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GeneralCapabilities

All courses of study for the AGEnior Secondar@ertificate should enable students to develop

essential capabilities fortwenif A NA G OSy (G dzNE f SFNYySNaA® ¢KSasS WOl LI
and interconnected set of knowledge, skills, behaviours and dispositions that students develop and

use in heir learning across the curriculum.

The capabilities include:
T literacy
numeracy
information and communication technology (ICT)
critical and creative thinking

personal and social

= =4 =4 -4 -4

ethical behaviour
1 intercultural understanding

Courses of study for the AGEnior Secondar@ertificate should be both relevant to the lives of
students and incorporate the contemporary issues they face. Hence, courses address the following
three priorities. These priorities are:

1 Aboriginal and Torres Strait Islander historied anltures
9!"&AF FYyR 1dzZa0NIfAFQA Sy3l3ISYSyid 6AGK ! aAl
1 Sustainability

Elaboration of these General Capabilities and priorities is available on the ACARA website at
www.australiancurriculum.edu.au

Cover Art provided by Canberra College Student

Aidan Giddings


http://www.australiancurriculum.edu.au/
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BSSS

AUSTRALIAN CAPITAL TERRITORY

Course Adoption Form fo€ontinuingLanguages

College:

CourseTitle: CONTINUINGArabicA , ChineseA , FrenchA ,
GermanA, HindiA, IndonesianA, ItalianA, Japanesd,

Classification{select one)

) 4 ! ] AA TA MA
KoreanA, PolishA, SpanislA , ViethameseA
(pleaseselectone)
Framework: Modern Languages 2018
Dates of Course Accreditation: From| 2020 | To 2024
Identify units to be adopted by ticking the check boxes
Unit Title (1\./382) Length

A | The Individual 1.0

A | The Individuah 0.5

A | The Individuab 0.5

A | Society and Community 1.0

A | Society and Community 0.5

A | Society and Community 0.5

A | The Changing World 1.0

A | The Changing Worl 0.5

A | The Changing World 0.5

A Diverse Perspectives 1.0

A | Diverse Perspectives 0.5

A | Diverse Perspectivds 0.5

A | Negotiated Study 1.0

A | Negotiated Study a 0.5

A | Negotiated Study b 0.5

Adoption The course and units named above are consistent with the philosophy and goals of the (
and the adopting college has the human and physical resources to implement the course.

Principal:

/

120

BSSS Office Use
Entered into database: / 120
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Course Name

ContinuingModern Languages

Course Classification
ATIM

Course Framework

This course is presented under the Modern Languages Course Framework 2020.

Course Developers

Name College

Available course patterns

A standard 1.0 value unit is delivered over at least 55 hourdeTwardeda course, students must
complete at least theninimumunits over the whole minor, major, major/min@r double major
course.

Course Number of standard units to meet course regqements
Minor Minimum of 2 units

Major Minimum of 3.5 units

Major Minor Minimum of 5.5 units
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Implementation Guidelines

Units in this course can be delivered in any order.

Prerequisites for the course or units within the course:

For the Negotiated&tudy Unit (if applicable), students must have studied a minimum of two
standard 1.0 units.

Arrangements for students continuing study in this course

Studentswho studied the previous course may undertake any units in this course provided there is
no duplcation of content.

Duplication of Content Rules

Students cannot be given credit towards the requirements f8eaior Secondary Certificate far
unit that significantly duplicates content in a unit studied in another courbe.responsibility for
preventing undesirable overlap of content studied by a student rests with the principal and the
teacher delivering the course. Students will only be given creditdvering the content once.

Guidelines for delivery

Program of Learning

A program of learmig is what a school provides to implement the course for a subjHuis meets
the requirements for context, scope and sequence set out in the Board endorsed cQiuskents
follow programs of learning in a college as part of their senior secondariestuthe detail, design
and layout of a program of é&ning are a college decision.

The program of learning must be documented to show the planned learning activities and
experiences that meet the needs of particular groups of students, taking into acttaininterests,

prior knowledge, abilities and backgroundBhe program of learning is a record of the learning
experiences that enable students to achieve the knowledge, understanding and skills of the content
descriptions.There is no requirement tseubmit a program of learning to the OBSSS for approval.

The Principal will need to sign off at the end of Year 12 that courses have been delivered as
accredited.

Content descriptions

Are all content descriptions of equal importance? Niodepends on thdocus of study.Teachers

Oy Odzal2YAasS GKSANI LINRPINIY 2F fSIFENYyAy3a (2 YSSi
content descriptions if desired or emphasising some over othareacher must balance student

needs with their responsibility to tecall content descriptionslt is mandatory that teachers

address all content descriptions and that students engage with all content descriptions.

Half standard 0.5 units

Half standard units appear on the course adoption form but are not explicitly docieuén

courses.lt is at the discretion of the college principal to split a standard 1.0 unit into two half

standard 0.5 unitsColleges are required to adopt the half standard 0.5 urlitewever, colleges are

not required to submit explicit documentain outlining their half standard 0.5 units to the

BSSSColleges must assess students using the half standard 0.5 assessment task weightings outlined
in the framework.It is the responsibility of the college principal to ensure that all content is

delivered in units approved by the Board.
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Achievement Standards

Years 11 and 12 achievemerdrsdards are written for A’ courses.A single achievement standard
is written for M courses.

A year 12 student in any unit is assessed using the Year 12 achievaaratdrds.A year 11
student in any unit is assessed using the Year 11 achievement stan¥a@is12 achievement
standards reflect higher expectations of student achievement compared ty¥¢lae 11 achievement
standardsYear 11 and 12 achievement stamds are differentiated by cognitive demand, the
number of dimensions and the depth of inquiry.

An achievement standard cannot be used as a rubric for an individual assessment task. Assessment
is the responsibility of the college. Student tasks may besasseusing rubrics or marking schemes
devised by the collegeA teacher may use the achievement standards to inform development of
rubrics. The verbs used in achievement standards may be reflected in the rubribe context of
combined Year 11 and X2asses, it is best practice to have aidistrubric for year 11 and 12.

These rubrics should be available for students prior to completion of an assessment task so that
success criteria are clear.
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Subject Rationale

Learning additional languages widehorizons, broadens cognitive and cultural experience, and
develops communicative and intercultural capabilities. It also opens up new perspectives for
learners, not only in relation to other cultures and languages, but also in terms of their own
languageand cultural practices.

Learning languages strengthens intellectual and analytical capability and enhances creative and

critical thinking. Students develop an understanding of the nature of language (including linguistic

and stylistic features), of culture, and of the processamhmunication. They develop understanding

2F K2g Ol fdzSa yR Odz G§dzZNB aKIF LIS | £ SHFNYSNRa 2N
understanding of themselves, their heritage, values, culture, and identity. Students develop

intercultural capabilitythey develop understanding of, and respect for, diversity and difference, and
openness to different perspectives and experiences. Learning languages contributes to
AONBYIGKSYyAy3d GKS O2YYdzyrdeqQa az2O0AlfX .S02y2YAO0X

Students learn to reorganise their thinking to accommodate the structure of another language. They
develop cognitive flexibility and problesolving ability, which can be applied when problems and
solutions are not evident, as well as when critical kimig and creative approaches are required.

Goals

Thiscourseshould enable students to:

1 enhance their capacity to communicate and interact effectively within and across
languages and cultures and show control over linguistic elements with an awareness of
audience and purpose

acquire language learning processes and strategies

understand the interrelationship of language and culture, and the importance of
intercultural capabilities

acquire skills to be a global citizen

understand the diversity and varialjliof language use how language changes with
the context of situation and culture (participants and their relationship, circumstances of
communication)

Content

Unit titles

Unit 1: The Individual

Unit 2: Society and Community
Unit 3: The Changing World
Unit 4: Diversity

Unit 5: Negotiated Study
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Organisation of content
Unit 1: The Individual

Students learn aboutow relationships, and personal experiencgsape identity Students explore
ways of belonging and reflect upon their own expression of idetiiroughthe target language

Unit 22 Society and Community

Students learn how different language communities are organikkdy learn through the target
languagehow to engage in diverse cultural practices and consider these in relation to their own.
Students explore how to participate in society and the community

Unit 3: The Changing World

Students learn how values and culture/s shape an understanding of, and interaction with issues that
impact our world. Students explorthrough the target languagehallenges and opportunities to
share responsibilities.

Unit 4: Diverse Perspectives

Students learn how culture and language are expressed and appreciated in diverse mediums to
communicate, sustain and challenge thinking, behaviour and systems. Studeamge and
demonstrate an awareness of perspectivd$iey explore, through the target language, a diversity of
cultural expressions in the arts.

