : 

   conversely ᴦ ‎ ι  

   nevertheless ј ,  Ẋјμᴐι јⱡιᵋֱ 

1.3 To emphasise Ặ : 

   mainly Ѯ ￼ῗ, especially ⸗ָῗ,ṎԎῗ  

   Obviously ̓́ Ῐᶊ ψ in fact ḫ і,  

   in any case, ᶈүӍừ֙їι  

   more importantly ̈̀ ￼ῗι  

1.4 To prove ῎χ 

   because ᵼ℅/ּ҈יιtherefore ἍҨ,  

   for the same reason a‾￼יּתῗιthat is ṏῗ 

1.5 To express an alternative Ὅ: 

   on the other hand, Ά ɚɚᴰ Ά ‎  

1.6 To show consequence ‛: 

   consequently ‛ῗ,  

   because of this ּי℅‎ ᴵ℅יּ/ ,  

   under these circumstances ᶈ Ҏừ֙ї 

1.7 To give an example ѯӕ: 

   for example, ѯӕ‎ , such as ⅝ḅ,  

   in another case D ừ֙ῗ,  

take the case of ṏ     ὗ ɚ ɚ ‎ ,  

1.8 To start a new point ẦḊᾺ￼ ♇ │:  

   with regard to ԋ҈ ɚ ɚ,  

   with reference to Ӫệᴠ ￼ῗ,  

1.9 To show cause and effect: ᵼ‛ 

   consequently ‛ῗ, as long as E  

1.20 To conclude ṔἆỞ χ 

    in conclusion Ở ѳιfinallyῳᵅι 

   in brief ѳιtherefore ἍҨε ), 

1.21. To show an exception ӕᶹχ  

   even though ᴏӔεe.g. ᴏӔї ιἅѼ‎),  

   ῃῗ (i.e.ῃⱡῗ) even ּה /  












































