Unit 5. Negotiated Study

A negotiateq study ugit is decide:d upon by a class, gfoup(s) or individual studemisinltation with
GKS G4SFOKSNJ YR gAGK GKS tNAYOALIf Qa | LILINRDIf & ¢
must meet all the content descriptions as appears in the.unit

Teachingand LearningStrategies

Pedagogical techniques and assessmentgasiould promote intellectual quality, establish a rich
learning environment and generate relevant connections between learning and life expetiences

Assessment

Theidentification of assessment criteria and assessment tasks types and weightingepso
common and agreed basis for the collection of evidence of student achievement.

Assessment Criterigghe dimensions of quality that teachers look for in evaluating student work)

provide a common and agreed basis for judgement of performance against uhifoamse goals,

within and across colleges. Over a course, teacmerstdza S € 2F GKSaS ONX G SNAR|
performance, butre not required touse all criteria on each task. Assessment criteria are to be used
holistically on a given task am determining the unit grade.

Assessment Tasldicit responses that demonstrate the degree to which students have achieved the
goals of a unibased on the assessment criteriecne Common Curriculum Elements (CCE) is a guide
to developing assessmentdies that promote a range dfinking skills (see appendij.At is highly
desirable that assessment tasks engage students in demonstrating higher order thinking.
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Board requirements

Students are expected to study the accredited semester 1.0 units ushesled in a 0.5 unit due to
late entry or early exit in a semester.

Assessment Criteria

Students will be assessed on the degree to which they demonstrate:
1 knowledge and understanding
q skills.
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Assessment Task Types for the Continuing Language Course

Inquiry based tasks 40% In class tasks 60%

Preparation may be collaborative or individual| Individual spontaneous production of languag
and production may be interactive, the in response to an useenstimulus/questions.
assessment is based on individual production

Examples Examples:
1 Blog/Viog 9 Oral interview
Il Debat.e i Sustained writing
T Interview 1 Responding to multimodal texts using
1 Report different outputs, including a changed
1 Seminar context/audience/purpose (e.g. analytica
9 News website creative, persuasive)
1 Responding tanultimodal texts using

different outputs, including a changed
context/audience/purpose (e.g. analytica
creative, persuasive)

Multimodal text with intercultural
guestions

Tutorial Listening, speaking,reading and writing should

be assessed in an in class environment at lea
once in an academic year.

Additional Assessment Advice Courses

1

For a standard unit (1.0), students must complete a minimum of three assessment tasks and a
maximum of five.

For a half standard unit (0.55tudents must complete a minimum of two and a maximum of
three assessment tasks.

Each standard (1.0) or half standard (0.5) unit must include an inquiry based task and an in
class task.

Any single assessment task will fall under only one category and imetkt unit must fall in
the alternate category.

Eachtask must enable students to demonstrate higher order thinking and include open ended
questions.

The complexity of the target language in the stimulus material and the response required
should reflect be level of the cours€Responses may be in the target language or in English.

It is recommended that students produce a variety of text types over a course of study

1 The use of a dictionary is at the discretion of the school. The conditions of an assetssken

to be specified for moderation purposes.

10
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Achievement Standards

Achievement standards in the form of unit grades provide a guide for teacher judgement of
a0dzRSyGaQ | OKAS@GSYSyiGsz olaSR 2y GKS aasSaayvySyi
on an AE basis.

The following descriptors are consistent with thyestemachievement standardavhich describe
generic standards of student achievement across all courses.

Grades are awarded on the proviso that the assessment requirements have been met. When
allocating grades, teachers will consider the degree to wsiicbents demonstrate their ability to
complete and submit tasks within a specified time frame.

Achievement standards reflect knowledge, understanding and skills in a learning area. Achievement
standards can be used to inform the development of rubricgrfdividual tasks. In the case of

combined year 11 and 12 classes, students will be assessed according to the Year 11 or 12
achievement standard. It is envisaged that assessment tasks and rubrics will be differentiated for
year 11 and 12 students. Achievent standards are also used for internal and external moderation.

11
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Achievement Standardfor Modern Language€ontinuing A CoursesYear 11

A student who achieves &
grade typically

A student who achieveskE
grade typically

A studentwho achieves &
grade typically

A student who achievesz
grade typically

A student who achieves &n
grade typically

9 analyses language and
culture in a wide range of

9 explains language and
culture in a range of

9 describes language and
culture in familiar

1 identifies language and
culture in familiar

9 identifies minimal
features of language and

appropriate to audience
and purpose

1 uses accurate and divers:
language, clarity of
expression and a range o
vocabulary and grammar

both orally and in writing

to audience or purpose

1 uses accurate and divers|
language and a range of
vocabulary and grammar
both orally and in writing

to audience or purpose

9 uses grammar and
vocabulay with some
accuracy both orally and
in writing

to audience or purpose

1 uses some grammar and
vocabulary both orally
and in writing

familiar contexts familiar contexts contexts contexts culture in familiar
o contexts
-.% 9 explains some 9 describes 1 identifies 1 identifies some 1 identifies little or no
S interconnections and interconnections and interconnections and interconnections between interconnections between
@ reflect on own values, reflect on own values, reflect on own values, own beliefs and practices own beliefs and practices
% beliefsand practices, and beliefs and practices beliefs and practices represented or expressec represented or expresseo
) ideas represented or represented or expressec represental or expressed in texts with little to no in texts
expressed in texts in texts in texts reflection
9 analyses perspectives 1 explains perspectives 9 describes perspectives 1 identifies perspectives 1 identifies some aspects o
represented in texts represented in texts represented in texts represented in texts perspectives represented
in texts
9 produces comprehensive| 1 produces knowledgeable| 9 produces texts displaying| 1 produces texts displaying| 1 produces texts displaying
texts displaying breadth ir texts displaying breadth ir knowledge of the topic some knavledge of the limited knowledge of the
the treatment of the topic the treatment of the topic topic topic
1 displays knowledge and | 9 displays knowledge and | § displays some knowledge 9 displays limited 9 displays little knowledge
understanding of the understanding of the and understanding of the knowledge of the target of the target language as
target language as a target language as a target language as a language a a system and a system
o system and responds system and responds system and responds responds appropriately
-% appropriately and with appropriately appropriately
g sensitivity
g 9 applies conventions of 9 applies conventions of 9 applies some conventiong 9 applies few conventions | § applies few or no
g texts to represent ideas texts to represent of texts to represent of texts to represent conventions of éxts
O and experiences experiencesappropriate experiences appropriate experiences appropriate

9 displays few or no
grammar and vocabulary
both orally and in writing

12
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Achievement Standardfor Modern Language€ontinuing T CoursesYear 11

A student who achieves &
grade typically

A student who achieveskE
grade typically

A student who achieves@
grade typically

A student who achievesz
grade typically

A student who achieves &n
grade typically

1 critically analyses
particular linguistic, cultural
and stylistic features

T analyses language and
culture in familiar and

1 analyses linguistic,
cultural and stylistic features

i analyses language and
culture in familiar contexts

1 explains linguistic,
cultural and stylistideatures

1 describes laguage and
culture in familiar contexts

1 identifies linguistic,
cultural and stylistic features

9 identifies language and
culture in familiar contexts

1 identifies some linguistic,
cultural and stylistic features

i identifies some features
of language and culture in

1 displays accurate and
diverse language use, clarity
of expression and a wide
range of vocabulary and
grammar both orally and in

writing

N displays accurate and
diverse language use and a
wide range of vocabulary an
grammar both orally and in
writing

9 displays a wide
vocabulary ad uses
grammar with some accurac|
both orally and in writing

-_§ unfamiliar contexts familiar contexts
E 9 analyses interconnection|  { explains interconnectiong  § explains some i identifies { identifies some
g and reflect on own values, and reflect on own values, interconnections and reflect | interconnections and reflect| interconnections between
S beliefs, practices, and ideas| beliefs, practices, and ideas| on own values, beliefs, on own values, beliefs, own beliefs, practices, and
) represented or expressed in| represented or expressed in| practices, and ideas practices, and ideas ideas represented or
texts texts represented or egressed in | represented or expressed in| expressed in texts with little
texts texts to no reflection
T analyses concepts and 1 analyses perspectives 1 explains perspectives 1 identifies perspectives 7 identifies aspects of the
perspectives represented in| represented in texts represented in texts represented in texts perspectives represert in
texts texts
9 produces comprehensivg  § produces comprehensive 9§ produces texts displaying 1 produces texts displaying  { produces texts displaying
texts displaying depth and | texts displaying breadth in | detailed knowledge of the some knowledge of the topid little or no understanding of
breadth in the treatment of | the treatment of the topic topic and constructs logical the topic
the topic and constructs and constructdogical and and structured texts
logical and structured texts | structured texts
_g 9 applies appropriate 9 applies conventions of 1 appliessome conventions  { applies few conventions 9 applies limited or no
8 | conventions of texts and texts and takes some risks t( of texts to represent of texts to represent conventions of texts
g takes risks to represent idea| represent ideas and experiences appropriate to | experiences appropriate to
S and experiences appropriatg experiences appropriate to | audience and purpose audience and purpose
§ to audience and purpose audience and purpose

1 displays some vocabular
of the language both orally
and in writing

1 displays limited or no
vocabulary of the language
both orally and in writing

13
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Achievement Standardfor Modern Language€ontinuing A CoursesYear 12

A student who achieves &n
grade typically

A student who achieveskE
grade typically

A student who achieves@
grade typically

A student who achievesx
grade typically

A student who achieves &n
grade typically

9 analyses language and
culture in a wide range of
familiar contexts

1 explains language and
culture in a range of familiar
contexts

9 describes language and
culture in familiar contexts

1 identifies language and
culture in familiarcontexts

{lidentifies minimal
features of language and
culture in familiar contexts

audience and purpose

1 displays accurate and
diverse language use, clarity
of expression and a wide
range of vocabulary and
grammar both orally and in

writing

audience or purpose

i displays accurate and
diverse language use and a
wide range of vocabulary an
grammar both orally and in
writing

audience or purpose

9 displays a wide
vocabulary and uses
grammar with some accurac|
both orally and in writing

2 { analyses interconnection|  f explains some I describes {lidentifies {lidentifies minimal
T | and reflect on own values, | interconnections and reflect| interconnections and reflect | interconnections between interconnections between
g beliefs, practices, and ideas| on ownvalues, beliefs and | on own values, beliefs and | own beliefs and practices own beliefs and practices
g represented or expressed in| practices, and ideas practices represented or represened or expressed in | represented or expressed in
S texts represented or expressed in| expressed in texts texts with little to no texts
texts reflection
9 analyses perspectives 9 explains perspectives 9 describegerspectives 1 identifies perspectives I identifies some aspects ¢
represented in texts represented in texts represented in texts represented in texts perspectives represented in
texts
9 produces comprehensive  { produces knowledgeable|  { produces texts displaying  { produces texts displaying 9 produces texts displaying
texts displaying breadth in | texts displaying breadth in knowledge of the topic some knowledge of the topig minimal knowledge of the
the treatment of the topic the treatment of the topic topic
1 displayghorough 1 displays thorough 1 displays knowledge and 1 displays some knowledg¢  { displays minimal
knowledge and knowledge and understanding of the target | of the target language and | knowledge of the target
understanding of the target | understanding of the target | language as a system and | responds appropriately language
=3 language as a system and | language as a system and | responds appropriately
= responds appropriately and | responds appropriately
g with sensitivity
g 9 applies conventions of 1 applies conventions of 9 applies some convention| 9§ applies few comentions 9 applies few or no
S texts to represent ideas and| texts to represent ideas and| of texts to represent of texts to represent conventions of texts
8 experiences appropriate to | experiences appropriate to | experiences appropriate to | experiences appropriate to

audience or purpose

1 displays some vocabular
of the language both orally
and in writing

1 displays very limited or
no vocabulary of the
language both orally and in
writing

14
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Achievement Standardfor Modern Language€ontinuing T CoursesYear 12

A student who achieves ah
grade typically

A student who achievesk&
grade typically

A student who achieves@
grade typically

A student who achievesa
grade typically

A student who achieves
anEgrade typically

1 critically analyses particular
linguistic, cultural and stylistic
features

1 evaluatedanguage and culture

1 analyses patrticular linguistic,
cultural and stylistic features

1 analyses language and cultur

1 explains some linguistic,
cultural and stylistic features

1 explains language and

1 describes linguistic,
cultural and stylistic features

1 describes language and

1 identifies some
linguistic, cultural and
stylistic features

1 identifies sone features

of texts and takes risks to represen
ideas and experiences appropriate
to audience and purpose

1 displays accurate land diverse
language use, clarity of expression
and a wide range of vocabulary ani

grammar both orally and in writing

ideas and experiences appropriai
to audience and purpose

1 displays accurate and diverse
language use and a wide range ¢
vocabulary and grammar both

orally and in writing

appropriate to audience and
purpose

1 displays a wide vocabulary
and uses grammar with some
accuracy both orally and in

writing

> in familiar and unfamiliar contexts | in familiar and unfamiliar contextq culture in familiar and unfamiliai culture in familiar contexts of language and culture in
5 contexts familiar contexts
E 1 analyses complex 1 explains complex 1 explains interconnections 1 describes interconections 1 identifies some
g interconnections and reflect on owr interconnections and reflect on and reflect on own values and reflect on own values interconnections between
° values between own values, beliefy own values between own values,| between own values, beliefs an{ between own beliefs and own beliefs and practices,
-) and practices, and ideas beliefs and practices, and ideas | practices, and ideas represente| practices, and ideas and ideas represented or
represented or expressed in texts | represented or expressed in texts or expressed in texts represented or expressed in | expressed in texts with little
texts to no reflection
1 evaluates concepts and 1 analyses concepts and 1 explains concepts and 1 describe concepts and 1 identifies concepts and
perspectives represented in texts | perspectives represented in texts| perspectives represented in perspectives represented in perspetives represented in
texts texts texts
1 produces insightful texts 9 produces complex texts 9 produces texts displaying 1 produces texts displaying 1 producestexts
displaying independence, depth an| displaying breadth and some breadth in the treatment of the | some detail in the treatment o] displaying some knowledge
breadth in the treatment of the depth and independence in the | topic and constructs conclusion{ the topic of the topic
topic, substantiates decisions and | treatment of the topic and
constructs logical conclusions constructs logical conclusions
o 1 displays clear and thorough 1 displays thorough knowledge 1 displays knowledge and 1 displays knowledge of the 1 displays some
£ knowledge and understanding of | and understanding of the target | understanding of the target target language and responds| knowledge othe target
g the target language as a system ar languageas a system and language as a system and appropriately language
g responds appropriately and with responds appropriately and with | responds appropriately
e sensitivity sensitivity
% 1 applies appropriate conventiony  { applies conventions of texts 1 applies some conventions of T applies few conventions ol | applies limited or no
) and takes some risks to represen texts to represent experiences | texts to represent experienceg conventions of texts

appropriate to audience and
purpose

1 displays some vocabulary
of the language both orally an
in writing

1 displays limited or no
vocabulary of the language
both orally and in writing

15
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Achievement Standard&or Modern Languages Mourseg; Yeas11land 12

A student who achieves &n
grade typically

A student who achievesk
grade typically

A student who achieves@
grade typically

A student who achievesz
grade typically

A student who achieves &n
grade typically

1 explains language in
familiar contextswith

9 describes language in
familiar contextswith

1 identifies language in
familiar contextswith

1 identifies some language
in familiar contextavith

9 identifies minimal
features of language in

and vocabulary and
grammar bothorally
andor in writingwith
independence

and grammar both orally
andor in writingwith
some assistance

and vocabulary with someé
accuracy both orally
andor in writingwith
assistance

vocabularyorally and/or
in writing with continuous
guidance

()]
% independence some assistance assistance continuous guidance familiar contextswith
= direct instruction
% 9 explains culture in familia| 9§ describes culture in 1 identifies culture in 1 identifies some culture in| 1 identifies minimal
g contextswith familiar contextswith familiar contextswith familiar contextswith features of culture in
> independence some assistance assistance continuous guidance familiar contextswith
direct instruction
9 producestexts in the 9 produces texts in the 9 produces texts displaying| 9 produces texts displaying| 1 produces texts displaying
treatment of familiar treatment of familiar knowledge of the topic some knowledge of the minimal knowledge of the
topicswith independence topicswith some with assistance topic with continuous topic with direct
> assistance guidance instruction
"g 9 applies conventions of 9 applies conventions of 9 applies some conventiong 9 applies few conventions | { applies limited or no
= rehearsed textsvith rehearsed textsvith of rehearsed textsvith of rehearsed textsvith conventions of textsvith
g independence some assistance assistance continuous guidance direct instruction
% 9 uses accurate language | 9 uses arange of vocabulal § uses familiar grammar 9 uses some grammar dn | 9 displays limited or no
O

grammar and vocabulary
both orally andor in
writing with direct
instruction

16
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Moderation
Moderation is a system designed and implemented to:
9 provide comparability in the system of schdmzised assessment
1 form the basis for valid and reliable assessment in senior secondary schools

1 involve the ACT Board of Senior Secondary Studies and colleges in cooperation and
partnership

1 maintain the quality bschootbased assessment and the credibility, validity and acceptability
of Board certificates.

Moderation commences within individual colleges. Teachers develop assessment programs and
instruments, apply assessment criteria, and allocate Unit Gradesrding to the relevant Course
Framework. Teachers within course teaching groups conduct consensus discussions to moderate
marking or grading of individual assessment instruments and unit grade decisions.

The Moderation Model

Moderation within the ACT enaapasses structured, consenshased peer review of Unit Grades
for all accredited courses, as well as statistical moderation of course scores, including small group
procedures, for T courses.

Moderation by Structured, Consenstisased Peer Review

Review i subcategory of moderation, comprising the review of standards and the validation of
Unit Grades. In the review process, Unit Grades, determined for Year 11 and Year 12 student
assessment portfolios that have been assessed in schools by teachers urréelitad courses, are
moderated by peer review against system wide criteria and standards. This is done by matching
student performance with the criteria and standards outlined in the unit grade descriptors as stated
in the Course Framework. Advice is thgiven to colleges to assist teachers with, and/or reassure
them on, their judgments.

Preparation for Structured, Consensimsed Peer Review

Each year, teachers teaching a Year 11 class are asked to retain originals or copies of student work
completed inSemester 2. Similarly, teachers teaching a Year 12 class should retain originals or
copies of student work completed in Semester 1. Assessment and other documentation required by
the Office of the Board of Senior Secondary Studies should also be legutl Iiwork from

Semester 2 of the previous year is presented for review at Moderation Day 1 in March, and Year 12
work from Semester 1 is presented for review at Moderation Day 2 in August.

In the lead up to Moderation Day, a College Course Presentationgfised of a document folder
and a set of student portfolios) is prepared for each A, M and T course/units offered by the school,
and is sent in to the Office of the Board of Senior Secondary Studies.

The College Course Presentation

The package of matetfs (College Course Presentation) presented by a college for review on
moderation days in each course area will comprise the following:

1 afolder containing supporting documentation as requested by the Office of the Board through
memoranda to colleges

1 a setof student portfolios containing marked and/or graded written and waritten
assessment responses and completed criteria and standards feedback forms. Evidence of all
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assessment responses on which the unit grade decision has been made is to be inchinded i
student review portfolios.

Specific requirements for subject areas and types of evidence to be presented for each Moderation
Day will be outlined by the Board Secretariat through memoranda and Information Papers.

Visual evidence for judgements maddaut practical performances
(also refer to BSSS Website Guidelines)

LG Aa | NBIAANBYSyYyl GGKIG a0K22faQ 2dzZRISYSyiGa 27

supported by visual édence (still photos or video).

The photographic evidence submitted stlbe drawn from practical skills performed as part of the
assessment process.

Teachers should consult the BSSS guidelines at

http://www.bsss.act.edu.au/grademoderation/moderation information for teachers

for current information regarding all moderation requirements including subject specific and
photographic evidence.

General Capabilities

Literacy

Learning languages develops overall literatys inthis§ ya S W@ f dzS F RRSRQX & i NB)

related capabilities that are transferable across languages, both the language being learnt and all

20KSNJ f I y3adza 3Sa GKF G | NBanplagedileathifig alsksBendthr NI S ND &

literacy-related @pabilities across domains of use, such as the academic domain and the domains of
home language use, and across learning areas.

Literacy development involves conscious attention and focused learning. It involves skills and
knowledge that need guidancemie and support to developThese skills include the:

1 ability to decode and encode from sound to written systems
1 the learning of grammatical, orthographic, and textual conventions
1 development of semantic, pragmatimterpretative, critical and reflecte literacy skills

Literacy development for second language learners is cognitively demaritingolves these same
elements but often without the powerful support of a surrounding oral culture and confélke
strangeness of the additional languaguires scaffolding. In the language classroom, analysis is
prioritised alongside experiencdxplicit, explanatory, and exploratory talk around language and
literacy is a core element_earners are supported to develop their own mgdwareness, to be dé

to think and talk about how the language works and about how they learn to u&aniilarly, for

first language learners, literacy development that extends to additional domains and contexts of use
requires comparative analysis that extends literaeyelopment in their first language and English.

Numeracy

Learning languages affords opportunities for learners to use the target language to develop skills in
numeracy, to understand, analyse, categorise, critically respond to and use mathematics entiffer
contexts. This includes processes such as using and understanding patterns, order, and relationships
G2 NBAYF2NOS 02y OSLJia adzOK a ydzYoSNE GAYS 2NJ
linguistic systems.
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Information and communicatiortechnology (ICT)

Learning languages is enhanced through the use of multimodal resources, digital environments and
technologies in the target languag@éccessing live target language environments and texts via

digital media contributes to the development mformation technology capabilities as well as

linguistic and cultural knowledgeAccessing different reatime contexts extends the boundaries of

the classroom.

Critical and creative thinking

In learning a language, students interact with people ale$ from diverse backgrounds and
perspectives, which enhance critical thinking, reflection and encourage creative, divergent and
imaginative thinking By learning to notice, connect, compare, and analyse aspects of the target
language, students develagpitical, analytic and problersolving skills.

Personal and social

Interacting effectively in an additional language and with people of diverse language backgrounds
involves negotiating and interpreting meaning in a range of social and cultural situalibiss

involves understanding and empathig; important elements of social and intercultural
competence.Being openminded and recognising that people view and experience the world in
different ways and learning to interact in a collaborative and repemanner are key elements of
personal and social competence.

Ethical behaviour

When learning another language, students are taught explicitly to acknowledge and value difference
in their interactions with others and to develop respect for diverse vedyserceiving and acting in

the world. Opportunities are provided to monitor and to adjust their own ethical points of view.
learning Aboriginal and Torres Strait Islander languages, students should consider appropriate
ethical behaviour in terms ofrggaging with the owners and custodians of the langua@isiilar
consideration is required when interpreting and translating, or when collecting and analysing
primary research data.

Intercultural understanding

The development of intercultural understamgj is a central aim of learning languages, as it is

integral to global citizenship and lifelong learnir§fudents bring various preconceptions,
assumptions, and orientations shaped by their existing language(s) culture(s) to their learning that
can be chllenged by the new language experientéearning to move between the existing and new
languages and cultures is integral to language learningsatitbkey to the development of

al0dzRSy G aQ Ayl SByledrhing dzhklv fang@ahed, dir ieagioiuse ardexisting

language in new domains and contexts, students are able to notice, compare, and reflect on things
previously taken for granted; to explore their own linguistic, social and cultural practices as well as
those associated with the targéinguage.They begin to see the complexity, variability, and
sometimes the contradictions involved in using languagearning a new language does not require
forsaking the first languagsdt is an enriching and cumulative process, which broadens thelg” S NI &
communicative repertoire, providing additional resources for interpreting and making meaning.
Learners come to realise that interactions between different people via different languages also
involves interactions between the different kinds of kviledge, understanding, and values that are
articulated through language(s) and culture($hey realise that successful intercultural
communication is not only determined by what they do or say but also by what members of the
other language and culture derstand from what they say or do.
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Cross Curriculum Priorities

Aboriginal and Torres Strait Islander histories and cultures

The Aboriginal and Torres Strait Islander histories and cultures priority provides the opportunity for

all young Australians tgain a deeper understanding and appreciation of Aboriginal and Torres Strait

Islander histories and cultures, deep knowledge traditions and holistic world views. This knowledge

YR dzyRSNEGFYRAY3 gAftf SyNROK hthefongbidgh N SNEQ | 6 Af
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continuous living cultures.

The Aboriginal and Torres Strait Islander histories and cultures priority has been developed around
the three key conce of Country/Place, Peoples and Cultures. Each concept contains a humber of
organising ideas that provide a scaffold for developing related knowledge, understanding and skills.
These are embedded in each learning area according to the relevance oftéstconthe organising
ideas. An organising idea may draw on content from more than one learning area. Taken as a set,
the organising ideas provide a coherent framework for the priority.

&AL FYyR 1dzZAGNIfAFQA Sy3F3ISYSyd gAGK ! &AL

¢KS 1 aAil | ydagemedriviitiNasia pribri€y droviigs the opportunity for students to
celebrate the saocial, cultural, political and economic links that connect Australia with Asia.

This priority will ensure that students learn about and recognise the diversity within emcén

the countries of the Asia region. They will develop knowledge and understanding of Asian societies,
cultures, beliefs and environments, and the connections between the peoples of Asia, Australia, and
the rest of the world. Asia literacy provides gants with the skills to communicate and engage with
the peoples of Asia so they can effectively live, work and learn in the region.

¢CKS ' aAl YR !'dzadNIfAFIQa Sy3ar3asSySyid gAaGK ! &AL LM
concepts; Asia and its diversigchievements and contributions of the peoples of Asia and Asia

Australia engagement. These concepts are regarded as fundamental to learning in the priority. Each
concept comprises a number of organising ideas that provide a scaffold for developing relate

knowledge, understanding and skills. These are embedded in each learning area according to the
relevance of its content to the organising ideas. An organising idea may draw on content from more

than one learning area. Taken as a set, the organising leasle a coherent framework for the

priority.

Sustainability

The Sustainability priority provides the opportunity for students to develop an appreciation of the
necessity of acting for a more sustainable future and so address the ongoing capacithabEart
maintain all life and meet the needs of the present without compromising the needs of future
generations.

This priority will allow all young Australians to develop the knowledge, skills, values and world views
necessary for them to act in ways thatntobute to more sustainable patterns of living. It will

enable individuals and communities to reflect on ways of interpreting and engaging with the world.
The Sustainability priority is futuresiented, focusing on protecting environments and creating a
more ecologically and socially just world through informed action. Actions that support more
sustainable patterns of living require consideration of environmental, social, cultural and economic
systems and their interdependence.

The Sustainability prioritig futuresoriented and calls on students to act sustainably as individuals
and to participate in collective endeavours that are shared across local, regional and global
communities. It emphasises the interdependence of environmental, social, cultur@camdmic
systems.
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The Sustainability priority has been developed around three key concepts: systems, world views and,
futures. These concepts are seen as fundamental to learning about sustainability. Each key concept
contains a set of organising ideas tipaovide a scaffold for developing related knowledge,
understanding and skills. These are embedded in each learning area according to the relevance of its
content to the organising idea. An organising idea may draw on content from more than one

learning @ea. Taken as a set, the organising ideas provide a coherent framework of the priority.
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The Individual

The Individuala
The Individualb

Unit Description

Value: 1.0

Value 0.5
Value 0.5

Students learn aboutow relationships, and personal experienc#sape identity Students explore
ways of belonging and reflect upon their own expression of idethityughthe target language.

Specific Unit Goals

This unit should enable students to:

A Course

T Course

M Course

1 acquire language learning
processes andtrategies

1 engage with the target
language and culture to
explore identity

1 evaluate and apply
language learning
processes and strategies

1 engage with the target
language and culture to
express identity

1 engage with the target
language and culture

ContentDescriptions

All knowledge, understanding and skills below must be delivered:

A Course

T Course

M Course

Engaging witltexts

1 analyse a variety of |

increasingly complex texts
that explore expressions g
identity and ways of
belonging such as person
relationships, experiences
and wellbeing

9 create texts for different | q

purposes, including
conveying ideas and
expressing emotions abou
the individual/identity

critically analyse a variety
of increasingly complex
texts that explore
expressions of identity ang
ways of belonging such as
personal relationships,
experiences and wellbeing

create a variety of
increasingly sustained
texts for different
purposes, including
conveying ideas and
expressing emotions abou
the individual/identity

1 explore texts to develop
ideas on idetity and ways
of belonging

Contexts oflanguage andulture

1 explore how intercultural | |

understandings enhance
the ability to
communicate, interact,
and negotiate within and
across languages and
cultures, and to
understand oneself and

evaluate how intercultural
understanding enhance
the ability to
communicate, interact,
and negotiate within and
across languages and
cultures, and to
understand oneself and

1 understand how
intercultural
understandings enhances
the ability to communicate
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others, such as the
expression of identit

others, such as the
expression of identity

understand the nature of
intercultural
communication such as
register and body languag

understand that custom
and tradition, including
language, may vary within
a culture, as well as
between cultures

reflect and monitor own
language learning and
intercultural experiences

understand the reciprocal
nature of intercultural
communication such as
register and body languag

evaluate how custom and
tradition, including
language, may vary within
a culture, as well as
between cultures

analyse, reflect and
monitor own language
learning and intercultural
experiences

identify aspects of
intercultural
communication such as
register am body language

examine theconcept of
custom and tradition

Values beliefs andperspectives

1 explore individual values, |  analyse individual values, | § discuss values, beliefs anc
beliefsand perspectives in beliefs and perspectives ir] perspectives as expressio
the expression of identity the expression of identity of identity
such as role and such as role and
relationships relationships

1 explore how identity and |  understand how identity
belonging are constructed and belonging are
through cultural, constructed through
intercultural and cultural, intercultural and
intracultural knowledge intracultural knowledge
perspectives perspectives

1 analyse own values, 9 critically analyse own
beliefs, ideas and practice values, beliefs, ideas and
in relation to those practices in relation to
represented in texts those represented in texts

Features ofanguageuse

f communicate ideas, and | J communicate ideas,  communicate ideas relate
opinionsrelated to the concepts and opinions to personal interests
AYRAQGARdzZ f Q& NBfFGSR G2
such as personal interests experience such as
and relationships personal interests and

relationships
1 demonstrate recognition | § respond appropriately to

of the need to respond
appropriately to audience,
purpose and context in
spoken and written
interactions with
consideration of gender,
age, dialect for example

audience, purpose and
context in spoken and
written interactions with
consideration of gender,
age, dialect for example
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use processes and
strategies to make
meaning when viewing,
listening and reading

apply specific grammatica
features and functions (se

appendix)

use processes and
strategies to make
meaning when viewing,
listening and reading

apply specific grammatica
features and functions (se
appendix)

use processeand
strategies to make
meaning when viewing,
listening and reading

apply specific grammatica
features and functions (se
appendix)

Reflection

1 seltreflect on learning
processes

selfreflect on learning
processes recognising
cognitive, cultural persona
and linguistic elements of
language acquisition

selfreflect on learning
processes

Content Descriptions
All knowledgeunderstanding and skills below must be delivered:
A guide to reading and implementing content descriptions

Content descriptions specify the knowledge, understanding and skills that students are expected to

learn and that teachers are expected to teach. dreas are required to develop a program of
learning that allows students to demonstrate all the content descriptions. The lens which the
teacher uses to demonstrate the content descriptions may be determined by the teacher when

developing their program déarning.

Aprogram of learnings what a college provides to implement the course for a subject. It is at the

discretion of the teacher to emphagisome content descriptions over others. The teacher may
teach additional (not listed) content providehat it meets the specific unit goals. This will be
informed by the student needs and interests.

Assessment
Refer to pagd.0.
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Society and Community

Society and Community a
Society and Communitip

Unit Description

Value: 1.0

Value 0.5
Value 0.5

Students learn how different language communities are organizkdy learn through the target
languagehow to engage in diverse cultural practices and consider these in relation to their own.
Students explore how to participate in society and the commyunit

Specific Unit Goals

This unit should enable students to:

A Course

T Course

M Course

9 understand the
interrelationship of
language and culture, an
the importance of
intercultural capabilities

1 acquire language learning
processes and strategies

M evaluatethe
interrelationship of
language and culture, an
the importance of
intercultural capabilities

1 acquire language learning
processes and strategies
which enable students to
communicate
understandings about
communities

i recognise the
interrelationship of
language and culture, and
the importance of
intercultural capabilities

1 acquire language learnin
processes and strategies

Content Descriptions

All knowledge, understanding and skills below must be delivered:

A Course

T Course

M Course

Engaging withtexts

1 analyse a variety of
increasingly complex texts
that explore how roles ang
responsibilities are shaped
and defined by the
expectations and values o
the society such as
education, occupation and
tradition

9 create texts for different
purposes, that convey
ideas, belieg and/or values

critically analyse a variety
of increasingly compie
texts that explore how
roles and responsibilities
are shaped and defined by
the expectations and
values of the society such
as education, occupation
and tradition

create a variety of
increasingly sustained
texts for different
purposes, that convey
ideas, beliefs and/or value

1 explore a variety of texts

I create texts
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Contexts oflanguage andulture

1 explore how intercultural |
understanding enhances
the ability to
communicatejnteract and
negotiate within and
across languages in socie
and community, to
understand oneself and
others

1 understand the nature of |
intercultural
communication such as
register and body languag

9 understand that customs |
and tradition, including
language may vary within
culture, as well as betwee
cultures

1 reflect on and monitor q
own language learning an
intercultural experiences

evaluate how intercultural
understanding enhances
the ability to
communicate, interact ang
negotiate within and
across languages in socie
and @mmunity, to
understand oneself and
others

understand the reciprocal
nature of intercultual
communication such as
register and body languag

evaluate how customs and
tradition, including
language may vary within
culture, as well as betwee
cultures

analyse, reflect on and
monitor own language

learning and intercultual
experiences

describe how intercultural
understanding enhances
the ability to communicate

identify aspects of
intercultural
communication such as
register and body languag

reflect on own learning

Values beliefs andperspectives

1 explore ideas and opiniong
of self and others, as
members of society, such
as rights, responsibilities
and duties

1 understand how society | |
and community are
established and
maintained through
cultural, intercutural and
intracultural perspectives

1 analyse own values, |
beliefs, ideas and practice
in relation to those
represented irtexts

analyse ideas and opinion
of self and others, as
members of society, such
as rights, responsibilities
and duties

understand how society
and community are
established and
maintained through
cultural, intercultural and
intracultural perspectives

critically analyse own
values, beliefs, ideas and
practices in relation to
those represented in texts

discuss ideas and opinion
of self and others

explore values, beliefs,
ideas and practices
represented in texts

Features ofanguageuse

1 communicate ideas, |
concepts and opinions
related to so@l
organisation and
engagement such as their

communicate ideas,
concepts and opinions
related to social
organisation and

engagement such as their

communicate ideas,
conceptsand opinions
such as their own values,
beliefs, practices and idea
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own values, beliefs,
practices and ideas

own values, beliefs,
practices and ideas

1 respond appropriately to respond appropriatelyto |  respondto audience
audience audience, purpose and
context in spoken and
written interactions with
consideration of gender,
age, dialect for example
1 use processes and evaluate and use processt
strategies to make and strategies to make
meaning when viewing, meaning when viewing,
listening and reading listening and reading
1 apply specific grammatica apply specific grammatica| § apply specific grammatica
features and functions (se features and functions (se features and functions (se
appendix) appendix) appendix)
Reflection
1 selfreflect on learning selfreflect on learnig 91 selfreflect on learning

processes recognising
linguistic elements of
language acquisition

processes recognising
cognitive, cultural persona
and linguistic elements of
language acquisition

processes

A guide to reading and implementing content descriptions

Content descriptions specify the knowledge, understanding and skills that students are expected to

learn and that teachers are expected to teach. Teachers are required to develop a program of
learning that allows students to demonstrate all the contentatgstions. The lens which the

teacher uses to demonstrate the content descriptions may be determined by the teacher when
developing their program of learning.

Aprogram of learnings what a college provides to implement the course for a subject. Ittheat
discretion of the teacher to emphasisome content descriptions over others. The teacher may
teach additional (not listed) content provided that it meets the specific unit goals. This will be
informed by the student needs and interests.

Assessment

Refer to pagd..
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The Changing World

The Changing World
The Changing World

Unit Description

Students learn how values and culture/s shape an understanding of, and interaction with issues that

Value: 1.0

Value 0.5
Value 0.5

impact our world. Studentsxplore through the target languagehallenges and opportunities to

share responsibilities.

Specific Unit Goals

This unit should enable students to:

A Course

T Course

M Course

9 acquire skills to be a globg
citizen

T understand the diversity
andvariability of language
use

acquire understandings
and skills to be a global
citizen

understand and apply the
diversity and variability of
language use for
communication

9 describe what it means to
be a global citizen

Content Descriptions

All knowledge, undrstanding and skills below must be delivered:

A Course

T Course

M Course

Engaging withtexts

1 analyse a variety of
increasingly complex texts
that explore change and
the issues that impact our
world, such as social,
historical, political,
environmental,
technological and
economic challenges and
opportunities

9 create a variety of texts fo
different purposes to
explore trends and issues
that impact on our
personal, societal and
global world

critically analyse a variety
of increasingly complex
texts that explore change
and the issues that impact
our world, such as social,
historical, political,
environmental,
technological and
economic chllenges and
opportunities

create a variety of
increasingly sustained
texts for different
purposes to explore trends
and issues that impact on
our personal, societal and
global world

1 explore texts, discussing
challenges and
opportunities for changing
our world

1 create simple texts
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Contexts oflanguage andulture

1 analyse how intercultural |
understandings ehance
the ability to
communicate, interact ang
negotiate within and
across languages and
cultures, and to
understand oneself and
others

1 understand the nature of |
intercultural
communication such as
register and body languag

9 understand that customs |
and tradition, including
language, may vary within
a culture, as well as
between cultures

1 analyse, reflect on and q
monitor own language
learning and intercultural
experiences

evaluate how intercultural
understandings enhance
the ability to
communicate, interact and
negotiate within and
acrosdanguages and
cultures, and to
understand oneself and
others

understand the reciprocal
nature of intercultural
communication such as
register and body languag

understand that customs
and tradition, including
language, may vary within
a culture, as weks
between cultures

critically analyse, reflect o
and monitor own languagse
learning and intercultural
experiences

1

1

demonstrate knowledge o
intercultural
understandings

reflect on own learning
and intercultural
experiences

Values beliefs andperspectives

1 explore changing values, |
beliefs and perspectives ir]
the search for a
sustainable future such as
demographic,
intergenerational,
traditional/modern
contexts

1 understand how the q
changing world is
perceived and
communicated through
cultural, intercultural and
intracultural perspectives

1 consider own values, q
beliefs, ideas and practice
in relation to those
represented in texts

analyse changing values,
beliefs and perspectives
with empathyin the search
for a sustainable future
such as demographic,
intergenerational,
traditional/modern
contexts

understand how the
changing world is
perceived and
communicated through
cultural, intercultural and
intracultural perspectives

analyse own values,
beliefs, ideasnd practices
in relation to those
represented in texts
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Features ofanguageuse

1 communicate ideas, communicate ideas, 1 communicate ideas
concepts and opinions concepts anapinions
related to the changing related to the changing
world such as challenges world such as challenges
and opportunities to share and opportunities to share
responsibilities responsibilities

1 respond appropriately to respond appropriately to
audience, purpose and audience, purpose and
context in spoken and context in spoken and
written interactions with written interactions with
consideration of gender, consideration of gender,
age, dialect foexample age, dialect for example

1 use processes and use processes and use processes and
strategies to make strategies to make strategies to make
meaning when viewing, meaning when viewing, meaning when viewing,
listening and reading listening and reading listening and reading

1 apply specific grammatica apply specific grammatica apply specific grammatica
features and functions (se features and functions (se features and functions (se
appendix) appendix) appendix)

Reflection

1 selfreflect on learning selfreflect onlearning selfreflect on language

processes recognising
cognitive, cultural persona
and linguistic elements of

language acquisition

processes recognising
cognitive, cultural persona
and linguistic elements of

language acquisition

learning

A guide to reading and implementing content descriptions

Content descriptions specify the knowledge, understagdind skills that students are expected to

learn and that teachers are expected to teach. Teachers are required to develop a program of
learning that allows students to demonstrate all the content descriptions. The lens which the

informed by the student needs and interests.

Assessment

Refer to pagd.0.
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Diverse Perspectives Value: 1.0
Diverse Perspectivea Value 0.5
Diverse Perspectivels Value 0.5

Unit Description

Students learn how culture and language are expressed and appreciated in diverse mediums to
communicate, sustain and challenge thinking, behaviour and systems. Studentsnesard
demonstrate an awareness of perspectivd$iey explore, through the target language, a diversity of
cultural expressions in the arts.

Specific Unit Goals

This unit should enable students to:

A Course T Course M Course
9 understand how culture | understand how culture | § understand how culture
and bnguage are and language are and language are
expressed and appreciate expressed and appreciate expressed and appreciate
in diverse mediums to in diverse mediums to in diverse mediums
communicate, sustain and communicate, sustain and
challenge thinking, challenge thinking,
behaviour and syems.

Content Descriptions

All knowledge, understanding and skills below must be delivered:
A Course T Course M Course

Engaging witrtexts

1 analyse a variety of 9 criticallyanalyse a variety | § explore and respond to a
increasingly complex texts of increasingly complex variety of literary, visual
that explore diverse texts that explore diverse and performing arts
perspectives thasustain perspectives thasustain
and/or challenge thinking, and/or challenge thinking,
behaviour and systems, behaviour and systems,
such as literary, visual ang such as literary, visual ang
performing arts performing arts

1 create a variety of texts fol § create a variety of
different purpases to increasingly sustained
demonstrate an awarenes texts for different
of differing perspectives purposes to demonstrate

an awareness of differing
perspectives
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Contexs of language andulture

1 examinehow expressive | |
andimaginative texts
create aesthetic,
humorous or emotional
effects in ways that reflect
cultural influence

Y understand the nature of |
intercultural
communication such as
register and body languag

1 explore howcustoms and | {
tradition, including
language may vary within
culture, as well as betwee
cultures

1 analyse, reflecon and 1
monitor language learning
and intercultural
experiences in self and
others

analyse how expressive
and imaginative texts
create aesthetic,
humorous or emotional
effects in ways that reflect
cultural influence

understand the reciprocal
nature of intercultural
communication such as
register and body languag

understand that customs
and tradition, including
language may vary within
culture, as well abetween
cultures

analyse, reflecon and
monitor language learning
and intercultural
experiences in self and
others

describehow expessive
and imaginative texts
create aesthetic,
humorous or emotional
effects in ways that reflect
cultural influence

Values beliefsand perspectives

1 analyse and engage with | {
how values, beliefs and
perspectives are expresse
through the arts, in a
variety of mediums and
diverse contexts, through
language and images

9 understand how diverse |
points of vieware
constructed and
interpreted through
cultural, intercultural and
intracultural perspectives

Y examineown values, |l
beliefs, ideas and practice
in relation to those
represented in texts

criticallyanalyse and
engage with how values,
beliefs and perspectives
are expressed ttough the
arts, in a variety of
mediums and diverse
contexts, through languag
and images

understand how diverse
pointsof vieware
constructed and
interpreted through
cultural, intercultural and
intracultural perspectives

analyse own values,
beliefs, ideas and practice
in relation to those
represented in texts

identify ownvalues,
beliefs, ideas and practice
in relation to those
represented in texts
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Features ofanguageuse

1

communicate ideas,
concepts and opinions
related to diverse
perspectives such as
political or saial
behaviours and systems

respondappropriatelyto
audience purposeand
context in spoken and
written interactions with
consideration of gender,
age, dialect for example

1 use pocesses and
strategies to make
meaning when viewing
listeningand reading

1 apply specifigrammatical
features and functions (se

appendix)

communicate ideas,
concepts and opinions
related to diverse
perspectives such as
political or social
behaviours and systems

respondappropriatelyto
audience purposeand
context in spoken and
written interactions with
consideration of gender,
age, dialect for example

use processes and
strategies to make
meaning when viewing
listeningand reading

apply specifigrammatical
features and functions (se
appendix)

 communicate ideas

apply specifigrammatical
features and functions (se
appendix)

Reflection

1 self-reflect on learning

selfreflect on learning
processes recognising
cognitive, cultural persona
and linguistic elements of

languageacquisition

self-reflect on learning

A guide to reading and implementing content descriptions

Content descriptions specify the knowledge, understanding and skills that students are expected to

learn and that teachers are expected to teach. Teachers are required to develop a program of
learning that allows students to demonstrate all the contentatgsgtions. The lens which the

teacher uses to demonstrate the content descriptions may be determined by the teacher when
developing their program of learning.

Aprogram of learnings what a college provides to implement the course for a subject. Ittieeat
discretion of the teacher to emphasisome content descriptions over others. The teacher may
teach additional (not listed) content provided that it meets the specific unit goals. This will be
informed by the student needs and interests.

Assessment
Rder to pagelo.
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Negotiated Study Value: 1.0
Negotiated Study a Value 0.5
Negotiated Studyb Value 0.5

Prerequisites
Students must have studied TWO standard 1.0 units.

Duplication of Content

Students must not duplicate topics, case studies or issuesestuial this course.

Unit Description

A negotiated study unit is decided upon by a class, group(s) or individual student in consultation with
GKS G4SFOKSNJ YR gAGK GKS t NAYOALN tf Qa I LILINR DI f &
must meet all tle content descriptions as appears in the unit.

Specific Unit Goals

This unit should enable students to:
A Course T Course M Course

1 acquire language learning| § acquire and demonstrate | § acquire language learning
processes and strategies language learning processes and strategies
processes and strategies

1 enhance their capacityto |  enhance their capacityto | § develop intercultural

communicate and interact communicate and interact understandings
effectively within and effectively within and

across languages and across languages and

cultures cultures

Content Descriptions

All knowledge, understanding and skills below must be delivered:
A Course T Course M Course

Engaging witrtexts

1 interpret andcreate a 1 interpret andcreate a
range of texts range of increasingly
sustained texts

Contexs of language andulture

9 understand that language | 1 understand that language

and culture are inextricably and culture are inextricabl
linked linked

T understand the nature of |  understand the reciprocal
intercultural nature of intercultural
communication such as communication such as
register and body languag register and body languag
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1 understand that custom 9 evaluate howcustom and
and tradition, including tradition, including
languagemay vary within languagemay vary within
a culture, as well as a culture, as well as
between cltures between cultures
T monitor own language 1 analyse, reflect and
learning and intercultural monitor own language
experiences learning and intercultural
experiences
Values,beliefs and perspectives
T understand how meaning | J analysehow meaning is
is constructed through constructed through
cultural, intercultural and cultural, intercultural and
intracultural knowledge intracultural knowledge
T examineownvalues, 1 analyse own values, compare owrvalues,
beliefs, ideas and practice beliefs, ideas and practice beliefs, ideas and practice
in relation to those in relation to those in relation to those
represented in texts represented in texts represented irtexts
Features olanguageuse
f communicate ideas, 1 communicate ideas, communicate ideas
concepts and opinions concepts and opinions
1 respondappropriatelyto 9 respondappropriatelyto
audience purposeand audience purposeand
context in spoken and context in spoken and
written interactions with written interactions with
consideration of gender, consideration of gender,
age, dialect age, dialect
T use processes and 1 use processes and
strategies b make strategies to make
meaning when viewing meaning when viewing
listeningand reading listeningand reading
1 apply specifigrammatical | J apply specifigrammatical | T apply specifigrammatical
features and functions (se features and functions (se features and functions (se
appendix) appendix) appendix)
Reflection

1 selfreflect on learning

processes recognising
cognitive, cultural
personal and linguistic
elements of language
acquisition

selfreflect on learning
processesecognising
cognitive, cultural persona|
and linguistic elements of
language acquisition
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A guide to reading and implementing content descriptions

Content descriptions specify the knowledge, understanding and skills that students are expected to
learn and that teachers are expected to teach. Teachers are required to develop a program of
learning that allows students to demonstrate all the contentatgstions. The lens which the

teacher uses to demonstrate the content descriptions may be determined by the teacher when
developing their program of learning.

Aprogram of learnings what a college provides to implement the course for a subject. Ittieat
discretion of the teacher to emphagisome content descriptions over others. The teacher may
teach additional (not listed) content provided that it meets the specific unit goals. This will be
informed by the student needs and interests.

Assessment

Rder to pagelo.
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Appendix A¢ Language Specific Information

Thecollection of conceptual understandingstire form of questionsare provided taguide inquiry

based teaching and learningsenior language classes. There is a need to capture the essence of the
fly3dzZ 3Sk Odzf G dzNBE GKNRdzZAK GKS ljdzSadAazya GKEFEG WOl N
enabler, not the goaDeep understanding and appreciation of, and a growing capataility

meaningfully engage with, culture and language is the goal.

These understandingsre phrased as inquiry questions to engage thacher and learnersn a

22dzNySeé (261 NR&a dzy RSNRAUGIYRAY3I YR LI NIAOALI GA2yd
YR gKeé ljdzSadAzyaqQ GKFG SylrofS dza (2 dzyRSNEGIF YR
language/culture.

¢tKSasS aidlaSySyida O2ydGlrAy dzyRSNEGFYRAYy3Ia GKFG Sl
interact with an understanding of this condeE G KSy @&2dz KI dSy Qi NBI ffe Wt
language/culture. Tis is not a prescriptive list, but a starting point for inquiry. The questions can
examineuntranslatablesthey can beguestions of nature and impact, questions that give birth to

comparative uderstanding, rather than lower order thinkinguch as thene dimensionathen,

where,who question® Qhatiiestion®)  Oxaryine $wch deeper relational understandingsch

as a cause and effedbr example rather than objects or simple ideas
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Caotinuing Arabic(to be advised)
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Continuing Chinese

Essential Understandings

1. 126 KlI& (GKS [/ KAySaS tly3ddza 3S AyFtdzsSyOSR 2GKS|

2. How is the purpose of idioms and how are they be used in the appropriate context?

3. What is thecorrelation between culture festivals and relevant food?

4. What are the implications of Chinese zodiac signs in understanding personality?

5. What are the Chinese proverbs we can use inesghressions?

6. Why is so important to distinguish between formal andmfial speaking modes when
addressing a Chinespeaking person?
How is poetry expressing the features of the tones and intonation of Mandarin?
How etiquette is expressed in the Chinese language such as giving and accepting presents?

9. How do regional and nitnal varieties enrich the Chinese language?

10. How solidarity is expressed in the Chinese conversations such as asking about family
members, marriage and incomes?

11. How does language reflect formal and informal relationships?

12. Why is gender of nouns (e.g. addseng) and adjectives so important in the Chinese
language?

13. How to give and justify ideas and opinions in Chinese?

14. In what ways have other languages and migration influenced the Chinese language?

15. How are the cultural values/norms expressed in the Chiresguage (e.g. collectivism vs
individualism, filial Piety and face work)?

Functions Structures

General questions withma, ba | 57 @z 3  Are you Australian?
andnew ¢ € a. B

Common measure words Nominal measure words: number + measure word
W ¥ item

A (one of persons or one unit of items), (a kind
of), E 1 |7 (referring to one kind of animal) &
(one item with a surface)J (a machine or an
equipment) “ /wm (atwig,abranchoi)71 (a
piece of garment) We one painting, X € ~

one pair of glass@sM /2 (one pair of ) g (one
block of ) (half of a kilo) 4/  (one tiny item)
"H (referring to an item with a handle or suppart)

a (abuilding of)
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Functions

Structures

Directional words

a 1B Simple directional wordsl p A H

i on, above, overi under, belowj lefti L right
frontt @ back A middle * beside

insidev outsida COeast E souhi west 1

north GO northeast CE southeast E

southwest 1 northwest
(2) Compound directional word$ & A y

[ Mo ontop CO p GO (in/to) east

' e infront @ p o atthe back
iTttL and @ YSI Y &l LILINE EA
I NRdzy Ré¢ | yR OFy 0SS dzaSH
about age, height, length, weight, money and perig
of time, etc.

hWAtL about5metresi ~ @ around Chinese
New Year

(3) Postpositional phrase® y 4

P Di 1 Qi g onthe desk, inside the
classroom

n zae 1

Existential sentenceg » B

youe @ shi

&8 p UM /| UM @D & /
UM T 2 &
The cinema is opposite the super market.

Expressing distance = “

Ly e’ [ E Civic of Canberra is close
to the airport.

action

nNQRENI v N
duplication of verbsn

Verbs used to express a brief

, by
n

a T 'O Letme try this garment on.

a You read this poem.

a - W B | browsed this book, very
good.

ww O Give a hand, please

Adverb of scopé & _

A LacO You drirk tea, all of us
drink tea too.

“HY

Directional prepositions

o

x from E /b towardas x XX  fromXto X

bbb ai v Sheissmiling at me.
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Functions Structures

(zhe)

H*  upu* p 20°a&¢c T Heisplaying
computer games.

¢KS t | NIrA Gl g5 f 1 KS¢

C* pw’ ¢ The students are singing.

(D

¢ KS LI NDA &iaSv a YAy~ Itistime to do your homework now.
(O}

— a |
As an aspect particle, it occurs
after a verb to indicate a
completion of an action or the
emergence of a new situation
(used with other words).

K™  You may go home now.

ah [ ° | can speak Chinese now.

Negative sentences with mei § =e®l” A2 &¢c” T |have not

(you), metx youB used before | seen this movie yet.
a verb to indicate that an action
has not happened.

v &sal BEére HB g %
aT Bévnn | W NI
AGT § O

¢ Ké LIk N A_éf S «a ar & Ce> 9 6 Have you been to our school?
action that happed in the past.

D & &y e Crw a=o” D 6 Have you watched this
TV series.
un |
bj " E » " Shewas not anciress.
Expressing similarity and G ogig = op b oei ~ My mobile phone
dissimilarityM W u i W u is the same as hers.
GuEy | =y HEE] ~ My views are
different from his.
Comparative sentences vy 1o 3 %0 08 3. /Yy oSNNI (
N B Aa O2ft RSNJ GKIFyYy {&@RySeéQs:

Negative bi structurest®s6E 8 Wi h 8

1 =® T B~ (adjective) That necklace i
not as pretty as this one.
¢tKS FROSND al dzAi é N wé
i =1 Af w2 (adjective}® U Shanghai is the
biggest city in China.
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WHOEe verbd & Mum caredor me the

most.
Hs Fdp Qf w ¢ directional word  He
likes sitting closest to the front of the classroom.

Sentences with a double object

> au AB=sUn Tell the teacher about this
e K B good news.
response "H B j #i7 CAQEY 2N {KIy3aKIAK

Alx s G - AnQl

A2 Gaais '@ 9AGKSNI - AQl

Shanghai
Pivotal sentences (a verb ak 44as t Please introduce yourself.
indicates a request or a

a i Let me explain.

command)e B

au3 8Ct
guestions.

The teacher is asking us

Question tags used in requests
dzaAy3a ail SyyvySel
GEAY3IYLE YR a
veE W—yeésbbayed

b e mb pay - P
u B

aK3>aP A 1 Oy~ 6 Whataboutyouand |
having lunch today?

Modal verbs4 6 N

-

bli y d 6 Canlparkhere@ Np' Q
You can leave now.

aj z i You should not be late in class
ao vri Ah You must attend this
meeting.
aét+ K | must go home now.
Gdj 15 A |domQrkeed to go to the toilet.
HCj @j = § CT A They have to cooperate
with us.

Adverbials to introduce persons| g A EAD LOff 3JxalsS Ydzy

a -uo s . ; L .

; auMp aC 1§ pi GIHO ¢ €

¢KS GSIFOKSNJ alFrea G2 dzas
LIK2ySa Ay Ofl aaoé

Adverbials with proverbs of aOy p~ 3 06 Whyare you still watching TV?

time indications 1 Q v _
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HCTJ4 '+ 717
Canberra.

They have already arrideat

Hwp 20 &
games again.

H kw ks &,
again and again.

He startsto play computer

'Q He disappointed me

Gi 3" i oed >~ levenwenttosleep at
9.00 pm yesterday evening.
Hi 3" i "~ &  Heonlywentto bed at
12.00 pm yesterday evening.

Complements of time A7 07OKA H 7 p A W 6 How long ae you

Q going to stay in Beijing?

ar Y XKbs- | have stayed in Beijing for two
days now.

ac™" ~ Yo A 6 How long have you
been watching the TV series?

Complements of action
n

G XK LQ@S

— v~

W d b

A 0 =

weekend.

aCE We only met once.
Compound sentences with GCEVXs Gitoa/i 51X Weplanto
conjunctions expressing the 326G G2 -AQFY FANEG T2ff
order of actions in a sentence ~ T ) N
4 ¢ WiRB ., xes .l.pb i IGCOJI::)UO Ifitis
R raining, then we are not going to Sydney.
z ~ o o~

bj He M 1t ah ed| She not only

studies Chinese but also studies French.
b HI 97 1 HT H

Although he is sick today he is still playing in the
match.

T v~ %

t NpT e> @31 GCKt paf .

Although it is the schodlolidayswe are still
travelling in China.

Complements of result Q

Ay Y H™  The homework has been completed.
aCT4 7
back to Canberra.

We have already flown
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au@i + |F Listen carefully to what the
teacher says.

& h ehA You must learn how to drive.
G="" a e negating complement of resyt.

L RARY QG dzyRSNBGFYR 6KIE

Complements of possibility

[CUN

H~™ @ d A d Hecanread Chinese.

" j H wr Ay Icannot finish so much

homework.
aKy 7 j | cannot see anything.
a’j | cannot fall sleep.
T3 oE Qi | cannot go to classes
tomorrow.
Complements of direction a0i [ Youtake it up.
* qif 1 §§  Sitdown and talk slowly.
[ comein , [ comeout t+ [ come back

[ come overj := go up,i = go down

Ba is used as a proposition
followed by an object and a
verb to emphasise how a persol

[ comein = goin | = goout
t > goback = goover
Complements of degree H éE6 H ¢t @&ED Herunsfast
W . P L R
bdejeB HS RARyQl R2 g5t
¢KS aolé& aSYU8| g4 ao_ =~ Icutherhair short.
Acod B

G"H ype>y [~ Ihave parked my car at

the school car park.

2N I G0KAY3 A&
Notional passive (passive voice| 5 § 1B~  The computer has been fixed.
6 \IJ s 1] n B
¢CKS aoSAE ASYd| gy’ He doel o~ ¢ indicating the
én B

result of an actio
My camera has beebroken by him.

Connective words HUN

11Toadd =~ w7t ¥

furthermore ) ,
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1.2 To contras¥s

converselyr T |

nevertheles§ , Xj pot j 1 ¢
1.3 To emphasise ~ A

mainly3 @4 | especially . T , 0T
Obviously” T s @ infacth i ,
inany casep y MUr™ 1 1

more importantly” O8I |

1.4 To prove " X

becausa %/':"z | therefore’ AQ@,

for the same reasoA ~ @iN+ § | thatis 01
1.5 To express an alternative™  “O:

on the other hand, A 2D A 7
1.6 To show consequence™ J

consequentlyJ * T,

because of this %[ ~ /1 %!

under these circumstancgg P U i
1.7 To give an exampfe ee:

for example 3 aef , such a$sb |,

in another cas® Y& T,
takethecaseod 0 ao
1.8 To start a new poirk D A G ¢

with recard toHg’: o o,

with reference to® é v & G |
1.9 To show cause and effect™ + °

consequentlyl * T , aslong a&

1.20 To conclude ~ 4 P & OJ x

in conclusiorO’d e 1 finallyw® 1

inbriefu a e 1| thereforeAQe ),

1.21. To show an exception™ &V ¥

even thougho A¢ e.go £ 1 4 CJ ),

nt (.ent T )evenns /
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